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ABSTRACT 

In recent years, English has become more common in Ecuadorian society. The ability to communicate 

through writing is a unique characteristic of the human species and writing has helped people 

communicate with other human beings. The main aim of this research was to determine the strategies 

to enhance writing skills to avoid Spanish (L1) interference in English (L2) writing skills in A1 ‘C’ 

English students at the UTC Language Center of Latacunga. A written work elaborated by the 

students was applied and a written partial exam was used as an instrument. A written test was applied 

to thirty-three university students whose average age is between 20 and 25 years old, from the 

Language Center of the Technical University of Cotopaxi of English level A1 'C'. There were 18 

women and 15 men. In addition, a rubric was applied to evaluate each piece of writing in aiming to 

recognize the interference errors of the students. In this research, descriptive and diagnostic methods 

are used because they help us to analyze and describe the veracity of the problem; the interference of 

the mother tongue in writing skills. For this purpose, the main mother tongue interferences in writing 

structures between Spanish and English were identified through a bibliographic review. The results 

obtained through the application of written work, it was determined that most students have errors in 

punctuation, capitalization, spelling, sentence structure, and word order. Therefore, strategies are 

useful in the writing process such as: modeled writing, shared writing, guided writing, and 

independent writing. Some authors talk about these strategies, but it is considered that the most 

important strategy for teaching writing is guided writing. In addition, this research provides 

information to teachers and learners about L1 interference in L2 writing skills and the strategies and 

methods that are useful in the writing learning process. Thus, students created imprecise texts, lacking 

coherence and cohesion.  
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RESUMEN 

En los últimos años, el inglés se ha vuelto más común en la sociedad ecuatoriana. La capacidad de 

comunicarse a través de la escritura es una característica única de la especie humana y la escritura ha 

ayudado a las personas a comunicarse con otros seres humanos. El objetivo principal de esta 

investigación fue determinar las estrategias para potenciar las habilidades de escritura para evitar la 

interferencia del español (L1) en las habilidades de escritura del inglés (L2) en estudiantes de inglés 

A1, paralelo ¨C¨ en el centro de idiomas UTC de Latacunga. Se aplicó un trabajo escrito elaborado 

por los estudiantes y se utilizó como instrumento un examen parcial escrito. Se aplicó una prueba 

escrita a treinta y tres estudiantes universitarios cuyo promedio de edad se encuentra entre los 20 y 

25 años, del Centro de Idiomas de la Universidad Técnica de Cotopaxi de nivel de inglés A1 paralelo 

'C'. Fueron 18 mujeres y 15 hombres. Además, se aplicó una rúbrica para evaluar cada escrito con el 

fin de reconocer los errores de interferencia de los estudiantes. En esta investigación se utilizaron 

métodos descriptivos y de diagnóstico porque nos ayudan a analizar y describir la veracidad del 

problema; la interferencia de la lengua materna en la escritura. Para ello, se identificaron las 

principales interferencias de la lengua materna en las estructuras de escritura entre el español y el 

inglés a través de una revisión bibliográfica. Los resultados obtenidos a través de la aplicación del 

trabajo escrito, se determinó que la mayoría de los estudiantes tienen errores de puntuación, 

mayúsculas, ortografía, estructura de la oración y orden de las palabras. Por lo tanto, en el proceso de 

escritura son útiles estrategias como: la escritura modelada, la escritura compartida, la escritura 

guiada y la escritura independiente. Algunos autores hablan de estas estrategias, pero se considera 

que la estrategia más importante para la enseñanza de la escritura es la escritura guiada. Además, esta 

investigación proporciona información a los profesores y a los alumnos sobre la interferencia de la 

L1 en las habilidades de escritura de la L2 y sobre las estrategias y métodos que son útiles en el 

proceso de aprendizaje de la escritura. De esta manera, los alumnos crearon textos imprecisos, 

carentes de coherencia y cohesión.  

 

Palabras claves: habilidades de escritura, lengua extranjera, lengua materna, puntuación. 
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2. PROBLEM STATEMENT 

 

Writing skills are an important part of the communication process. Through writing, people can 

express themselves, their opinions, ideas, thoughts, or feelings. Utami, Rais and Setyaningsih (2012) 

defines writing skills as 'specific abilities which help writers put their thoughts into words in a 

meaningful form and mentally interact with the message’. But while writing is an essential skill in 

the English learning process, it is also considered one of the most complex, especially for English 

language learners. This skill involves various aspects that are not taught by professors. Thus, learners 

do not have a correct writing process in the classroom.  

