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RESUMEN  
 

 

 

El presente estudio aplicado tiene como objetivo evaluar la efectividad del modelo de 

Aprendizaje Basado en Tareas en la mejora de la competencia lectora en estudiantes 

de Ingles en entorno en línea. El estudio inició determinando la fundamentación teórica 

donde se describieron en detalle las características del modelo de aprendizaje 

propuesto. Al ser de diseño cuasi-experimental, los sujetos de estudio fueron 36 

estudiantes del nivel A2 del Centro de Idiomas del Instituto Superior Universitario 

Sucre de la ciudad de Quito, quienes conformaron el grupo experimental y de control 
mediante muestreo de conveniencia. La investigadora aplicó diez planes de lecciones 

de lectura basados en el modelo de Aprendizaje Basado en Tareas con el grupo 

experimental, y el método de enseñanza tradicional con el grupo de control. El enfoque 

de investigación fue cuantitativo y los instrumentos de recolección de datos fueron dos 

evaluaciones KET Cambridge, los cuales se utilizaron como prueba previa y prueba 

posterior. El análisis de datos se realizó mediante la prueba T-independiente del 

programa estadístico SPSS, el cual permitió aclarar las hipótesis determinando la 

existencia de diferencias significativas entre medias de ambos grupos. Los resultados 

indicaron que los estudiantes a quienes se les enseñó con el modelo de Aprendizaje 

Basado en Tareas tuvieron más éxito en la prueba posterior que aquellos quienes fueron 

enseñados con el método de enseñanza tradicional. En conclusión, el modelo de 

Aprendizaje Basado en Tareas es una alternativa efectiva para mejorar la competencia 

lectora de estudiantes de inglés como lengua extranjera en entorno en línea. 

 

PALABRAS CLAVE: Aprendizaje Basado en Tareas; competencia lectura; diseño 

experimental; enfoque cuantitativo; aleatorización; prueba T-independiente. 
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ABSTRACT  

 

The present applied study aims to evaluate the effectiveness of the Task-Based 

Learning model on the improvement of reading proficiency in English learners in 

online environment. The study started determining the theoretical foundation where the 

main features of the learning model proposed were described in detail. Being a quasi - 

experimental design, the subjects of the study were 36 students of the A2 level of the 

Language Center of the Instituto Superior Universitario Sucre of Quito city, who were 

conformed the experimental and the control group by convenience sampling. The 

researcher applied ten reading lesson plans based on the Task-Based Learning model 

on the experimental group, and the traditional teaching method on the control group. 

The research approach was quantitative, and the data collection instruments were two 

KET Cambridge assessments, which were used as the pretest and the posttest. The data 

analysis was done by the independent t-test of the SPSS statistic program, which 

allowed the clarification of the hypotheses by determining the existence of differences 

significative between the means of both groups. Results indicated that the students who 

were taught by the Task-Based Learning model had more success in the posttest than 

who were taught by the traditional teaching method. In conclusion, the Task-Based 

Learning model is an effective alternative for improving the reading proficiency of 

English as a foreign language learner in online setting. 

 

 

 

 

KEYWORDS: Task-Based Learning; reading proficiency; experimental design; 

quantitative approach; randomization; independent t-test. 
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INTRODUCTION 

1. Justification 

Language teaching has been the starting point of a great number of studies in the 

English language teaching field for centuries. Several instruction methods have surged 

as a result of the search for an effective way of teaching a foreign language (Richards 

& Rodgers, 2001). Despite these methods presenting different approaches, they possess 

the same aim, to make learners develop their language skills. Saying which method is 

the most appropriate for teaching English would not be feasible; however, presenting 

an alternative model for enhancing language abilities is. That is why the present 

research brings up the Task-Based Learning model and its effects on the improvement 

of reading proficiency on A2 level English online students at the Language Center of 

the Instituto Superior Universitario Sucre during the academic period November 2021 

- May 2022. 

The Task-Based Learning (TBL) model is defined as a language teaching method 

whose aim is to promote the proper use of the target language by performing 

meaningful tasks provided to students. The tasks are the central ax of the learning 

process since they engage students in their own learning process. Through flexible, 

varied, and purposeful tasks, learners can develop their language skills, avoiding the 

traditional method of teaching based on repetition and memorizing (Arvind Kr. & 

Kusum, 2017; Richards & Rodgers, 2001). The students are class-center and teachers 

are the facilitators, allowing students to become the leaders of their knowledge  (Perry 

& Bevins, 2019). 

When talking about reading proficiency Willis (1996) exposes the design of tasks 

sustained on essential strategies that help students improve reading comprehension. 

These strategies are developed following the stages of the Task-Based Learning model: 

the pre-task, the task, and the language focus.   

The relation between the Task-Based Learning model and the reading proficiency is 

presented through of five previous studies. It is important to clarify that although our 
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study was applied in an online environment and these studies were done in an on-site 

class modality, these are valuable contributions to our study. For instance, these studies 

were used as a guide to develop our research in appropriate way, due to through theme 

we could observe the effects of the independent variable on the dependent variable, the 

application the proposed method in the experimental group in contrast with the control 

group, the design of tasks which campaign the development of the reading based on 

the Task-Based Learning model, the data collection process following the quantitative 

approach first through the application of the pre test and posttest and after the data 

analysis process. Moreover, these studies contribute with our study due to the findings 

and the positive results provided by them which are in concordance and support the 

results of the present research.  

That is how, we can observe the first study which was applied by Irfan, (2017) on 

second grade students of the school SMA Negeri 1 Grandapura - Indonesia. The total 

of students was divided into two groups, 21 ones for the experimental group and 23 

ones for the control group. The Task-Based Learning method was applied to teach 

English in the first group, while the second group was applied to the Grammar 

translation method. The researcher used a reading comprehension test in order to 

evaluate the effects of Task-Based Learning in the classroom. After analyzing the 

results using the independent T-Test of the SPSS program, the findings were that the 

percentages from the experimental group were higher than the control group. The 

author concluded that the task-Based learning model has positive implications in the 

improvement of reading proficiency.  

The second study was conducted by Sinaga, (2021) in SMP Swasta HKBP Sidorame 

Medan School - Iran. The population were 60 Iranian women-students who were 

divided into an experimental and a control group; the instruments were Pre-test and 

Post-test which were taken before and after of method application. Based on the final 

scores, the findings were that students who received the Task-Based Learning method 

during the teaching-learning process obtained better grades than the others. In 
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conclusion, the Task-Based Learning approach application on the teaching learning 

process of English as foreign language was effective.  

The third study was developed by Hassan, (2019) who applied a mix method to collect 

data from a population of 110 ninth - grade female students of the school AL-Yadoudah 

- Jordan. The participants were divided into an experimental group and a control group, 

a pre- test and post-test were used as research instruments. After applying the post – 

test and the tabulation process, results showed specific effects on improving reading 

skill on students. The students from the experimental group had higher grades than the 

control group. In conclusion, the Task-Based Learning has beneficial effects in the 

development of reading comprehension in students. 

The fourth study was run by Ökcü, (2015) who analyzed the effects of the Task-Based 

Learning model on reading in a private Turkey university. The research followed the 

quantitative approach, applied a pre-test and a post-test as instruments to collect data 

from 55 beginner students. Students were divided into two groups, one of them was the 

experimental group and received the class sessions with Task-Based Learning method, 

while the other was the control group who received the traditional teaching method. As 

a result, the experimental group obtained a successful percentage in the post-test. That 

means, the Task-Based Learning model is an effective alternative to develop reading 

comprehension. 

The last study was done by Lap & Trang, (2017) who analyzed the effects of the use 

of Task-Based Learning model on English foreign language students’ innate incentive 

to learn reading and reading comprehension. This research was applied in a high school 

in the Mekong Delta - Vietnam. The participants were sixty-nine tenth-grade students 

who were assigned in either control or experimental group. A questionnaire and two 

reading tests were used to collect data following the quantitative approach. The results 

indicated that the experimental group increased its innate incentive and achieved 

progress in reading comprehension using the Task-Based Learning model. In 

conclusion, the Task-Based Learning model helps students increase their reading 

comprehension. 
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Thus, in order to verify the incidence of the Task-Based Learning model on the 

improvement of reading proficiency on A2 level English online students at the 

Language Center of the Instituto Superior Universitario Sucre during the academic 

period November 2021 - May 2022, this study is focused on the quasi-experimental 

design which according to Rogers & Révész (2019) the variables, dependent or 

independent, are manipulated so that the effect exerted by over the other can be 

evidenced. Following the quasi-experimental design, this research uses a control group 

and experimental group, whose subjects of study are 36 A2 level English online 

students of the Language Center of Instituto Superior Universitario Sucre. 

Additionally, by means of the quantitative approach, which is: “apropiada cuando 

queremos estimar las magnitudes u ocurrencia de los fenómenos y probar hipótesis” 

(Hernández-Sampieri & Mendoza, 2018, p. 6). [appropriated when we want to estimate 

magnitudes or occurrences of phenomena and test hypothesis], the hypotheses are 

clarified. For doing that, validated data collection instruments such as pretest, and 

posttest, are used. In this research, the method application stage is characterized by 

presenting a pliable booklet of reading lesson plans, where it is explained the process 

of application of the reading strategies aimed at improving reading proficiency through 

text comprehension; in correspondence with the Task-Based Learning model (Willis, 

1996). 

This study becomes a practical resource for the teaching-learning process of a foreign 

language in an online environment since, on one hand, learners develop reading 

comprehension through meaningful tasks, and on the other hand, teachers find in the 

Task-Based Learning model, an alternative for potentializing the reading skills in 

online students efficiently.   

The development of this study starts with the problem statement; identifying and 

describing the issue that addresses this research in order to establish the hypotheses and 

the research objectives. Next, chapter 1: the framework presents the theoretical 

foundation of the Task-Based Learning model; its features, stages, advantages, and 

roles that teachers and learners function in this methodology, as well as the relevant 



 

5 
 

aspects of reading proficiency. After, chapter 2:  the methodology describes the 

research design, the data collection instruments, process, population, and sampling. 

Then, chapter 3: the findings and discussion present the results and analysis of the 

results of the research. Finally, conclusions, recommendations, research limitations and 

further. 

2. Problem statement 

Task-Based Learning is a language teaching method based on task completion, students 

interact with the target language while doing tasks. Practicing reading is more exciting 

and significative when there is a purpose, text-based tasks provide students the 

opportunity to work in groups in order to achieve a goal; during the process, they use 

their linguistics resources, reflect on the language, and improve reading 

comprehension. Given this, through this study, we will verify whether or not the Task-

Based Learning model improve reading proficiency on A2 level English online 

students of the Language Center of the Instituto Superior Universitario Sucre during 

the academic period November 2021 - May 2022. 

Practicing reading has clear effects on writing skills; according to Puspitasari (2019) 

students who do not practice reading, are not able to follow a correct written process, 

or recognize essential parts of sentences like verbs, nouns, and adjectives, which leads 

to struggles to write short and long texts for instance, sentences, descriptive paragraphs, 

letters, summaries, or essays. Through reading, students can increase vocabulary, 

review grammar and correct spelling, so that, the writing skills can be improved.  

On the other hand, the lack of practice of this competence is evidenced in almost all of 

the regular processes of the class. According to studies done to know about English 

teaching most common in the classroom most teachers show more interest in teaching 

grammar following the traditional teaching model based on memorization and 

recitation as learning techniques, whereby learners cannot develop critical thinking and 

learning leave to be significative (Derewianka & Jones, 2010; Nhac, 2021).  
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Finally, being Ecuador a Spanish speaking country, English is taught similarly to 

subjects in Spanish, based on my experience as a language teacher, some institutions 

use the same teaching methods and follow the same steps in the planning for both 

teaching English as for teaching subjects in Spanish. For Kumaravadivelu (2005) 

“Method is central to any language teaching” (p. 83). The English teacher’s 

methodology must be directed to develop language skills, these skills are not the same 

that teachers of the other areas have as a learning goal. 