 

In the Ecuadorian context, writing in English as a foreign language is considered a primary concern 

for students since they must learn to communicate in written form, doing sentences that make 

coherence and can be read, therefore the ability to write is required and necessary for their academic 

life. In addition, there are complex difficulties in the correct learning process. According to Tamayo 

and Cajas (2020), the main problem in the Ecuadorian context is the incoherence and inaccurate texts 

that students create. Researchers emphasize that literal translation from Spanish to the target 

language, English, severely affects the semantics of sentences. The challenge of teaching writing in 

Ecuador is magnified by using the native language as a support for the target language.  

 

Taking into account that Ecuadorian students and in general those from the province of Cotopaxi 

learn a language in an environment in which their mother tongue, Spanish, (L1) is fully involved, for 

such reason, difficulties arise in the teaching and learning process of the language they are learning, 

in this case, English, (L2) because the teacher and students use the mother tongue to communicate in 

class.  

 

Therefore, attention is involved in many types of learning and it is necessary for the individual to 

reach a level of arousal in order for any learning to occur (Cicekci and Sadik, 2019). Because English 

learners do not pay attention to writing classes, they not be able to write effectively in the target 

language. Hence, this one of the main negative points can close down the mind and prevent learning 

from occurring altogether. Lack of knowledge of the basic rules of the target language results in 

inaccurate and inconsistent written texts, spelling mistakes, punctuation errors, and incorrect use of 

articles/pronouns. It is also common for learners to translate from Spanish to English word by word. 
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As a result, L1 negatively influences English writing (Lopez, 2011).  This condition causes students 

to not express their ideas correctly.  

 

This problem is evident in the UTC language center. When students are learning the writing skill, 

interference problems arise from the mother tongue since students are not familiar with L2 (English) 

word order, spelling, punctuation and, consequently, their writing lacks coherence and cohesion to be 

understood by a reader. Abata, Cando, and Vargas (2017) state that the students demonstrated 

problems in the organization of the writings. What little information they had was not written 

sequentially. Also, students mixed all the ideas in a single paragraph without much regard for 

grammar. The writing activities were poor in grammar. They had many errors in verb agreement and 

tenses (p.114). Some problems found in this research were the misuse of grammatical rules, such as 

punctuation and capitalization, word order, use of correct verb tense, spelling errors, the use of 

articles, proper adjectives, among others.  

Writing skills are not just the words written on a piece of paper; they are an accurate representation 

of an abstract form of vocabulary. Background knowledge of usable vocabulary and the generic 

structure expected are essential assets in writing exercises (Al-Ahdal and Alqasham, 2021). 

Coherence is how a text makes sense to reads because of the important and usability of it is meaning, 

idea, and theory configuration (RahmtAllah, 2010). When it comes to generating cohesive content, 

EFL students frequently struggle. The majority of learners appear to have a hazy knowledge of clear 

and cohesive linkages, and they lack tools to assist them enhance their writing. Although cohesion 

and coherence both relate to the meaning of interactions that may or may not be verbally represented, 

they are different descriptive concepts. Likewise, coherence is a component of writing ability that has 

proven to be an important feature of and a reliable indicator of writing quality. It is accomplished by 

effortlessly connecting phrases and concepts and allowing them to flow into one another. An essay's 

lack of coherence might make it difficult for the reader to grasp the essay's primary ideas and themes. 

Coherence permits the reader to easily transition from one thought to the next, from one phrase to the 

next, and from one paragraph to the next throughout a piece of writing. 

Cohesion refers to the logical connections of a text at the sentence level (Briesmaster and Etchegaray, 

2017). Coherence is a component of writing abilities that has been shown to be both an important 

aspect of and a virtual guarantee of writing excellence. It is performed by mixing phrases and thoughts 

in a fluid and seamless manner. In short, coherence means the connection of the parts into a whole: 
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the interrelation of the different elements of the text. Otherwise, cohesion is vital to the reader in 

deducing meaning from a text and to the writer in developing a text that is simple to understand. In a 

nutshell, it refers to the logical connections found in a text involves grammatical and lexical 

relationships between the elements of written production such as connectors, synonyms, pronouns, 

among others. In other words, the phrases that make up each paragraph must be placed rationally and 

in a consistent order to convey the content to the reader. Interference mistakes occur as a result of 

pupils using vocabulary and structures that appear to be similar to those used in their Spanish L1.  

 

Furthermore, learners struggle with productive skills like writing because they spend the majority of 

their time immersed in their mother tongue Spanish (L1), so their vocabulary and syntactic structure 

are extensive in the mother tongue, and the majority of errors occur in L2 writing, which is related to 

the transfer of grammatical structures and the main influence of thinking in the mother tongue. Núñez 

(2019) It is important that instructors or teachers identify when pupils present these kinds of transfers; 

in order to look for techniques in which the difficulties can be solved and understood when they are 

learning. It is remarkable that when these types of situations happen is natural due to the fact that 

learners are non-native speakers 

 

What are the main strategies to improve writing skills in A1 ‘C’ English learners at the UTC language 

center? 
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3. OBJECTIVES  

3.1 General Objective: 

 

- To determine the strategies to enhance writing skills to avoid Spanish (L1) interference in 

English (L2) writing skills in A1 ‘C’ English students at the UTC Language Center of 

Latacunga.  

3.2 Specific Objectives:  

 

- To analyze the fundamental theories to develop writing skills and avoid L1 interference in L2 

writing skills. 

- To determine the common L1 interference errors in the L2 writing process in students at the 

Language Center. 

- To define recommendations and conclusions to develop writing skills and avoid L1 

interference in L2 writing skills 
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4. ACTIVITIES AND TASK SYSTEM IN RELATION TO THE OBJECTIVES 

PROPOSED. 

Table 1: Activities and task system in relation to the objectives. 

Specific objective Activities Verification Means 

-To analyze the 

fundamental theories 

to develop writing 

skills and avoid L1 

interference in L2 

writing skills. 

-Bibliography Review 

-Read Papers  

-Information Gathering 

-Bibliographic Review 

 

 

Theoretical Framework 

 

-To determine the 

common L1 

interference errors in 

the L2 writing process 

in students at the 

Language Center  

-Analysis 

-Create a Rubric and identify 

the items.  

-Make students write a text 

-Apply the rubric 

-Analysis of the results using 

the rubric 

Student writings 

 

-To define 

recommendations and 

conclusions to 

develop writing skills 

and avoid L1 

interference in L2 

writing skills 

Bibliographic Review. 

 

Theoretical Framework 
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5. JUSTIFICATION  

This research proposal has emerged due to the necessity to recognize and study how the L1 interferes 

in the acquisition of the ability to write in students who acquire English as a foreign language. The 

Common European Framework of Reference for Languages (2001) is an international standard for 

describing language skills. It describes language ability on a six-point scale, from A1 for beginners 

to C2 for those who have mastered a language. According to the CEFR (2001), at the A1 level, the 

learner can interact in a simple way, ask and answer simple questions about themselves, where they 

live, people they know, and things they have, initiate and respond to simple utterances in areas of 

immediate need or on very familiar topics, rather than relying purely on a very finite and lexically 

organized repertoire of situational phrases. In addition, to writing skills, students can write short, 

simple postcards, for instance, vacation greetings, fill in forms with personal details, and write simple 

letters. Considering CEFR English is taught as a second language in Ecuadorian educational 

institutions, both teachers and students are mostly exposed to speaking Spanish in the classroom. Due 

to the interference of the mother tongue by teachers and students, they do not learn English correctly. 

Spanish speakers tend to combine their native language and target language to express themselves in 

English, for this reason, Ecuadorian students cannot accurately communicate in the English language. 

These difficulties can affect even higher levels of English learning. The contributions of this project 

will lead students to identify the most common interference errors of the A1 'C’ level English learners 

at the Language Center of the Technical University of Cotopaxi, as well as a proposal so that these 

errors can be avoided for teaching or learning just in theory.   