That is why, this research is relevant for English teaching as a foreign language; on one 

hand, this is focused on improving reading proficiency on A2 level English online 

students, and on the other hand, this shows English teachers the Task-Based Learning 

model as an appropriated language teaching method for developing language skills.   

3. Hypotheses 

Based on the problem statement of this research, the following hypotheses are 

established:  

H0: The application of the Task-Based Learning model does not improve the reading 

proficiency of English learners. 

H1: The application of the Task-Based Learning Model improves the reading 

proficiency of English learners. 

4. Research objectives 

4.1 General objective 

To evaluate the effectiveness of the Task-Based Learning model on the improvement 

of reading proficiency on A2 level English online students of the Language Center of 

the Instituto Superior Universitario Sucre during the academic period November 2020 

- May 2021. 
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4.2 Specific objectives 

● To describe the theoretical foundation of the Task-Based Learning model on 

reading proficiency. 

● To apply a Task-Based Learning model on A2 level English online students. 

● To analyze the effects of the application of the Task-Based Learning model on 

the improvement of the reading proficiency of students. 
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CHAPTER I. THEORETICAL FRAMEWORK 

1.1 The Task-Based Learning Model  

The Task-Based Learning is a language teaching method that has been defined by 

several authors for years, for example:  

To Richards & Rodgers (2001) this is: “an approach based on the use of tasks as the 

core unit of planning and instruction in language teaching” (p. 223). According to this 

definition, tasks are the principal source to carry knowledge during the teaching-

learning process of a language.  

For Romadhona (2019), the Tasks-Based model is one that: “provides opportunities for 

students to engage in the authentic use of the target language through tasks” (p.3). This 

means teachers employ tasks to encourage students to center in the use of foreign 

language to fulfill a purpose.  

According to Bula-Villalobos & Murillo-Miranda (2019) this teaching method is “a 

communicative approach which is grounded on the usage of tasks (real-life and 

pedagogical) as a central element for language instruction” (p. 1869)., where students 

have to interact each other using their previous knowledges of foreign language and 

construct new knowledge based on the interaction. 

That is how learners develop their four language skills by task completion, given that 

according to (Ellis, 2003; Jackson, 2022) tasks require reading or listening to 

information so that students can express themselves in an oral or written way. In 

addition, the same author mentions that this teaching model also contributes to the 

development cognitive of learners, given that to solve any task they have to identify, 

order, reason, classify, interpret, list, etc., in that context, the Task-Based Learning 

model becomes a promoter of the language and cognition skills. 
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The Task- Based Learning model is considered a variation of Communicative 

Language Teaching. According to Willis  (1996), this model: “combines the bests 

insights from communicative language teaching with an organized focus on language 

form”(p. 1)., which involves an optimal learning environment promoted by the 

exposition of the target language, the possibility of learners to use the target language 

for real situations, and the encouragement of learners to be an active part of the foreign 

language learning. This teaching model is characterized as being an approach that 

engages learners in the communicative process in an effective way, making students 

get confidence in themselves, so that learners solve tasks through learning conditions 

that motivates the participation of all.  

The Task-Based Learning model, “relies heavily on learners actively experimenting 

with their store of knowledge and using skills of deduction and independent language 

analysis to exploit the situation fully” (Curran et al., 2000, p. 22). In this sense, learners 

improve their language skills and learn the target language actively, using what they 

already know to carry out a set of activities aiming to complete a task.  

In agreement with (Khalil & Kholofelo Semono-Eke, 2020; Shehadeh & Coombe, 

2010; Sinaga, 2021), among the advantages that provide the Task-Based Learning 

model are the following: 

● This teaching model can be adapted to all types of students, it means, children, 

younger, or adults, and also to all learning environments, virtual, presential, or 

hybrid. 

● Students solve tasks that are regarding real life, so the target language learning 

is produced in context, is useful, and prepares students for interaction with the 

world.  

● The interaction among students and the target language occurs in a natural and 

spontaneous way, in that sense students use all their language backgrounds to 

communicate. 
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● Teachers through tasks can access the learning advances from the students, so 

they have the opportunity to reflect on the learning process and improve the 

teaching strategies.  

● Teachers are not the center of the class, in that respect, it is worked in the 

significant learning linked with constructivism where students are an active 

part of the learning process.  

To sum, the Task-Based Learning model is a practical methodology that focuses on 

language learning by means of the performance of tasks that contributes to the 

development of main language skills, where student’s participation is the ax during the 

learning process and the use of target language is promoted constantly.    

1.2 Task definition 

Tasks are the starting point of the Task-Based Learning methodology. For Nunan 

(1989) task is: “a piece of classroom work”(p. 10)., done by students which represents 

the result of the interconnection with the target language. In this respect, a task is an 

element of the classroom which pursues a tangible objective by using the English 

language.  According to Abdollahzadeh (2018) “a task is generally defined as an 

activity that is carried out using language, such as finding a solution to a puzzle, reading 

a map, making a telephone call, writing a letter, and assembling a toy” (p. 26). 

Both definitions include as the goal, the use of the target language, and in both cases 

resolving a task involves completing a series of activities that learners develop in a real 

context (Sabah, 2018). 

A task is: “an activity which is designed to help achieve a particular learning goal. A 

number of dimensions of tasks influence their use in language teaching” (Richards & 

Schmidt, 2010, p. 584)., these dimensions could be the learning goal, the assessment, 

the learning-teaching methodology, the process of execution, etc.  
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Ellis (2000) claims that at: 

A task is a ‘workplan’; that is, it takes the form of materials for researching or 

teaching language. A workplan typically involves the following: (1) some input (i.e., 

information that learners are required to process and use); and (2) some instructions 

relating to what outcome the learners are supposed to achieve. (p. 195) 

This definition, conceives the task as a plan, where the learning objectives, the 

instructions and the information to be processed must be clear enough for students. As 

with any plan, it is considered also essential to include required materials to complete 

the task and determine the duration; the time is going to depend on the students’ 

organization and competencies.  

Exercise is another term that comes up when talking about a task, this is defined as “a 

practice that keeps a focus on meaning” (Sabah, 2018, p.10). In some cases, the task is 

confused with exercise, however, these are clearly differenced by Ellis (2000) who 

cites Skehan (1998) to establish the following criteria to which it is added the two last 

and are described in based of their analysis, these criteria make up the table below: 

Table 1. Task vs Exercise. 

Criteria Task                                         Exercise                                                                               

Orientation Development of language 

skills 

Language skills are pre 

required  

Focus On meaning On form 

 

Goal Defined and connected to the 

real-life situations (solve 

problems) 

Non defined, linked to 

repetition and memorization 

Outcome-evaluation Communicative action / level 

of achievement 

Answers / correct-incorrect 
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Real-world relationship Involve the social practice of 

competencies. 

Mechanic representation, not 

referring to real life. 

Composition by a set of steps (cognitive 

skills) that must be followed. 

Constitute one step (cognitive 

skills) to follow.  

Development Integration and 

implementation of all 

language skills. 

Uncomplicated mental 

(cognitive) process. 

Source: (Adapted from Task-Based Research and Pedagogy by Rod Ellis, 2000, p. 

197) 

1.3 Task-Based Learning Stages 

According to Willis (1996), the Task-Based Learning model is structured in three 

stages: Pre-task, Task Cycle, and Language focus. Commonly the learning process 

follows these stages in that way the target language use occurs effectively, thus 

providing both students as well teachers the opportunity of understanding the 

development of the task. In the following table, these stages and their elements are 

organized and detailed: 

Table 2. TBL Scheme: what to do in each one of the stages. 

SCHEME ELEMENTS 

 

 

Pre-Task  

Introduction of the topic: 

The teacher introduces the task to learners and gets them engaged with the task. 

The teacher can show students a model of the completed task to let students 

know where they should arrive. In this stage, the teacher shows the materials 

and gives instructions. The target language is integrated. 
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Task 

Cycle 

Task: 

Students can work teams or 

work pairs, using the target 

language they interact to 

solve the task. The 

teacher’s function in this 

stage is to be a monitor, and 

if students need, the teacher 

has to give them some 

clues, or tips. Making 

mistakes is accepted. 

Planning: 

Students create a report 

about the task: what they 

discovered, how they did 

the task, or what are their 

reflections Again, the 

target language is used. 

The teacher shares some 

use of language bits of 

advice, and works as a 

monitor too. 

Report: 

The groups or pairs 

exchange their 

reports, compare their 

results in oral or 

writing way using the 

target language. The 

teacher has the 

function of moderator, 

and contributes 

through feedback. 

Applying the Text-Based Tasks, the answers to the read text can be presented 

at the end of this stage. 

 

 

Language 

Focus 

Analysis: 

Students analyze the features of the 

presented text. Words, phrases, 

expressions from the text are examined 

and are included on their vocabulary. 

Practice: 

The teachers promote the use of the 

new words or phrases when the 

analysis is running or after this. This 

could be through a feedback activity. 

Source: (Adapted from A Framework for Task-Based Learning by Jame Willis, 1996, 

p. 38) 

As is evidenced, these stages fulfill the main objective of the Task-Based Learning 

model, which is to promote the use of the target language. Through these stages 

students construct their knowledge based on experience and discovering, they work 

together to do the task, interchanging ideas that support the learning goal. The 

interconnection between students and English is significant and can be represented by 

their productions or contributions.  
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1.4 Teacher’ and Student’ Roles in Task-Based Learning 

In this student-centered methodology, the students’ interaction is the ax of the learning 

process, in that context both students and teachers have different roles to perform. 

While the students’ roles include:  

● Leader: They will be who promote the work in a group, as well as the learning. 

They decide how to solve the task and what direction to follow. 

● Message receiver-transmitter: They will ask for information, clarification, or 

linguistics clues as well as will interpret the message to the group. 

● Researcher: They will research the necessary information to complete the task. 

● Designer: They will create the report to be presented, in some cases they have 

to follow the instructions from the teacher, however, in other cases they have 

to use their creativity. 

● Writer/presenters: They will present their group’s work to the class. 

The teachers’ roles are: 

● Facilitator: Teachers are the persons who will provide students with 

pedagogical elements that support them in the learning process, knowledge, 

instructions, or feedback.    

● Strategist: Teachers will be who choose or design the strategy or task to be 

applied with the group based on the pre-requisites.  

● Monitor: Teachers will monitor the groups ‘work, and they will intervene if it 

is required. 

● Organizer: Teachers will organize the time and the virtual or presential space 

to develop tasks. 

● Evaluator: They will decide how to evaluate the class’ work.   
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1.5 Theories about the effectiveness of tasks in language learning  

Task-Based Learning is a method used in the foreign language teaching-learning 

process, this emphasizes learner’s interaction in a spontaneous way, which means 

learners can use their strategies to communicate, moreover, this allows learners to 

increase their vocabulary and use it in a realistic context, based on completing tasks 

and resolving problems in order to learners can build their knowledge.  

• The Input theory. - To this theory comprehensible input is essential, Krashen 

(1982) argues that to develop learners’ skills is not necessary to provide them 

with excessive information, but rather an efficient and practical one. That is, 

students do not need to study grammar to learn a new language they learn it 

when they understand the message, that is, when they understand what they 

read. In this sense, resolving tasks permits students to interact with each other, 

the interaction is considered a communicative process, and during its execution, 

learners exchange ideas, experiences, opinions, facts, expectations, etc. (Liu, 

2015). Nonetheless, to produce this kind of information they have to 

concentrate on the linguistic factors of the target language, for instance, 

grammar structures, pronunciation, meaning, and use of the language in context 

(Bailey & Kadhum Fahad, 2021). The understanding and assimilation of these 

linguistic aspects are essential in the teaching-learning process of a language. 