 

This research can help English learners and teachers to know the main causes and consequences of 

L1 interference in L2 writing skills. Thus, teachers can use methods, strategies, and techniques to 

obtain better results in the process of teaching writing which can be of great use. In this way, students 

will be the direct beneficiaries, they will be able to avoid falling into these mistakes and learn the skill 

of writing correctly. 33 university students of English level A1 ‘C’ at the Language Center of the 

Technical University of Cotopaxi whose average age is among 20- 25 years old. There were 18 

women and 15 men.  

Additionally, indirect beneficiaries will be the teachers that teach English as a foreign language at the 

Language Center of the Technical University of Cotopaxi. 
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6. SCIENTIFIC AND TECHNICAL FOUNDATION 

6.1  Background 

In the last few years, the teaching of English has become a necessity in Ecuador. However, within 

this Spanish-speaking environment, learning a foreign language such as English raises several 

problems that prevent a good learning process, such as the interference of the mother tongue. 

Mohammed Saeed Mohammed (2021), infers ‘The negative influence of L1 is caused by the negative 

transfer of the linguistic system from L1 to L2, and this leads the learners to form wrong sentence 

structures in L2 because the system in the target language is not the same as that of the native 

language. In that way, international and national studies have been found and will be detailed below. 

Educational reforms were made in the country in order to enhance the English curriculum. The first 

educational reform in 1990 stated that 40 percent of the English curriculum should be devoted to 

reading comprehension, 40 percent should be devoted to listening comprehension, and 20 percent to 

writing and speaking (Ministerio de Educación, 2009). 

This reform strengthened the development of listening and reading comprehension skills but gave 

speaking and writing a secondary role.  However, this was changed in recent amendments to the 

national English curriculum. After the reform in 2009 and later adjustments initiated in 2012 at the 

primary level, the ministry of education introduced a new level of expectation regarding the 

productive skills of speaking and writing. This adjustment delineated content and objectives and put 

an equal expectation on the development of the four language skills (Barahona, 2015) 

 

This author mentions that Chile has been driven by the economic imperative to train citizens to be 

proficient in the English language, which has resulted in high demand for English teachers. For that 

reason, I conducted a book which explores the training of teachers of English as a foreign language 

in order to improve the nature of learning all English skills in the teaching process. Moreover, this 

research is essential for students because it allows them to develop all four English language skills in 

an equal manner, regarding that all skills are important in English language acquisition.  
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López (2011) reported in 'Interferences of Spanish-English writing structure in second language 

learners' analyzes the influence that written expression, in the mother tongue, exerts on the written 

structure in the foreign language, when students are asked to present a written work in this language. 

This study examines the influence L1 written structure has on L2 written structure when students are 

asked to carry out assignments in the L2. Lopez asked 24 first-semester students at UNICA 

(Universidad Colombo Americana) to write some texts in English during the semester. The results of 

this study indicated that the influence of the first language (L1) can greatly hinder the writing process 

in English. In addition, four basic errors were identified in the first language (L1) over the second 

language (L2) which were the word order, the omission of the verb "to be", the subject of the verb 

"to be", and the incorrect use of the article "the". 

Cabrera (2014) reported in ‘Spanish Interference in EFL Writing Skills: A case of Ecuadorian Senior 

High Schools’ how the mother tongue interferes with the acquisition of the English language. To 

carry out the research, 351 students in the second year of high school in Loja were selected. The 

students were from private and public institutions. In addition, one English teacher from each high 

school participated in this research, for a total of 42 (18 male and 24 female) teachers. The students 

chosen for this sample were 139 males and 212 females between the ages of 15 and 18. Also, Cabrera 

used a questionnaire to know students’ learning preferences during the writing and other aspects 

related to the way they learn English. As well as a written test in which students were asked to write 

a narrative passage about any story of their childhood. Students were advised to write the main idea, 

the supporting ideas, and a concluding sentence. The final instrument was another questionnaire for 

teachers to obtain quantitative information related to the methods and activities used when teaching 

writing and the types of interference errors that teachers consider students made when writing in 

English.  

 

Quishpe (2019) explained in his research 'Mother language interference in written texts in English as 

a foreign language'. This study aims to describe the most significant interference errors of L1 over L2 

in narrative texts written by the EFL learners of the second level at Medicine School during the 

academic year October 2018 - July 2019, ESPOCH, Riobamba, Ecuador. The research consisted of 

109 students and 04 teachers; the probabilistic stratified type sampling was 86 students. Quishpe used 

a survey with its questionnaire and a writing test with its narrative text for the collection of 

information. The information was processed in spreadsheets and analyzed by descriptive statistics 

using frequencies and percentages. Comparison of error analysis was applied in the revision of the 
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narrative texts. The results determined that the most significant interference errors were both 

Grammatical, which included excessive use of articles, misuse of verbs, omission of personal 

pronouns and incorrect word order, and Lexical, which included misuse of prepositions and false 

cognates. In summary, the linguistic transfer from L1 to L2 constitutes an obstacle to efficient written 

text production. 

 

There are studies conducted at the language center of the Technical University of Cotopaxi. These 

were conducted by Abata, Cando and Mena (2017) in the title '' Process and product approaches to 

enhancing writing skill in EFL classrooms'' in which methods for teaching writing in English are 

discussed, but there are no studies conducted that describe the problem of interference of L1 (Spanish) 

on L2 (English). Therefore, this would be the first research that touches on the interference of source 

language on target language in the Language Center of the Technical University of Cotopaxi in A1 

level students. 

6.2 Theoretical framework 

6.2.1 L1 or Mother tongue.  

The mother tongue is often referred to as the first language or native language. It is the language most 

commonly spoken. However, the mother tongue always refers to the language that the child has used 

since birth, at important moments, and the language that is not so difficult for him/her to express 

him/herself. 

According to Nishanthi (2020), Mother’s tongue is the first language one learns as a baby, the 

language one grows up knowing, which is also known as the native language. A child first 

comprehends what is around them through the language they hear their mother communicating in 

from before they are born and thought about their lives.  

6.2.2 Foreign Language 

Foreign language (EFL) is a language of the majority of citizens, not widely used as a means of 

communication in the country. It is usually learned as a subject in school or college and is only used 

to talk to foreigners or to read written materials refers to any language other than the one spoken by 
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the inhabitants of a particular place. A clear example is the learning of English by an Ecuadorian in 

Ecuador 

Iwai (2011) defined that EFL refers to those who learn English in non-English speaking countries. 

(E.g. Japanese people who learn English in their country are EFL learners) and ESL refers to those 

who learn English in countries where English is used as a tool for communication and is formally 

spoken (E.g. Hispanic people who are learning English, are ESL learners).  

6.2.3 L1 Interference 

Noviyenty and Putri (2021) defines interference is that the language errors which occur when mother 

tongue elements are brought into the language which is being learned. Interference is the linguistic 

error that occurs when elements of the native language are mixed or introduced into the target 

language. Transfer occurs because of what the learner thinks can be transferred from his or her first 

language to the target language. However, it must be considered that all transfer goes according to 

the linguistic development of the learner. Language interference is the influence of language learners’ 

first language on their production of the language they are learning. It means that the speaker’s first 

language influences his/her foreign language. Further, this may occur when learners transmit or 

transfer basic components from the original language to the target language, whether consciously or 

unconsciously. 

 

One of the most important factors in the interference of the mother tongue is the structure of the 

language. Structure differentiation can lead to errors or mistakes in learning a foreign language. When 

language learners' primary language skills have a significant impact on their understanding of a 

second or foreign language, they experience language transfer. Understanding a native language 

makes it difficult to understand another language, which can lead to negative transmission, also 

known as interference. 

 

When learning a foreign language, EFL students always encounter some difficulties in dealing with 

them. Students learn English, they often make mistakes, whether it is speaking or writing. Manrique 

(2013) stated that mispronunciation and grammatical errors are the most common types of 

interference between the mother tongue and the target language.   
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6.2.4 Use Spanish in EFL classes.  

 

The influence of L1 in the acquisition of a foreign language is undeniable. It is inevitable that L2 

learners think of their native language and use the L1 to aid effective L2 learning, either consciously 

or unconsciously.  