Tasks motivate learners to negotiate meaning, and this process contributes to 

the development of a foreign language, however, the dimensions and types of 

tasks can affect this negotiation of meaning, for this reason, tasks have to 

include comprehensible input (Patrick, 2019).  

• Student-centered teaching. - According to Lee (2016) through student-

centered teaching, learners are responsible for their learning, activities in 

groups or pairs encourage students to be active participants in the learning 

process, and the fact that students are involved in their knowledge production 

increases the internal attention that potential the second language learning. 

Furthermore, in this learning dynamic teachers function the role of monitoring 
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and facilitator of knowledge, providing students with all sources and tools that 

they need to achieve their academic goals (Gollob et al., 2010). Learners 

autonomously produce knowledge at the same time that improves their 

language skills by following the directions from teachers, these guidelines can 

be presented as a feedback process. 

• The meaningful learning theory. - This theory is based on the constructivism 

of Jean Piaget, students construct their learning from the reception of 

knowledge which they can give meaning, in this sense, teachers are responsible 

for supplying learners meaningful tasks that involve, deepen, and extent their 

knowledge (Agra et al., 2019). 

• The sociocultural perspective. - Vygotsky (1934) establishes that resolving 

intellectual activities activates the cognition of learners, this process occurs in 

the inter-psychological scope and has implications in language development, 

which means language production goes from the inner mental stage to the outer 

mental stage of an individual.  Being that the Task-Based Learning model 

focuses on solving tasks, it provides students the facilities to improve their 

language skills collaboratively, which moderates the learning process; learners 

have to socialize the knowledge with people around them to transform it into 

learning (Aliyu & Yakubu, 2019).  

• The cognitive principle. - Skehan (1998) about language learning claims that 

learner performance in communicative skills is based on three aspects: “fluency, 

accuracy, and complexity”, as long as these aspects are accompanied by 

activities or tasks according to each them, they can have a significant impact. 

For instance, “accuracy or complexity” would be better by asking students to 

work on tasks focused on the form (grammar). Instead, if “fluency” requires to 

be improved, learners must do tasks concerning meaning or pronunciation. In 

that respect, teachers should be focused on providing learners tasks that 

contribute to the improvement of the aspects mentioned before (p. 129). 
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In addition, Skehan (1996) also determines five principles that teachers must consider 

when using tasks as a learning resource: First, the selection of a set of structures from 

the target language; second, the selection of useful tasks; third, to follow the sequence 

on the task; fourth, prioritize the concentration and fifth, establish functions of 

responsibility.   

After analyzing the different appreciation about task and language learning, it 

concludes that improving reading proficiency on learners is going to depend on how 

the target language is presented, in this aspect the Task-Based Learning model provides 

a lot of opportunities for learners to develop their language skills.     

1.6 The Task-Based Learning model in the development of reading 

To develop language skills is required to provide students with tasks according to each 

of them, as Celik (2017) sees it, teachers must use tasks that contribute to the practice 

and improvement of the four language skills, reading, listening, speaking and writing. 

Willis, (1996) mentions: “All types of tasks can involve reading as well as speaking, 

and many lead naturally into a written phase” (p. 26)., and for the Task-Based Learning 

model, he proposes the “Text-based tasks” that are: “communicative tasks based on 

reading” (Willis, 1996, p. 67). 

Text-based tasks require learners to process the text for meaning in order to achieve 

the goals of the task. This will involve reading, listening, or viewing with some kind 

of communicative purpose, and may well involve talking about the text and perhaps 

writing notes. (Willis, 1996, p. 68) 

This kind of task not only would contribute to the development of oral proficiency of 

the target language, even so, to the improvement of reading-listening proficiency 

(based on comprehension), and writing proficiency.   

The Text-Based Tasks are focused on seven reading strategies, which encourage 

students to read and entail them in an effective reading process in order to complete the 
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task. These strategies are summarized in the following table, and then are explained in 

detail: 

Table 3. Strategies for Text-Based Tasks. 

Strategy Brief description 

Prediction From headlines or selected parts of a text. 

Jumbles Section or key parts of a text. 

Restoration  Recognizing omitted words, phrases, or sentences of a text. 

Jigsaw  Joining all parts of a text. 

Comparison  Different texts, or descriptions.  

Memory challenge  Describing what is remembered from a text. 

Source: (Adapted from A Framework for Task-Based Learning by James Willis, 

1996, p. 75-76) 

• Prediction is considered a pre – reading strategy, the space during the class 

where students analyze “what is to come in the learning process. Example: 

Look at the unit title and objectives and predict what will be learned” 

(Nunan, 2004, p. 59). Prediction is useful to connect students with the text, 

and so “they develop critical thinking skills and improve comprehension”  

(Simanjuntak et al., 2021, p. 167). In a text-based task, prediction can be 

given from the presentation of headlines, sentences, phrases, or pictures, 

these elements are presented to the students, so they can make out ideas 

about what the text will be about, thus capturing their interest. Eye-catching 

titles or images will go a long way in applying this strategy.  

• Jumbles is a reading strategy where: “learners are presented with sections 

or parts of a complete text, but in the wrong order” (Willis, 1996, p. 78). 

They must read each section and identify the correct order. Through 

jumbles, the student can work the comprehension because he/she: “has to 

find the meaning and to detail information” (Sari & Fadli, 2019, p. 40). 

Using this strategy, it is recommended to choose texts that have a sequence 
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such as a poem or a story, and not divide the text into a lot of parts, on the 

contrary the task could be boring and frustrating to students. 

• Restoration or also named Gap filling consists of: “identifying 

words/phrases omitted from or added to a text” (Sukma et al., 2020, p. 282). 

In this respect, students have to read more than one time to discover what 

is the missing word, sentence or phrase. Students will be sure that the text 

has logical sense before finishing the task, and to do that they will have to 

discuss the meaning (Lipp et al., 2016). Restoration is an appropriate 

strategy to improve comprehension, where teachers provide students with 

an incomplete text and a group of words or phrases to be used to complete 

the text. In this group of options could there be distractors, as synonyms or 

antonyms; however, it is suggested not to use too many of them. Restoration 

is associated with scanning: “which is used when the reader wants to locate 

a particular piece of information” (Richards & Schmidt, 2010, p. 508)., 

inside of a text. In some cases, it is not necessary to understand the whole 

text. 

• Jigsaw “gives students the responsibility for purpose setting, generation of 

questions, and comprehension monitoring” (Bouchard, 2005, p. 113). The 

objective of this strategy is that students set up a text. Teachers divide 

students into groups, divide a text in parts, and give one a part of it to each 

group. Each student is going to be responsible for transmitting the 

information that his/her group was reading, now teachers mix the groups 

procuring that in each group there be one student from the previous 

(original) group. Now, the new groups, based on the synthesis (information 

transmitted), have to create a text that is similar to the original text. “This 

strategy is “fun learning, helpful in comprehending the text, improving their 

cooperation with their peers, building responsibility to the group” 

(Hoerunnisa & Suherdi, 2017, p. 11).  
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• Comparison is appropriate to identify the similarities or differences 

between texts, students are presented with two or more texts to be read; after 

reading they make comparisons based on the described information in the 

texts. Comparison is a strategy that: “leads to a deeper understanding of the 

texts'' (Madden et al., 2013, p. 2). For students to compare elements, they 

have to understand the text, in this sense, they have to dig deep into the 

reading so that they can detect the details that are going to let them make 

comparisons. The comparative charts, diagrams, and schemas are some 

didactic options that can accompany this strategy.  

• Memory challenge consists of exposing students to a text for a limited 

time. During this time students have to read and keep in their mind all the 

details of how much it is possible, after, this information is going to be 

useful to complete the task. This type of strategy allows students to develop 

their memory and concentration, as well as the reading comprehension 

(Chang, 2015). For using this strategy, it is suggested not to use long text, 

because it could be a bit hard for students to remember too much 

information; the time control is another aspect that teachers must consider 

in doing this type of strategy, this cannot be too short because not all 

students read and understand a text in the same way or time, and cannot be 

too long, otherwise, this would not be a challenge for them.  

As it can see, these strategies can be developed in pairs or groups; the main point is the 

target language is being used in all moments, whether in a receptive way through 

reading or listening practice or in a productive way through oral or writing productions. 

When talking about reading, students have to be deep in the comprehension of the texts 

to achieve the goal that is completing the task, this goal can involve the oral or writing 

intervention of students, that is how the Task-Based Learning model encourages 

students to practice and improve language skills. 
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1.7 Reading Proficiency 

Reading proficiency is one of the four macro-English skills, this can be developed by 

means of continued practicing, promoted by reading habits. For Ngabut (2015) reading 

proficiency is: “a complex information-processing skill in which the reader is seen as 

an active planning, decision-making individual who coordinates a number of skills and 

strategies to facilitate comprehension” (p. 30). That is, this is an integrated process of 

skills that involves reflecting, analyzing, interpreting, relating, abstracting, 

synthetizing, etc., all the elements of a text, where readers will establish the purpose, 

strategies, and steps to come to the comprehension.  

Reading is interacting with the language; readers receive the linguistic corpus through 

texts, which is processed in our brain and then reflexed orally or in written form. 

However, to achieve effective reading, readers must use their background language 

because the process of text comprehension is recursive, readers who are not able to 

recognize words in a text are not able to generate understanding. Hence the importance 

of selecting text familiars to us as readers (Khemanuwong et al., 2021). 

Reading proficiency is the set of skills that readers develop during their life to provide 

meaning to a text, skills where comprehension is included. “Reading comprehension 

and competence are processes that go hand in hand and develop concomitantly” 

(Romo, 2019, p. 165). While reading proficiency is collective and provides solutions 

to the real-world problems, reading comprehension is an individual process of building 

knowledge from a text where the interaction of previous information with the new one 

is essential.  

For traditionalism: “reading comprehension is believed to be an automatic outcome of 

accurate word recognition” (Ngabut, 2015, p. 25)., and that process can fail if readers 

meet with an unusual or unknown word. Nonetheless, as cognitive and metacognitive 

theory argues, comprehension includes intellectual capabilities that go beyond just 

recognizing words. “Reading comprehension is an extraordinary feat of balancing and 

coordinating many abilities in a very complex and rapid set of routines” (Sinaga, 2021, 

p. 10). 
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Reading comprehension is going to depend on elements such as the language 

background, as it was mentioned before, for a better understanding of the text, readers 

require previous knowledge, that is, the vocabulary would be familiar (Bernal, 2020). 

Another element to consider is the strategies that readers use during the reading 

process; meaningful learning cannot occur in isolation, this needs to be supported by 

strategies that allow students learn in an effective way, that is why, to improve reading 

proficiency there are some strategies that readers can apply for a better text 

understanding (Agra et al., 2019; Ausubel et al., 1997); prediction, restoration, jigsaw, 

jumbles, challenge memory, comparison are some of them. The final element is the 

reading purpose established, which involves the reasons why readers want to read a 

text, if the text is not interesting to readers, comprehension could be affected. A text 

must capture the reader's attention. This has to provide valuable and useful information; 

otherwise, readers will desist from understanding its contents (Herwanis et al., 2021; 

Ngabut, 2015). 

To conclude, reading comprehension is part of reading proficiency, the first one 

engages cognitive and metacognitive capabilities of each individual, while the second 

one is about the context where the process of communication takes place. 

1.8 The Reading Subskills 

Reading proficiency demands some subskills that a student has to able to manage, such 

as fluency, accuracy, and comprehension. The first one show us how students' ability 

to read aloud, and the second one show us the students’ ability to decode a text. Both 

are related due to the fluency in reading is going to depend on developing accuracy 

decodification (Seiler & Leitão, 2020). 

Comprehension is about the understanding of a text that a student has. This subskill 

show that a student is able to “recognize words and sentences in a text, connect the 

demonstrative and connotative meanings in a passage and determine the meaning of 

the words” (Simbolon et al., 2020, p. 513). 