 

The main role of the source language is to provide a linguistic basis for a better understanding of the 

target language. L1 would be useful for explaining difficult concepts and grammar, achieving and 

maintaining classroom discipline and overcoming disruptive behavior, explaining abstract concepts, 

creating awareness of differences and similarities between L1 and L2 (Inal and Turhanli, 2019). In 

short, the mother tongue plays a primary role in helping pupils understand concepts and rules 

established by the foreign language they are to learn. Whereas, in this context, Diaz (2019) expresses 

that prior knowledge refers to students’ first language, and how its structure affects any other second 

language learning experience. Furthermore, Kohi and Suyarna (2020) explain not every piece of L1 

used in the classroom facilitates learning.  Sometimes this use may lead to nothing if attention is not 

paid to why L1 is used. Consequently, as a result, there is an overuse of Spanish in the classroom and 

students do not obtain adequate skills to be proficient in the target language.  

 

Currently, the teacher is considered a facilitator of learning, so it is important that he/she uses English 

as much as possible during EFL classes. In this line, Murga and Tocoaman (2018) clarify the teacher 

is the first model of language use in an EFL environment. Thus, non-native English teachers must 

provide a better language model for their students and can then teach language learning strategies. 

Moreover, as cited by Debreli and Oyman (2015) "the use of L1 does not strengthen learner's 

cognition but may result in the inappropriate transfer of the bad language habits from the first 

language to the target language; thus, it should be abandoned" (p. 146). It is evident how second 

language research has studied the positive and negative effects of the first language in the classroom. 

 

6.2.5 Foreign Language Acquisition 

 

Foreign language acquisition can be influenced by different intrinsic or extrinsic factors. These may 

include the social environment, socioeconomic context, motivation, or cognitive factors. One of the 

determining factors in learning a second language is the motivation of the person.  
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Motivation as being more related to the student’s decisions, the choices students make as to what 

experiences or goals they will approach or avoid, and the degree of effort they will exert in that 

respect. For the constructivists in their definition of motivation, they place further emphasis on the 

social context as well as the individual’s decisions (Nguyen, 2019). In other words, unless the learner 

is motivated, no matter how successful the materials, curriculum, and teaching methods are, the 

teaching-learning process may fail due to student demotivation. Thus, motivation seems to be at the 

heart of the teaching-learning process.  

 

In order to learn English as a foreign language, it is essential to have access to basic material such as 

web-based applications, English books, computer programs, CD-ROMs. A student who does not have 

the necessary resources for an English course can only learn the topics taught in class. There is a 

possibility that the student may not understand the use of English such as grammar, phonology, and 

therefore fail in his/her attempt to learn English. With this and the low resources, the success rate in 

learning a foreign language becomes a challenge (Kormos, 2013).  

 

Elgamal (2019) according to Leave (2015) suggests that cognition means thinking or using mental 

processes, such as observing, paying attention, making conjectures and assumptions, observing what 

is being said, interpreting what is being read, or heard. (p. 140). Besides, students need the information 

to solve problems, reorganize what they already know, and, therefore, actively absorb new knowledge 

while achieving their goals. Therefore, it is important to keep in mind that students learn in very 

different ways, using many strategies and learning styles. Hence, it is necessary to understand the 

general cognitive processes that individuals use to obtain L2. 

 

All of these factors in one way or another act either negatively or positively on L2 learning. 

6.2.6 Writing in EFL  

 

Simply put, writing is the representation in written form in which graphic symbols such as the letters 

of the alphabet are present. Writing becomes very complex and difficult to develop when trying to 

generate a relevant and clear message in any language, in this case, the English language. In this 

context, Spratt, Pulverness, and William (2011) claim that writing is a productive skill that belongs 

to the four skills like reading and speaking. This skill allows students to produce their language in 

place of receiving it since it involves a written communication by making signs on a paper or page. 



14 

 

 
 

  

Writing is one of the most important skills in language learning and requires a great deal of effort and 

commitment on the part of EFL learners.  Most students feel comfortable when listening to someone 

or reading something. On the contrary, it is often difficult for students to master this writing skill in 

a foreign language because writing requires the development of good ideas, knowledge of vocabulary, 

among other things. Rahayaan, Azwan and Bugis (2016) declare that ‘'Writing is the most difficult 

language skill. In the writing process, we always involve thinking skills and creative skills. Not only 

that but also it is supported by tight rules. Mastering vocabularies and tenses become the main key to 

get good writing. We must choose appropriate vocabularies to arrange words to be sentenced and 

develop it to be a paragraph. Besides that, we also must use a compatible tense to express an event at 

a certain time Writing skill is the one of skill which has to be mastered by students.’’ 