According to Muzammil & Andy (2018) fluency is the capability of reading in an 

expressive, continuous, and correct way; accuracy is to recognize the words exactly; 
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and comprehension is to give meaning to the text; these subskills can be improved in 

synergy as well as in isolation.  

In our study reading comprehension is developed in order to improve reading 

proficiency using the Task-Based Learning model.  

1.9 The Input Theory and Reading proficiency 

Stephen Krashen's Input Theory consists on that learners acquire a language when they 

are able to understand it and this is possible if learners are in contact with the target 

language and if they receive comprehensible input, "Language acquisition does not 

require extensive use of conscious grammatical rules and does not require tedious drill" 

(Krashen, 1982, p. 67). For him, language is not learned, it is acquired, however, he 

also mentions that: “acquisition requires previous learning is the fact that even the best 

learners master only small subset of the rules of a language” (Krashen, 1982, p. 86)., 

this domain can be best through interaction with the target language, where learners 

focus on the meaning, rather than on the form of a message. Taking Krashen’s input 

theory as a reference, the interconnection with the target language is the most 

appropriate way to domain a language either viewed as a second language or a foreign 

language, an effective option to carry out this interconnection is through reading 

practice. To him, reading makes us better writers because when we read other authors, 

we can perfect our writing style and flow. As well as better speakers since reading 

increases our communicative oral skills by acquiring a new lexicon (Krashen, 2004; 

Rodrigo & Villanue, 2014). 

1.10 Theories of Reading 

Around the development of reading proficiency, three theories are established: the 

traditional one, which includes the Bottom-up and Top-down notions; the cognitive 

one; which refers to the block notion, and the metacognitive one, which refers to the 

reasoning process. 

The bottom-up notion is a process by which readers interpret letters, words, structures, 

and sound patterns of a language until to decode a text. That is, through the meaning 

construction, readers try to the text comprehension (Bintang Nadea et al., 2021). 
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The Top-down notion considers the knowledge background; the text comprehension 

will depend on the prior knowledge of the target language and language skills that 

readers have (Bintang Nadea et al., 2021). 

The bottom-up and top-down notions consist of the symbol de-codification to obtain 

meaning from a text, however through the first one, readers interpret meaning and in 

the second one, readers produce meaning.   

According to this theory, readers develop a group of sub-skills oriented to achieve 

comprehension capability, when readers reach these skills, they are considered experts, 

texts provide information and readers give them meaning (Dole et al., 1991). For Nunan 

(1991) who cites to Cambourne (1979), both notions are the same, and mentions that 

the bottom-up sees the reading: “as basically a matter of decoding a series of written 

symbols into their aural equivalents” (Nunan, 1991, p. 64). This process includes, first, 

readers identifying letters by spelling them out, for later forming words, and so 

connecting them in sentences, finally giving text sense. Under this concept, readers 

obtain an understanding of the text by word awareness. 

Nonetheless, Nunan’s argument has been criticized by McCarthy (1999) who claims 

that the bottom-up cannot occur without the top-down, determining that the meaning 

already exists in a text thus readers have to use the interpretation and assimilation. That 

is how he mentions:  

It is normal for language learners to report that they do not catch every word spoken, 

but that they, nonetheless, manage to understand the meaning of the sentence. 

Conversely, it is also common that language learners report that they “understand” 

every word, but cannot grasp the meaning of the sentence. (McCarthy, 1999, p. 4)  

From my point of view, this traditional theory lacks arguments because it focuses on 

the words and structures inside of a text; however, the linguistic aspects must be taken 

into account as essential elements. 
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The cognitive theory is based on the schema notion, this notion consists on how 

knowledge is presented through a text and how that presentation makes the use of 

knowledge easiest. The schemata need to present comprehensible and full data 

otherwise readers could not effectively process the information (Cordeiro, 2019). The 

interactive aspect of reading and the constructive aspect of comprehension are the base 

of cognitive theory, where a set of reading strategies such as prediction or comparison 

are used to provide a sense of a text and establish comprehension.   

Finally, the metacognition theory, which is close to the last theory, shows the control 

that readers have on the capability of understanding a text, as well as the influence of 

their earlier knowledge. This vision is about the actions that a reader is doing while 

reading is executed (Muhid et al., 2020). Resourceful readers consider determining the 

purpose, and type of text ahead select it. Moreover, they read in detail, which means 

they observe the features of the content, for instance, the main idea, supporting ideas, 

or topic sentence, inclusive, they are able to make predictions about what is going to 

happen next following some stages such as the classification, comparisons, 

identification cause-effect law, summarizing, inference and conclusion. 

Metacognitive control, in which the reader consciously directs the reasoning 

process, is a particularly important aspect of strategic reading. When readers are 

conscious of the reasoning involved in reading, they can access and apply that 

reasoning to similar reading in future situations. (Karbalaei, 2011, p. 8)   

1.11 Importance of reading in the foreign language learning 

Nowadays, the most language teaching methods used to activate the students’ 

knowledge are centered in the development of communicative skills. The modern 

teaching provides students the tools that learners need to the communication process 

flows.  Nevertheless, the teachers can offer students a great number of mechanisms that 

will help them to learn a foreign language, but these cannot be enough.  
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Language learning, as we have seen before, includes being in contact with the target 

language, one way to interplay with a foreign language is reading. This is crucial to 

develop writing, which engages the correct use of grammar, vocabulary, spelling, 

punctuation, and more (Krashen, 2004).  

For Bernal & Bernal (2020) after conducting an study about reading in the foreign 

language teaching state that reading not only support to a better writing but also to the 

others language skills, “Reading can be taken as the foundation for the development of 

the remaining language skills of listening, writing, grammar, vocabulary, and 

speaking” (Bernal & Bernal, 2020, p. 21). 

Including reading in the teaching of a foreign language will provide students cognitive 

independency because they will be able to be active part of the communication. The 

more a person reads, the better his/her comprehension fluency, and accuracy will be. 
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CHAPTER II. METHODOLOGY 

2.1 Research paradigm and approach 

In order to clear the hypothesis that guides this study, as to whether through the Task-

Based Learning model reading proficiency improves or not; this research focused on 

the positivist paradigm in which “el conocimiento es objetivo (medible), cuantifica los 

fenómenos observables que son susceptibles al análisis matemático y control 

experimental” (Ricoy, 2006, p. 15). [the knowledge is objective (measurable); this 

quantifies the observable phenomena which are susceptible to mathematical analysis 

and experimental control]. Thus, to determine that the Task-Based Learning model is a 

didactic and effective alternative in developing reading skill it was necessary to analyze 

the scores obtained before and after the treatment by means of the statistics procedure 

in order to numerically verify the research assumptions.  

For Miranda & Ortiz (2020) positivism offers the possibility to establish objective 

premises of value from the measurable observation of the object, propriety that is in 

relation to the quantitative approach; this means that the positivism and quantitative 

model are linked. According to Hernández Sampieri et al. (2010), positivism 

characterizes quantitative studies due to this kind of study being used to support 

primary ideas about a fact to be investigated. Based on the data collection instruments 

such as pretest and posttest, and on the data statistical analysis, the present study was 

also quantitative.  

Through the quantitative method, it was possible to explain the phenomena of the 

study: the incidence of the Task-Based Learning model in the improvement of reading 

proficiency of the experimental group compared with the control group. By using 

numbers and mathematical procedures, the research hypotheses were verified.   
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“La investigación cuantitativa nos ofrece la posibilidad de generalizar los resultados 

más ampliamente, nos otorga control sobre los fenómenos, así como un punto de 

vista de conteo y las magnitudes de éstos. Asimismo, nos brinda una gran 

posibilidad de réplica y un enfoque sobre puntos específicos de tales fenómenos, 

además de que facilita la comparación entre estudios similares”. (Hernández 

Sampieri et al., 2010, p. 16)  

[Quantitative research offers us the possibility of generalizing the results more 

widely, give us control over the phenomena, as well as a counting point of view and 

the magnitudes of these. It also gives us a great opportunity of replication and a 

focus on specific points of such phenomena, in addition to facilitating the 

comparison between similar studies].  

Through this process, it was possible to clear the hypotheses and corroborate the theory. 

Undoubtedly, both the contributions of the positivist paradigm as well as those of the 

quantitative approach, have been significant to this study. Those have represented the 

modular part of the research, in terms of data collection and treatment. Those have 

allowed us to determine if the Task-Based Learning model has had inference in the 

improvement of reading proficiency in language learners, in a concrete, systematic, 

logical, analytic, and measurable way. 

2.2 Type of research 

This research was conducted based on applied research parameters. So that, for 

improving reading of A2 level English students, The Task-Based Learning model was 

applied as a teaching method to improve reading proficiency. About applied research, 

Vargas (2009) mentions that this “busca la aplicación o utilización de los 

conocimientos adquiridos, a la vez que se adquieren otros, después de implementar y 

sistematizar la práctica basada en investigación” (p. 159). [it looks for the application 

or use of knowledge acquired, while others are being acquired, after implementing and 

systematizing the practice based on research]. Thus, before applying the Task-Based 
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Learning model, it was first required to research and analyze its principles, features as 

well as its stages, and the reading strategies. 

The research design of this study is quasi – experimental, according to Creswell (2012) 

in these types of studies, the participants are not chosen randomly,  it establishes the 

cause-effect relation as a result of the manipulation of the variables. Thus, this study 

analyzed the effectiveness of the Task-Based Learning model in improving the reading 

proficiency in A2 English level online students at Language Center of the Instituto 

Superior Universitario Sucre during the academic period November 2021 - May 2022. 

Another feature that Creswell (2012) signs about quasi - experimental design is group 

comparison, where the participation of an experimental group and a control group is 

fundamental. The first one represents the subjects who were taught using the Task-

Based Learning model, and the second one refers to those who did not receive the 

treatment, on the contrary; they were taught using the grammar translation method. The 

participation of both groups was essential to make the percentage results comparison 

and reject or assume the hypothesis. As a part of the process, both groups took the 

pretest and the posttest before and after the application of the Task-Based Learning 

model application to the experimental group. In addition, these groups, could share 

essential characteristics, in our case, both groups were A2 English level students, 

received five online hours of English in a week, same book, and the same number of 

subjects.   

2.3 Research Context 

This research was developed in online way at the Language Center of Instituto Superior 

Universitario Sucre located in Quito city, this institution has approximately twelve 

years of operation, with a number of 160 teachers who are responsible of the student’s 

learning of the ten different careers, such as: Electro mechanic, Textile Production, 

Software Development, Electronic, Electricity, Infantile Integral Development, 

Environmental Management, Marketing, Audiovisual Production, and Accountancy.  

Language Center is a complementary unit of the institution, which works in agreement 

with ELT Solutions of Pearson. This company provides English books for students as 
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well as the English platform named My English Lab. The English book used by 

students is the Top-Notch collection, and the English levels are divided in eight that 

are from PRE - A1.1 to B1.2 according to Common European Framework of Reference, 

each level has a duration of seven weeks. 

Currently, there are 1900 students approximately enrolled in the institute, who are 

studying in different careers. From this number of students, about 1188 are taking 

English classes online, who are distributed in the different English levels that the 

Language Center offers.  

Before applying this study, it was necessary for the approval of the principal of Instituto 

Superior Universitario Sucre (see annex 1). 

2.4 Sampling 

This study included the participation of two courses of the A2 level according to the 

Common European Framework of Reference (Europe, 2020) of the period 8-II which 

started from February 17th to April 26th.  

Convenience sampling was used to select this level for two reasons; the first one was, 

according to the Common European Framework of Reference (Europe, 2020) the A2 

level students are able to understand short texts, such as letters, announcements, or 

posts which make the Task-Based Learning model application easiest due to students 

have to interact each other to solve the tasks, and the second one, this level and group 

of students were assigned to us because of our work’ schedule.   

The specific number of subjects for the experimental group was 18 subjects, 10 men 

and 8 women from the class “A”, and the number of subjects for the control group was 

18 subjects, 9 men and 9 women from the class “C”. However, it is necessary to clarify 

that the original groups were composed of 23 students in the class “A” and 20 in the 

class “C” who retired from the classes for personal reasons 

The study subjects were young adults ranging in age from 18 to 32, and mostly single. 

They were mainly from Pichincha province and a smaller number from Loja province. 

However, all lived in Quito. Regarding their ethnicity, 99% of subjects were mestizos 
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and only 1% were indigenous. All of them developed in the middle social class, coming 

from municipal and public schools, and had the necessary elements to study for 

example internet access, technological devices, and English supplies.  

Both groups were explained the research process and their participation in it; through 

the informed consent (see annex 2), it was indicated to them that their rights would not 

be violated and that their participation would be voluntary, it means, their intervention 

would not have any cost, and that they could abandon the experiment in any moment. 

At the end, they decided to cooperate with the study, and they signed the informed 

consent. 

Then simple random probabilistic sampling was chosen as the method of selection of 

the experimental and control group, in this process: “all members of the population 

have an equal chance of being selected” (Shorten & Moorley, 2014, p. 32). The simple 

random probabilistic sampling consists of selecting the subjects who will receive the 

treatment, which means, who will be the experimental group. This selection procedure 

can be done by a lottery, where there are winning numbers, pieces of paper, etc., are 

presented to the subjects for being chosen (Arias, 2012; Hernández & Carpio, 2018; 

Shorten & Moorley, 2014).  

A lottery using the random roulette of the application AppSorteos was done to 

determine which group would be the experimental group, the group from the class “A” 

o “C”. With this objective, both groups were joined in a zoom meeting, during this 

session first they were explained what was the purpose of the selection process and 

how the app functioned. It was necessary to make a proof in order to clarify doubts. 

Then, their class nomenclature (class A/class C) was introduced in the app in order to 

spin the random roulette and obtain an automatic lottery. The result revealed the 

students from class “A” were the winner group. The roulette can be check in the next 

link: https://app-sorteos.com/es/apps/la-ruleta-decide?hash=6V35E1  

(app-sorteos.com, 2022). 

https://app-sorteos.com/es/apps/la-ruleta-decide?hash=6V35E1
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2.5 Data collection 

Following the quantitative approach, the data collection process was done with 

measurable instruments, such as the pretest and posttest (see annexes 3 and 4). “Tests 

are commonly used in quantitative research to measure attitudes, personality, self-

perception, aptitude, and performance of research participants” (Johnson & 

Christensen, 2017, p. 182).  

The pretest was the initial measurement instrument and the posttest was the final 

measurement instrument. These tests were taken from Cambridge Assessment English 

for the A2 English level online students, the level to which the subjects of this study 

belong. Cambridge tests are standardized evaluation instruments that focus on 

verifying the concordance between the level of English domain that students have and 

the level of English language established by the Common European Framework of 

Reference (Cambridge Assessment English, 2018, 2019).  

The A2 level English test, known as the Key English Test, has three main parts that 

evaluate the four language skills: reading-writing, listening, and speaking. 

Nevertheless, for the purpose of this research, it was only taken the reading part which 

includes five sections subdivided into thirty questions. The aim of this test is to evaluate 

reading comprehension through reading simple texts such as announcements, 

brochures, or magazine articles, in a time duration of forty-five minutes (Cambridge 

Assessment English, 2019). In addition, its design was constituted for multiple-choice 

questions with three closed options of answer (A-B-C), which made students easier the 

evaluation process as well as provided us with concrete data that helped us to determine 

the research results.  

Both the pretest and posttest were taken online by the digital tool Google form and can 

be check in the next link: 

https://drive.google.com/drive/folders/1BdQwW1G1y7SU1vLQ4Osn7-

UbkK2Tri7g?usp=sharing .  

Those were applied first in the control group and after in the experimental group with 

18 hours of difference; through them it was possible to determine the starting point and 

https://drive.google.com/drive/folders/1BdQwW1G1y7SU1vLQ4Osn7-UbkK2Tri7g?usp=sharing
https://drive.google.com/drive/folders/1BdQwW1G1y7SU1vLQ4Osn7-UbkK2Tri7g?usp=sharing
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the achievement results from both groups regarding the improvement of reading 

proficiency, before and after applying the method respectively. “The pretest-posttest 

design involves obtaining a pretest measure of the outcome of interest prior to 

administering some treatment, followed by a posttest on the same measure after 

treatment occurs” (Salkind, 2010, p. 1123). 

Table 4. Two groups Pretest-Posttest Design. 

          Prestest            Treatment          Postest 

Experimental group               O1                         X                      O2 

Control group                O1                                                  O2 

Source: (Adapted from Encyclopedia of Research Design Volume 1 by Neil Salkind, 

2010, p. 1125)  

2.6 Interventions 

The development of the research was conditioned by three stages such as before 

method application, during method application, and after method application. Each 

stage was characterized by elements necessary for the execution of this study, all in 

order to achieve the general objective set, which involves analyzing of the effectiveness 

of the Task-Based Learning model in improving reading proficiency on A2 level online 

students from the Language Center of the Instituto Superior Universitario Sucre during 

the academic period November 2021 - May 2022. 

Before method application, it was required: 

● Determine the theoretical foundation of the Task-Based Learning model. It 

means its definition, features, stages, advantages, disadvantages, the teacher’s 

and student’s role in this method, and others.  

● Develop lesson plans that focus on reading proficiency and comply with the 

stages that the Task-Based Learning model contemplates. As was mentioned 

before, the Task-Based Learning model tries to enhance students’ language 

skills by means of task completion, for verifying this premise it was necessary 

to design ten reading lesson plans. These reading lesson plans were designed 



 

34 
 

gradually one by one, that is, they were first planned and then applied (plan + 

teach + plan + teach). The reading lesson plans were designed using the Task-

Based Learning model Framework proposed by Willis (1996), which contains 

six reading strategies useful to develop the reading proficiency. These strategies 

were taken in account to design the reading lesson plans and were distributed 

into five units, which means, two per unit. Each reading lesson plan had a topic, 

an objective, and met the learning cycle according to the Task-Based Learning 

model. The contents and texts used for the reading lesson plans were taken from 

the digital platform My English Lab of Pearson English Portal and Top Notch 

2 Printed Book 3rd Edition. The reading lessons plan were designed for periods 

of forty-five minutes per online class and among the materials provided for the 

application process were digital platforms such as zoom, jamboard, and 

moodle; as well as technological devices such as laptops, desk computers, 

microphones, cameras, cellphones, etc. 

● Pretest application to both experimental and control group. Because the classes 

were online, the test was taken using google forms, this had a duration of sixty 

minutes.  

During method application it was done the following: 

● The pretest scores were analyzed by the independent t-test of the SPSS 

program in order to identify significant differences between the means of the 

experimental and control group. The results showed us that there were no 

significant differences between them, in other words, both groups had a level 

of reading skills equivalent until that moment. These were described in detail 

in the Chapter III Findings and Discussion. 

● Method application to the experimental group; which was constituted of ten 

reading lesson plans (see annex 5). These were applied during ten sessions of 

online class by the zoom platform, with a duration of forty-five minutes per 

period. For each reading lesson, students were organized into groups of three 

and four participants; they used a jamboard to present their reading reports and 
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used a moodle platform to complete the activities associated with the Text-

Based Tasks. The tasks and the instructions were shown to students using 

PowerPoint Presentations. 

● While the experimental group was being applied the reading lesson plans based 

on the Task-Based Learning model, the control group was taught by the 

traditional method. That is, the students from the control group were taught 

grammatical structures of the target language; they read written passages and 

completed exercises following the grammar teaching.  

● Both groups used the same English book Top Notch 2 3rd Edition and the 

digital platform My English Lab. Also, they received five hours a week of 

online English classes via zoom. However, the experimental group was applied 

the reading lesson plans based on the Task-Based Learning model two sessions 

per week; in the three sessions left they received grammar teaching. During 

forty-five minutes, these students were working in groups on solving the task 

which was focused on reading comprehension following the reading strategies 

proposed by Willis (1996), which are prediction, jumbles, restoration, jigsaw, 

comparison, and memory challenge; students were given instruction depending 

on the characteristics of each strategy. For example, using the prediction 

strategy students had to infer from headlines, phrases, or pictures. In the 

beginning they did not have access to the text, the text was shown later so they 

had to speculate about it. Instead, using the memory challenge strategy, first 

students were shown the text for some minutes and after it was hidden, and 

then they had to make a list of details about what they remembered about the 

text.  

● The reading lesson plans followed the Task-Based Learning model stages; for 

instance, during the first stage, the pre-task stage, students were given the 

instructions and were shown in some cases part or clues of the readings 

(restoration, jigsaw, prediction) and others whole readings (jumbles, 
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comparison, memory challenge), in this stage, the task was introduced by the 

teacher using charts, brainstorming, pictures, etc., (see annex 5). 

During the second stage, the task stage, students were divided into groups using 

the zoom rooms, then they were asked to work together to solve the task; they 

had to read the assigned text and exchange ideas to complete the task, next they 

had to create a group report of their work. The reports were created and shared 

in jamboard, only one student per group had to present and explain the report. 

In this stage, the teacher monitored the groups’ work (see annex 5). 

During the last stage, the language focus stage, the readings were again whole 

exposure to students, and, with the teacher’s help, the phrases, vocabulary, and 

grammar structures found in the readings were analyzed by students. To finish 

the class, students had to complete the activities about the reading in moodle 

(see annex 5). 

● Finally, posttest application to both experimental and control groups. This test 

was also applied in an online way, using google forms, and with a duration of 

sixty minutes similar to the pretest. The posttest was the same for the 

experimental and control group and was taken just after seven weeks of having 

a method applied in the experimental group. 

After the method application, we proceeded to: 

● Analyze the posttest scores using the independent t-test of the SPSS program 

to identify percentage differences between the means of the experimental and 

control group and know if these differences were significant or not. 

● Compare and discuss the results given by the independent t-test from the 

pretest with the posttest of the experimental and control group.  

2.7 Data Analysis Plan 

For a better explanation and understanding of the obtained results, the SPSS V.25 

program was used as the mechanism for the data analysis; this program or also known 

as: Statistical Package for Social Science is a: “tool of data processing and statistical 
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analysis” (Herreras, 2005, p. 64). Data processing through this software was fast and 

accurate, eliminating the approximations or rounding.  

According to the research’s necessities, the SPSS program offers techniques for data 

analysis such as the t-test, which is a type of statistical procedure that: “allows to 

represent timely information about the results obtained” (Rivadeneira Pacheco et al., 

2020, p. 22). This type of analysis permitted us to interpret data clearly in order to be 

able to provide conclusions and recommendations from variables' relationships.  

Through the t-test analysis, first the average value of the collected data (pretest-

posttest) was obtained, it means the number means of both groups, experimental and 

control group. The mean (arithmetic) constitutes the balance among data; it is obtained 

from the sum of individual values in relation to the total values (Miranda et al., 2006; 

Rendón Macías et al., 2016). 

Second, based on the comparisons of number means between experimental and control 

group, it was determined the level of significance between the independent samples. 

“The student’s t test (also called T test) is used to compare the means between two 

groups and there is no need for multiple comparisons as a unique P value is observed” 

(Prabhaker et al., 2019, p. 407). 

In that sense, applying the independent t-test allowed us to establish whether or not 

there was a significant difference between the data collected (pretest-posttest) of both 

groups, experimental and control. “The independent t test, also called unpaired t test, 

is an inferential statistical test that determines whether there is a statistically significant 

difference between the means in two unrelated (independent) groups” (Prabhaker et al., 

2019, p. 408).  