 

6.2.7 Elements of writing  

 

Writing skill involves several aspects that help to write better using appropriated words and following 

the correct grammatical rules. There are important elements to be considered in writing, these aspects 

are grammar, punctuation, and vocabulary.  

6.2.7.1 Grammar 

 

Grammar is a set of rules and structures for sentence formation. Some authors can conceptualize 

grammar. For linguists, grammar is nothing more than the set of principles that define how to compose 

a sentence. It is the mental system of rules and categories that allows human beings to form and 

interpret the words and sentences of their language. 

Wilcox states (2004) points out: “Grammar involves the rules and relationships through which we 

construct meaningful sounds, words, and sentences; we could not enjoy the language of content 

without it. Grammar lives within language, nearly invisible compared to content” (p.14). 

In addition, grammar being complex for students there is the primary complications of writing about 

grammar which is the common understanding of grammar, leading to difficulties in organizing good 

writing. (Bahri & Sugeng, 2010) 
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6.2.7.2 Punctuation 

 

Punctuation refers to the practice of inserting standardized marks or chants that should be used in 

written matter. By using correct punctuation, misunderstandings can be avoided, confusion can mar 

your work, your argument can be lost, and points can be deducted for lack of clarity. For example, to 

allow for additional information, it is indicated by a comma (,). The semicolon (;) is used to indicate 

a more complete pause than the comma, but not the end of the sentence. A colon (:) is used to indicate 

the beginning of a list.  

Punctuation rules in handbooks and style manuals are not sacred texts for a great many good 

writers” (p.1) In other words, Punctuation is very useful because we can order ideas, sentences and 

it is like grammatical rulers that help to understand much better a text and also by using the 

punctuation, sentences show sense and coherence and people are able to identify the main and 

secondary ideas. (Krahn, 2014 cited in Dawkins, 2005)  

6.2.7.3 Vocabulary 

 

Vocabulary refers to the words or set of words in a language. It is a very useful and fundamental tool 

for communication and knowledge acquisition. Acquiring a wide vocabulary is one of the biggest 

challenges in learning a foreign language. When people have an extensive vocabulary, they can 

express their ideas and feelings using different words. Regarding the vocabulary, Diamond (2006), 

in her article Teaching Vocabulary: Vocabulary is the knowledge of words and their meanings. This 

means that without establishing strong vocabulary base first, comprehension and use of a language 

cannot exist. In addition, the student should be able to recognize words, and know their meanings as 

well. A student has to be able to recognize and use a word in different contexts. (p.1) 

 

The vocabulary has to be strong it means that learners need to have a knowledge of words with their 

meaning to use them in different contexts and situations. 

Vocabulary refers to the stock of words, or phrases that a particular person, or group of persons knows 

and uses meaningfully in carrying out his or her communication both in oral and in written form 

(Webster, 2014).  
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Regarding these authors, vocabulary refers to the set of words that take place in the communication 

process, that is, in writing and speaking. Therefore, it is essential to have a wide vocabulary to show 

the quality of your writing. Finally, a wide vocabulary allows being an effective writer. 

6.2.7.4 Spelling  

 

Spelling is one of the tools that facilitate the effective communication of the writer’s message. It is 

an integral part of the writing process and should take precedence, in the publication stage of students’ 

writing. (Government of Newfoundland and Labrador, n.d) 

 

Spelling is a difficult task for both native and non-native English speakers, and it is learned by a mix 

of practice and memory. Moreover, spelling in English is undeniably challenging, requiring several 

interconnected abilities such as reading and writing. One of the most essential issues of writing ability 

to consider is spelling. One misspelled word can completely affect the meaning of a phrase. Effective 

word recognition, which may considerably improve writing and reading comprehension, necessitates 

good spelling knowledge. 

 

The best way to improve spelling is of course to become familiar with the basic spelling rules of the 

English language. Spelling is a difficult task for both native and non-native English speakers, and it 

is learned by a mix of practice and memory. Also, to improve spelling is of course to become familiar 

with the basic spelling rules of the English language. Muñoz (2017) citing research by Sebba (2007) 

states that orthography may be comprehend as the set of rules for writing properly the words, while 

spelling is the enforcement of those rules to write the words in a right way. 