For establishing whether or not to reject the H0 is necessary to calculate the value of 

the independent t-test, this value is obtained from the comparison of means of both 

groups. If this value is < 0.05 the H0 is rejected otherwise if this value is > 0.05 the H0 

is not rejected. This processing has a Confidence Interval of the Difference of 95% 

(Juárez García et al., 2002). 
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Table 5. Representation of Independent t-test. 

Level of significance 

Estimated value of p < 0.05 H0 not assumed 

> 0.05 H0 assumed 

Source: (Data taken Adapted from Análisis Estadístico by Barrios Palacios et al., 

2022, p. 598)  

When calculating the independent t-test, it is also calculated the homogeneity of 

variances through Levene's test, if this value is > 0.05 equal variances are assumed 

(Juárez García et al., 2002). 
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CHAPTER III. FINDINGS AND DISCUSSION 

3.1 Findings 

The independent t-test on the pretest and posttest of the experimental and control group 

were developed in order to identify starting and ending points in both groups. It means 

whether or not there was a percentage difference between them before and after 

applying the method and if this difference was significant. If the t-test value was < 0.05, 

it is assumed significant differences between both groups, that is, the H0 is rejected, 

otherwise if this value was > 0.05 significant differences are not assumed, that is, the 

H0 is not rejected. 

When analyzing the pretest scores of both groups, the experimental and control group 

with the independent t-test, the first resulting aspect observed was the difference of 

means between the groups of study. As we can see in the table 6, before applying the 

method there was a minimum percentage difference between means, the experimental 

group presented a mean of 12,89 with an average error of 1,060% and the control group 

a mean of 12,72 with an average error of 1,209%.  

Table 6. Description of the mean based on the independent t-test on the pretest scores 

of the experimental and control group. 

Group Statistics 

 

Group N Mean 

Dev. 

Deviation 

Dev. Error 

Average 

Pretest score EG 18 12,89 4,497 1,060 

CG 18 12,72 5,131 1,209 

 

The second resulting aspect observed was the analysis of means which showed us if 

the differences between means of the groups of study were significant or not. 
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According to the exposed data in the table 7, the level of significance was 0,918 (S. 

2tailed) with a confidence interval of 95%, which means > 0.05 to determine the 

existence of significant differences between the groups of study the p-value must be < 

0.05, in this respect, it can say there was not any relevant difference before applying 

the method. Although there was a minimum difference of 0,17% between the means, 

this difference was not significant. That is, both groups had the same level of reading 

comprehension before starting the treatment with the experimental group.  

Table 7. Summary of the independent t-test on the pretest scores of the experimental 

and control group. 

Independent T-test 

           

Levene’s 

Test for 

Equality 

Variances T-test for Equality of Means  

F Sig. T DF 

Sig. (2 

tailed) 

Mean 

Diff. 

Std. 

error 

Diff. 

95% 

Confidence 

Interval of the 

Diff. 

Lower Upper 

Pr

ete

st 

sc

or

e 

Equal 

variances 

assumed 

,286 ,596 ,104 34 ,918 ,167 1,608 -3,102 3,435 

Equal 

variances 

not 

assumed 

  

,104 33,425 ,918 ,167 1,608 -3,104 3,437 

 

Nonetheless, when applying the independent t-test to the posttest of the experimental 

and control group, to determine whether or not significant differences between them 

after the method; we can see in table 8 that first there was a percentage difference 

between the means of both groups. The experimental group had a mean of 20,72 with 

an average error of 0,921% contrasting with the mean of 14,28 with an average error 

of 0,969% of the control group, the percentage difference between the means was of 6, 

44% which would mean that there were significant distinctions between the two 

groups. 
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Table 8. Description of the mean based on the independent t-test on the posttest 

scores of the experimental and control group. 

Group Statistics 

 

Group N Mean 

Dev. 

Deviation 

Dev. Error 

Average 

Posttest 

score 

EG 18 20,72 3,908 ,921 

CG 18 14,28 4,113 ,969 

 

Second, when analyzing the level of significance between the means, in table 9 can 

observe that this valous was 0,000 (S. 2tailed) with a confidence interval of 95%. 

According to the independent t-test when the p-value is < 0.05 it means that there exists 

relevant variation between the samples. In this respect, the percentage difference 

between the means of both groups, the experimental and control group, is significant, 

which leads us to reject the H0 and to assume the H1. 

Table 9. Summary of the independent t-test on the posttest scores of the experimental 

and control group. 

Independent T-test 

         

Levene’s 

Test for 

Equality 

Variances T-test for Equality of Means  

F Sig. T DF 

Sig. (2 

tailed) 

Mean 

Diff. 

Std. 

error 

Diff. 

95% 

Confidence 

Interval of the 

Diff. 

Lower Upper 

Pr

ete

st 

sc

or

e 

Equal 

variances 

assumed 

,363 ,551 4,819 34 ,000 6,444 1,337 3,727 9,162 

Equal 

variances 

not 

assumed 

  

4,819 33,911 ,000 6,444 1,337 3,727 9,162 
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3.1 Discussion 

By analyzing the results, it could be appreciated that according to the means obtained 

from the pretest of the experimental and control group, there was a bit difference 

between them, the experimental group obtained 12,89 and the control group obtained 

12,72, this difference was of 0,17%. By applying the independent T test for means the 

value obtained was 0,918 > 0.05 which determined that this percentage difference was 

no significant. That is, that both groups had almost the same percentage level in relation 

with reading comprehension before applying the Task-Based Learning model.  

Nonetheless, the results obtained from the posttest showed us that the experimental 

group obtained 20,72 and the control group obtained 14,28; with a difference of 6, 44%. 

By applying the independent T test this percentage difference established a value of 

0,000 < 0.05 which means that there was not only a consistent difference between the 

means but also this difference was significant. So that the H0 is rejected and H1 is 

assumed, which maintains the premise that the use Task-Based Learning model to 

improve reading comprehension in students is effective. 

This final outcome is in concordance with the previous studies analyzed in this 

research, Irfan (2017; Lap & Trang (2017; and Ökcü (2015) who after applying the 

Task-Based Learning model affirmed that the method applied for improving reading 

comprehension has positive results. Similar to this research, tasks focused on 

improving a specific language skill such as reading allowed students to engage the 

reading comprehension. In addition, the reading strategies made the text 

comprehension easier according to these studies and ours.  

In concurrence with these studies, Hassan (2019 and Sinaga (2021) also claimed the 

effectiveness of this methodology for better results in reading comprehension. In these 

cases, the stages of the Task-Based Learning model contributed to students working 

cooperatively in order to achieve the goal, during this process they could share their 

knowledge about the language.  

Although these studies were done in a face-to-face mode and ours in an online mode, 

these support the premise that students taught through the Task-Based learning model 
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improve reading comprehension, and therefore, reading proficiency. The Task-Based 

Learning model allows students to interact with the target language in order to achieve 

a result; unlike the traditional method where students learn grammar structures or 

memorize vocabulary, with the Task-Based Learning model students use the target 

language in real situations which facilitates the understanding of it.   

CONCLUSIONS AND RECOMMENDATIONS 

⮚ CONCLUSIONS 

Based on the results of this study, the Task-Based Learning model is effective to 

improve reading proficiency on A2 level students from the Language Center of the 

Instituto Superior Universitario Sucre on online setting. 

The Task-Based Learning model is an appropriate methodology to improve reading 

proficiency; this guarantees the exposure of students to the English language through 

task completion in real contexts. 

Text-Based Tasks contribute to improving reading proficiency because they are 

designed to work on it; students will enhance text comprehension if they practice 

reading. 

➢ RECOMMENTATIONS 

Applying studies that involve students from other levels and other language skills will 

contribute to knowing how to balance the development of the English language in the 

students from the Language Center of the Instituto Superior Universitario Sucre in 

online settings   

Knowing in depth how the Task-Based Learning model functions and applying its 

stages and the reading strategies appropriately will guarantee the method’s 

effectiveness. 

Providing students with meaningful tasks focused on reading practice will help to 

develop reading proficiency. The same would occur with listening, writing and 

speaking proficiency if the students are provided with tasks according to them. 
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➢ RESEARCH LIMITATIONS 

This research has presented three concrete limitations; the first one is there are no 

previous studies that involve the Task-Based Learning model with reading proficiency 

in online environments, this has provoked that we had not had registers of how this 

methodology function in online mode. The second one is the lack of studies based on 

the Task-based Learning model application to improve language skills in Ecuador, as 

a consequence, we do not have a clear reference of its application in a familiar context. 

The third limitation is the student desertion, some subjects abandon the project before 

ending; unfortunately, we could not control the participation of subjects in this study. 

➢ FURTHER RESEARCH 

Considering the results of this study and given that learning a foreign language include 

the development of the four language skills, research on the Task-Based Learning 

model application in listening, writing, and speaking are necessary. Also, to know what 

is the students’ perception about this teaching model, it would be useful to conduct a 

qualitative study in order to have a complete vision about the effectiveness of the Task-

Based Learning model. 
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ANNEXES  

ANNEX 1  

APPROVAL OF THE PRINCIPAL OF THE INSTITUTO SUPERIOR 

UNIVERSITARIO SUCRE 
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ANNEX 2 

CONSENTIMIENTO INFORMADO 

Estimado (a) Señor/Señora 

 

Objetivo:  

Usted ha sido invitado a ser participe del proyecto de investigación titulado “Task-

Based Learning Model for improving Reading Proficiency on A2 students’ level”, cuyo 

responsable es la Licda. Viviana Alejandra Nagua Andrango docente de Ingles del 

Centro de Idiomas del Instituto Superior Universitario Sucre. Este estudio tiene como 

objetivo analizar el efecto del Task-Based Learning Model en el mejoramiento de la 

competencia lectora en los estudiantes. 

Procedimientos: 

Si Usted acepta participar en el estudio: 

Se le compartirá lecturas que acompañen el contenido de las unidades de estudio 

correspondientes al nivel A2 de Ingles distribuidas en diez lecciones, a su vez podrá 

realizar las actividades que se desprendan de las lecturas dentro de la plataforma 

Moodle del Centro de Idiomas. Adicional a esto, se contempla la aplicación de 

instrumentos de recolección de datos como: encuesta demográfica, encuesta de 

percepción como estudiante, Pre-Test y Post-Test. 

Se debe aclarar que su participación dentro de este estudio tendrá efecto mientras dure 

el nivel de inglés el cual usted está cursando, es decir desde el 17 de febrero hasta el 7 

de abril del año en curso. 

Beneficios: 

Al recibir lecciones específicas de lectura usted tendrá como beneficio la oportunidad 

de desarrollar su competencia lectora, a su vez estará contribuyendo con el 

mejoramiento de procesos de enseñanza- aprendizaje del idioma inglés. 

Confidencialidad: 

Todos los datos que usted pueda proporcionar en este estudio serán manejados bajo 

normas de confidencialidad y con fines investigativos. Por ende, al ser presentados los 
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resultados usted será identificado con un número y no con su nombre o apellido, 

garantizando así que el análisis de la información se realice de forma científica. 

Riesgos Potenciales/Compensación: 

El ser partícipe de este estudio lo expone a usted a un porcentaje mínimo de riesgo, 

puesto que usted no estará expuesto a situaciones que atenten a su integridad como 

individuo. También se aclara que usted no recibirá ninguna compensación económica 

como tampoco tendrá que pagar algún rubro. 

Participación Voluntaria/Retiro: 

La participación en este estudio es de carácter voluntario, usted puede decidir el 

participar o no. De igual manera, si usted ve la necesidad de retirar su participación del 

estudio, puede hacerlo en cualquier momento. 

Datos de contacto: 

En caso de existir alguna duda, comentario o reclamo, usted puede contactarse con la 

responsable de la investigación, Licda. Viviana Nagua, Docente CEI al correo 

viviananagua24 @gmail.com 

De ante mano agradezco su colaboración, y le saludo cordialmente. 

 

ACTA DE CONSENTIMIENTO INFORMADO 

 

Yo …………………………………………, acepto participar voluntaria y 

anónimamente en la investigación “Task-Based Learning Model for Improving 

Reading Proficiency on A2 level students” dirigida por la Licda. Viviana Alejandra 

Nagua Andrango, investigadora responsable, docente del Centro de Idiomas del 

Instituto Superior Universitario Sucre. 

Declaro haber sido informado/a de los objetivos y procedimientos del estudio y del tipo 

de participación, así como también del hecho de que mi participación no involucra 

ningún daño o peligro para su salud física o mental, que es voluntaria y que puedo 

negarme a participar o dejar de participar en cualquier momento sin dar explicaciones 

o recibir sanción alguna. 
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Declaro saber que la información entregada será confidencial y anónima. Entiendo que 

la información será analizada bajo normas de confidencialidad y será utilizada sólo 

para este estudio. 

Este documento se firma en dos ejemplares, quedando uno en poder de cada una de las 

partes. 

        

    

_____________________________      _________________________________ 

         Nombre del Participante                 Licda. Viviana Nagua  

     Fecha: 24 de febrero del 2022                Fecha: 24 de febrero del 2022 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

61 
 

ANNEX 3 

PRETEST: CAMBRIDGE KET TEST / READING PART 

PART 1: MULTIPLE CHOICE QUESTIONS (1 – 6) 
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PART 2: MULTIPLE MATCHING QUESTIONS (7 – 13) 
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PART 3: MULTIPLE CHOICE QUESTIONS (14 – 18) 
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PART 4: MULTIPLE-CHOICE CLOZE QUESTIONS (19 – 24) 
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PART 5: OPEN CLOZE QUESTIONS (25 – 30) 
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ANNEXE 4 

POSTTEST: CAMBRIDGE KET TEST / READING PART 

PART 1: MULTIPLE CHOICE QUESTIONS (1 – 6) 
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PART 2: MULTIPLE MATCHING QUESTIONS (7 – 13) 
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PART 3: MULTIPLE CHOICE QUESTIONS (14 – 18) 
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PART 4: MULTIPLE-CHOICE CLOZE QUESTIONS (19 – 24) 

 

 

 

 

 

 

 

 

 

 

 

PART 5: OPEN CLOZE QUESTIONS (25 – 30) 
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ANNEX 5 

READING LESSON PLANS 

 

  

 

 

 

 

 

 

 

CONTENTS 

UNIT 1: GETTING ACQUAINTED 

LESSON 1: Memory Challenge Task 

LESSON 2: Prediction Task 

UNIT 2: GOING TO THE MOVIES 

LESSON 3: Jumbles 

LESSON 4: Restoration Task 

UNIT 3: STAYING IN HOTELS 

LESSON 5: Comparison Task 

LESSON 6: Jumbles 

UNIT 4: CARS AND DRIVING 

LESSON 7: Jigsaw Task 

LESSON 8: Restoration Task 

UNIT 10: PERSONAL CARE  

LESSON 9: Memory Challenge Task 

LESSON 10: Prediction Task 
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LESSON 1 

Unit 1 Getting Acquainted 

Class A2.1 A morning 

Time  45 minutes 

Learning Objective: During the reading lesson, students will deepen the content 

of a text describing accurate details of it. 

 

STRATEGY: MEMORY CHALLENGE TASK  APP. 

TIME 

PRE - TASK 

● The teacher gives the instructions for the task. 

● The teacher shows students the article bellows for about 5 

minutes. Ask students to read it, and keep in their mind as many 

details as they can. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

5 

minutes 
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https://www.pearson.com/english/digital-tools/myenglishlab.html 

 

 

TASK CYCLE 

Task 

● The teacher asks students to list details they remember on a piece 

of paper. For example, names of people who were in the reading, 

topics about people wrote, what people said, etc. 

Planning 

● The teacher divides the class in groups, and ask students: 

- Share their notes about reading. 

- Select the ideas the group remembers best, try to categorize 

these ideas. 

- In a collaborative document (Jamboard), write one report 

using the ideas the group selected. 

● The teacher monitors the activity. 

 

Report 

 

 

10 

minutes 

 

 

 

 

10 

minutes 
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● The teacher asks one student per group to present the classmates 

the report’s group about reading. 

● The teacher asks students to compare and check which group has 

the same things that they are reporting. 

 

 

 

5 

minutes 

Full exposure: The teacher shows the reading again and asks students to 

read and think about: ¿How much did your group accurate? Identify 

phrases or details of the reading repeated by the groups.  

 

LANGUAGE FOCUS 

 

Analysis 

● The teacher asks students: 

- Identify present perfect tense sentences and read them. 

- Find vocabulary related to “greetings” and announce it. 

- Look for the word “reached out” and give synonyms. 

 

Practice 

● The teacher asks students: 

- Enter to their Moodle platform, click on “Reading 1” and on 

the first page select names of people who were in the reading. 

- On the second page select about what topics people wrote. 

- On the third page, choose the true sentences according to the 

reading. 

- Send the assignation.  

 

 

 

 

 

 

 

 

15 

minutes 

 

LESSON 2  

Unit 1 Getting Acquainted 

Class A2.1 A morning 

Time  45 minutes 

Learning Objective: During the reading lesson, students will identify what the 

text is about making predictions from a headline. 

 

STRATEGY: PREDICTION TASK  APP. 

TIME 

PRE - TASK 

● The teacher gives the instructions for the task. 

● The teacher asks students to read the reading’s headline below 

and look at the picture.   
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5 

minutes 

TASK CYCLE 

Task 

● The teacher makes groups, and ask students: 

- Answer the question: ¿What do you think is the reading 

about? 

- Discuss with the partners the possible answers. 

 

Planning 

● The teacher asks students: 

- In a collaborative document (Jamboard), write three questions 

that think could be answered in the article.  

● The teacher monitors the activity. 

 

Report 

● The teacher asks one student per group to present the classmates 

with the questions. 

● The teacher asks students to compare and check if any group has 

same or similar questions theirs. 

● Students discuss possible answers to the questions. 

 

 

 

10 

minutes 

 

 

 

 

10 

minutes 

 

 

 

 

5 

minutes 

Full exposure: Students read whole article and try to find in it answers 

to their questions. 
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LANGUAGE FOCUS 

 

Analysis 

● The teacher asks students: 

- Find in the text words followed by a preposition and explain 

the meaning of them. 

- Identify adjectives in the text. 

- Explain the meaning of: “misunderstanding” and “Nonverbal 

communication” 

 

Practice 

● The teacher asks students: 

- Enter to their Moodle platform, click on “Reading 2” and on 

the first page select the correct words to complete the 

sentences.  

- On the second page choose true or false according to the 

article. 

- Send the assignation.  

 

 

 

 

 

 

 

15 

minutes 
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LESSON 3 

Unit 2 Going to the movies 

Class A2.1 A morning 

Time  45 minutes 

Learning Objective: During the reading lesson, students will organize a text in its 

correct form identifying and using keywords.  

 

STRATEGY: JUMBLES  APP. 

TIME 

PRE - TASK 

● The teacher gives the instructions for the task. 

● The teacher shows students sections of a complete text but in 

wrong order.  

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

5 

minutes 
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TASK CYCLE 

Task 

● The teacher makes groups, and ask students: 

- Read the sections of the text. 

- Discuss with the partners the possible order. 

 

Planning 

● The teacher asks students: 

- Decide which order would be the right. 

- In a collaborative document (Jamboard), order the text as the 

group thinks is correct. 

● The teacher monitors the activity. 

 

Report 

● The teacher asks one student per group to present the classmates 

how they organized the text. 

● The teacher asks students to compare and check if any group has 

same or similar order.  

● Discuss about the order of the text presented by the groups. 

 

Full exposure: Students read whole text but in right order, and compare 

with the text that they showed. 

 

 

10 

minutes 

 

 

 

 

10 

minutes 

 

 

 

 

 

5 

minutes 
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LANGUAGE FOCUS 

Analysis 

● The teacher asks students: 

- Check in the text these words: first, next, last. Which is the 

function of them in the text? 

- Find in the text adjectives to describe movies. 

- Thinking about the meaning of: “homelessness” and 

“Thought-provoking” 

Practice 

● The teacher asks students: 

- Enter to their Moodle platform, click on “Reading 3” and on 

the first page choose the correct option about what is the main 

idea of the text.  

- On the second page complete the sentences with the correct 

word according to the text. 

- Send the assignation.  

 

 

 

 

 

 

 

 

 

 

 

15 

minutes 
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LESSON 4 

Unit 2 Going to the movies 

Class A2.1 A morning 

Time  45 minutes 

Learning Objective: During the reading lesson, students will restore a text 

locating the omitted words of it.  

 

STRATEGY: RESTORATION TASK  APP. 

TIME 

PRE - TASK 

● The teacher gives the instructions for the task. 

● The teacher shows students a text which has omitted words, and 

asks students to look at it and the words below carefully. 
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5 

minutes 

TASK CYCLE 

Task 

● The teacher makes groups, and ask students: 
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- Read the text and each word below. 

- In group try to identify where these words fit. 

 

 

Planning 

● The teacher asks students: 

- Once the group has located the omitted words within the text, 

read the text again.  

- Use a collaborative document (Jamboard), to present how the 

group considers would be the right restoration of the text. 

● The teacher monitors the activity. 

 

Report 

● The teacher asks one student per group to present the classmates 

how placed the words in the text. 

● The teacher asks students to check if any group has same 

information or if they agree or disagree with the information 

presented by the groups. 

 

10 

minutes 

 

 

 

 

 

 

10 

minutes 

 

 

 

 

 

5 

minutes 

Full exposure: Students read the text again but with the omitted words 

in the correct place, and compare with the text that they restored.  

 

Web Flicks is a website that lets you stream movies or add movies to 

your wish list. One way to search for movies is type in the actor’s 

name. Then the website pulls up the most popular movies the actor 

was in. For example, when you search for Leonardo DiCaprio, it 

introduces you to Titanic 3D, Great Gatsby, and Blood Diamond. 

You get a short description of each movie, its length in minutes, and 

the genre. To learn about other DiCaprio movies, you can choose 

from a list of movie titles and click for more information. You can 

also have the website pull up DiCaprio’s movies by genre. So, you 

would click on comedy if you wanted to see a DiCaprio movie that 

would make you laugh. 
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15 

minutes 
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LANGUAGE FOCUS 

 

Analysis 

● The teacher asks students: 

- Find in the text these words: “To learn” “To Titanic”. What is 

the function of the preposition “to” in both cases?   

- Which word in the text has the same meaning of “brief”. 

- Thinking about the meaning of: “pull up” and “search”. 

 

Practice 

      

● The teacher asks students: 

- Enter to their Moodle platform, click on “Reading 4” and on 

the first page choose the correct option about what is the main 

idea of the text.  

- On the second page match the words with the corresponding 

definition. 

- On the third page match the movie genre with the correct 

description. 

- Send the assignation.  

 

 

 

LESSON 5  

Unit 3 Staying in hotels 

Class A2.1 A morning 

Time  45 minutes 

Learning Objective: During the reading lesson, students will deep the content of a 

text to detect the differences among the hotels and make comparisons. 

 

STRATEGY: COMPARISON TASK  APP. 

TIME 

PRE - TASK 

● The teacher gives the instructions for the task. 
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● The teacher shows students the online description of four hotels, 

and asks students to read. 
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5 

minutes 

TASK CYCLE 

Task 

● The teacher makes groups, and ask students: 

- Read the text again.  

- Discuss with the partners the differences in the services that 

offers each hotel. 

- Make notes of the differences among hotels. 

 

Planning 

● The teacher asks students: 

 

 

 

10 

minutes 

 

 

 

 

10 

minutes 
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- In a collaborative document (Jamboard), create a comparative 

chart with the differences founded.  

● The teacher monitors the activity. 

 

Report 

● The teacher asks one student per group to present the chart of 

differences that they found. 

● The teacher asks students to check if any group has same 

information or if there is any idea or detail that they missed when 

they read.  

 

 

 

 

 

5 

minutes 

Full exposure: Students read the text again. 

 

 

LANGUAGE FOCUS 

 

Analysis 

● The teacher asks students: 

- Find three words or phrases in the reading that were new for 

you.   

- Which word in the text has the similar meaning of 

“acclaimed”. 

- Which word in the text has the similar meaning of “new-age”. 

- Thinking about the meaning of: “surprisingly affordable”. 

 

Practice 

● The teacher asks students: 

- Enter to their Moodle platform, click on “Reading 5” and on 

the first page choose the correct option according to the 

features of each hotel. 

- On the second page select the correct answer to complete 

each sentence. 

- Send the assignation.  

 

 

 

 

 

 

 

 

 

 

15 

minutes 

 

 

 

 

 

 

 



 

86 
 

LESSON 6 

Unit 3 Stayin in hotels 

Class A2.1 A morning 

Time  45 minutes 

Learning Objective: During the reading lesson, students will identify the correct 

order of a text following the logical sense of the ideas. 

 

STRATEGY: JUMBLES  APP. 

TIME 

PRE - TASK 

● The teacher gives the instructions for the task. 

● The teacher shows students sections of a complete text but in 

wrong order.  
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5 

minutes 

TASK CYCLE 

Task 

● The teacher makes groups, and ask students: 

- Read the sections of the text. 

- Discuss with the partners the possible order. 

 

 

 

 

 

10 

minutes 
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Planning 

● The teacher asks students: 

- Decide which order would be the right. 

- In a collaborative document (Jamboard), order the text as the 

group thinks is correct. 

● The teacher monitors the activity. 

 

 

Report 

● The teacher asks one student per group to present the classmates 

how they organized the text. 

● The teacher asks students to compare and check if any group has 

same or similar order.  

● Discuss about the order of the text presented by the groups. 

 

10 

minutes 

 

 

 

 

 

 

5 

minutes 

Full exposure: Students read whole text but in right order, and compare 

with the text that they showed.  
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LANGUAGE FOCUS 

 

Analysis 

● The teacher asks students: 

- What does the article suggest? 

- Find in the text vocabulary related with hotel services and 

facilities. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

15 

minutes 
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- Thinking about the meaning of: “budget-minded” and 

“newly-remodeled” 

 

Practice 

● The teacher asks students: 

- Enter to their Moodle platform, click on “Reading 6” and on 

the first page select the correct options about what is the main 

intention of the article. 

- On the second page choose the correct option to complete the 

sentences. 

- Send the assignation.  

 

LESSON  7 

Unit 4 Cars and driving 

Class A2.1 A morning 

Time  45 minutes 

Learning Objective: During the reading lesson, students will describe the parts of 

a reassembled text answering established questions to get a better understanding of 

it. 

 

STRATEGY: JIGSAW TASK  APP. 

TIME 

PRE - TASK 

● The teacher gives the instructions for the task. 

● The teacher divides a text into four parts but does not present 

them to the students yet. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

5 

minutes 
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● Meanwhile, the teacher asks students what do they know about 

Driving in USA? 
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TASK CYCLE 

Task 

● The teacher makes 4 groups, and give each group one part of the 

divided text. 

● The teacher asks students: 

- Read the part of text that they were assigned. 

- Answer the next assigned questions per group.  

- Group 1:  

In which big cities of the USA, you do not need a car for 

traveling? 

Which is the most convenient option? 

- Group 2: 

What is the age that most rental car agencies require to 

provide this service? Why? 

What do you need to have to rent a car in the USA? and 

What needs people from China to get a rented car?  

- Group 3: 

When are car rental rates lower? 

What kind of cars are most expensive to rent? 

You may have to pay a fee if you pick up a rental car and 

drop it off in….. 

- Group 4: 

About safely, what are the most laws required in the USA? 

What are some suggestions mentioned in the article to have a 

trip safely? 

● The teacher asks students to know about the part and the answers 

of the questions of the text they were assigned because they are 

going to bring this information to another group. 

● The teacher makes different groups keeping in each group one 

student of the previous groups. 

Planning 

● The teacher asks students: 

- Share with the partners about what they have read the 

assigned part of the text mainly about of the questions that 

they had to answer in the previous group. 

- In a collaborative document (Jamboard), organize the shared 

information and write a synthesis of the article. 

● The teacher monitors the activity. 

 

Report 

● The teacher asks one student per group to present the synthesis 

they wrote. 

 

 

 

 

 

 

 

 

 

 

 

 

10 

minutes 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

10 

minutes 
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● The teacher asks students to identify if there are or no 

coincidences among the synthesis of each group, and what they 

are. 

5 

minutes 

Full exposure: The teacher shows students the complete reading and 

asks them to read again. 
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LANGUAGE FOCUS 

 

Analysis 

● The teacher asks students: 

- What is the main idea of the article?   

- Which words in the text has the similar meaning of 

“example”. 

- List all vocabulary regarded to car’s part that there are in the 

reading. 

 

Practice 

● The teacher asks students: 

- Enter to their Moodle platform, click on “Reading 7” and 

choose the correct word or phrase to complete the sentence 

according to the reading. 

- Send the assignation.  

 

 

 

 

 

 

 

 

 

 

 

15 

minutes 

 

LESSON 8 

Unit 4 Cars and driving 

Class A2.1 A morning 

Time  45 minutes 

Learning Objective: During the reading lesson, students will restore a text 

identifying the proper location of omitted words. 

 

STRATEGY: RESTORATION TASK  APP. 

TIME 

PRE - TASK 

● The teacher gives the instructions for the task. 
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● The teacher shows students a text which has omitted words, and 

asks students to look at it and the words below carefully. 
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5 

minutes 

TASK CYCLE 

Task 

● The teacher makes groups, and ask students: 

- Read the text and each word below. 

- In group try to identify where these words fit. 

 

Planning 

● The teacher asks students: 

- Once the group has located the omitted words within the text, 

read the text again.  

- Use a collaborative document (Jamboard), to present how the 

group considers would be the right restoration of the text. 

● The teacher monitors the activity. 

 

Report 

 

 

10 

minutes 

 

 

 

 

 

 

 

10 

minutes 
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● The teacher asks one student per group to present the classmates 

how placed the words in the text. 

● The teacher asks students to check if any group has same 

information or if they agree or disagree with the information 

presented by the groups. 

 

 

 

 

 

10 

minutes 

Full exposure: Students read the text again but with the omitted words 

in the correct place, and compare with the text that they restored.  

 

Tips for Defensive Driving 

Tailgating, gesturing, weaving through traffic, and honking are 

classic signs of aggressive driving. They are the cause of one third of 

all accidents. But today inattentive driving is a big problem, too. We 

can’t control what other drivers do, but here are tips for what we can 

do: 

▲ Stay in control of your car by not driving too fast. 

▲ Don’t tailgate. Maintain a safe following distance. 

▲ Pay attention to where other vehicles are and to what is 

happening on the road. 

▲ Be alert. Assume that other drivers will make mistakes. 
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LANGUAGE FOCUS 

 

Analysis 

● The teacher asks students: 

- Find in the text gerunds. List them. 

- What is the function of these words in the sentence? 

“Tailgating” “Gesturing”, “Weaving”, “Honking”.  

- What is the function of “driving” (line 2 – 3) in the sentence?  

- What is the function of “driving” (line 6) in the sentence?  

 

Practice 

      

● The teacher asks students: 

- Enter to their Moodle platform, click on “Reading 8” and on 

the first page choose the correct option about what is the main 

idea of the text.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

15 

minutes 
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- On the second page choose the correct word to complete the 

sentences. 

- On the third page choose true or false according to the article. 

- Send the assignation.  

 

 

 

LESSON 9 

Unit 5 Personal care and appearance 

Class A2.1 A morning 

Time  45 minutes 

Learning Objective: During the reading lesson, students will deep the context of a 

text describing accurate details of it. 

 

STRATEGY: MEMORY CHALLENGE TASK  APP. 

TIME 

PRE - TASK 

● The teacher gives the instructions for the task. 

● The teacher shows students the article bellows for about 5 

minutes. Ask students to read it, and keep in their mind as many 

details as they can. 
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5 

minutes 

TASK CYCLE 

Task 

 

 

10 

minutes 
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● The teacher asks students to list details they remember on a piece 

of paper. For example, recommendations to use sunscreen, causes 

of radiation, etc. 

Planning 

● The teacher divides the class in groups, and ask students: 

- Share their notes about reading. 

- Select the ideas the group remembers best, try to categorize 

these ideas. 

- In a collaborative document (Jamboard), write one report 

using the ideas the group selected. 

● The teacher monitors the activity. 

 

Report 

● The teacher asks one student per group to present the classmates 

the report’s group about reading. 

● The teacher asks students to compare and check which group has 

the same things that they are reporting. 

 

 

 

 

 

 

10 

minutes 

 

 

 

 

 

10 

minutes 

Full exposure: The teacher shows the reading again and asks students to 

read and think about: ¿How much did your group accurate? 

 

LANGUAGE FOCUS 

 

Analysis 

● The teacher asks students: 

- Find vocabulary related to care products and announce it. 

- What is the meaning of the word “wrinkles”? 

- Make a list of countable and non-countable nouns. 

 

Practice 

● The teacher asks students: 

- Enter to their Moodle platform, click on “Reading 9” and on 

the first page select what is the main idea of the article. 

- On the second page choose true or false according to the 

article. 

- Send the assignation.  

 

 

 

 

 

15 

minutes 
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LESSON 10  

Unit 5 Personal care and appearance 

Class A2.1 A morning 

Time  45 minutes 

Learning Objective: During the reading lesson, students will identify what the 

text is about making predictions from a headline. 

 

STRATEGY: PREDICTION TASK  APP. 

TIME 

PRE - TASK 

● The teacher gives the instructions for the task. 

● The teacher asks students to read the sentences extracted from a 

reading and analyze them.  
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5 

minute

s 

TASK CYCLE 

Task 

● The teacher makes groups, and ask students: 

- Answer the question: ¿What do you think is the reading 

about? 

- Discuss with the partners the possible answers. 

 

Planning 

● The teacher asks students: 

- In a collaborative document (Jamboard), write three questions 

that think could be answered in the article.  

● The teacher monitors the activity. 

 

Report 

 

 

10 

minute

s 

 

 

 

 

10 

minute

s 

 

 

 

Not everyone 

would choose 

cosmetic 

surgery. 

Liposuction is the 

only way to lose 

weight. 

A chemical 

peel is easier 

to do than a 

face-lift. 

Some bald 

men are 

attractive.  
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● The teacher asks one student per group to present the classmates 

the questions. 

● The teacher asks students to compare and check if any group has 

same or similar questions theirs. 

● Students discuss possible answers to the questions. 

 

5 

minute

s 

Full exposure: Students read whole article and try to find in it answers 

to their questions. 
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LANGUAGE FOCUS 

Analysis 

● The teacher asks students: 

- Find in the article the next underline phrases, and choose the 

correct phrase or word to complete the sentences: 

If you say “I think I’ll pass” you say: (No, thanks – That’s a 

great idea). 

If you are at your wits’ end about something, you are (happy-

unhappy) about it. 

It takes time to recover means that you (will-won´t) feel better 

immediately. 

Something that is a piece of cake is (easy-difficult). 

Practice 

● The teacher asks students: 

- Enter to their Moodle platform, click on “Reading 10” and 

select the correct sentences according to the article.  

- Send the assignation.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

15 

minute

s 
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