 

Cognates or false friends, which may entail a learning difficulty. It can be said that similarities can 

undermine learners' acquisition of the target language, for example, with the aid of false 

cognates/false friends. Thus, spelling errors reflect occasional gaps in writing skill proficiency. False 

friends, also known as false cognates, are words that are similar in form but have distinct meanings, 

for example, ‘Fabric’ in English; ‘Fabrica’ in Spanish. False cognates evidence the interference of 

the source language in the interpretation and misunderstandings in foreign language comprehension.  
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6.2.7.5 Organization 

 

Organization as an element of writing is strongly linked to the composition of a piece of writing. It 

implies keeping the readers always oriented to the main ideas of the text, the secondary ones, etc. The 

written text, in general, should not be simply a compilation of information, but an organized structure 

of important, well-defined, understandable, well-written content, starting with simple topics, and as 

the reading progresses, deepening the topic, each theme should be a sequence, reinforcing what has 

been learned in each lesson, as each topic progresses, also, this information should be updated, 

interesting, and appropriate to the level of understanding and instruction of the people to whom the 

writing is targeted. A correct logical and sequential organization helps the reader to have good reading 

comprehension. Tosuncuoğlu (2018) explained that writer conveys his/ her ideas through writing and 

tells the reader what he wants to infer. Writing requires cultural and linguistic knowledge. Writing 

being one of the language skills as seen above, is an important part in foreign language learning.  

 

Just as good spelling and sentence composition make the text coherent and readable, organization 

plays a key role in a good understanding of what we as writers want to capture and transmit in text. 

While it is true that an outline can change a lot, differing from a letter, an article, a project, or a thesis, 

it is necessary to consider certain points that the text types have in common. 1) Precise Introduction 

2) Knowledgeable claim (establish the significance of the claim) 3) Develop claims and counterclaims 

fairly and thoroughly, supplying the most relevant evidence of each point 4) Use words, phrases, and 

clauses as well as varied syntax to link the major section of the text. In this way, the writer creates 

cohesion, maintains the audience’s attention. 5) Establish and maintain a unique writing style, 

objective, and tone 6) provide a concluding statement or section that supports your arguments 

 

Not only does the text need to be consistent in terms of substance, arrangement of the subject matter 

from beginning to finish, writing, and spelling, but it also must be clear, readable, and have an 

effective visualization while looking at the text to be considered effectively written. With good 

organization prior to writing, we ensure fewer lexical errors. Also, your reader follows your ideas 

easily.  
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6.2.8 Use of machine translators on EFL students’ writing 

 

In recent years, access to the Internet as a method of communication has supplied us with a diverse 

set of technology tools and resources for a variety of tasks. Within these tools, we can find automatic 

translators. 

 

A translation tool is software that predicts the translation of words from the source language to the 

target language. Prior studies confirmed that translator sources can serve as an effective 

supplementary learning tool during L2 writing. Although machine translation can help mainly 

beginner learners to express themselves better and communicate more in L2 writing, it can only harm 

the creation of texts in the future. 

 

Machine translators are still programs and as such can make mistakes. It is known that these tools 

translate texts word by word, thus creating an incoherent and inaccurate text for the reader. According 

to Niño (2009) Many learners, especially weak or low proficient learners of the target language, use 

the results of free online translators as a linguistic resource for their written production tasks in L2, 

mainly writing and translation in the target language. Since research on online translators and their 

impact on foreign language acquisition is scarce and old, we rely on the research done by Niño (2009) 

 

6.2.8.1 Literal Translation 

 

One of the main weaknesses of using free online translation systems is the fact that there are often 

many errors in their results and their translations. Literal translation includes everything from a literal 

translation of proper names, terms, and collocations, prepositions, determiners, or connectives, to 

meaningless phrases or sentences, the selection of an incorrect sense or a different meaning for a 

word, and various word order errors. 

 

6.2.8.2 Grammatical Inaccuracies 

 

One of the issues with free online translator systems is that they are frequently used as dictionaries of 

phrases or sentences by beginner or intermediate learners in situations where grammatical knowledge 

is required, such as determining which verb tense, form, or mood is required to express something 
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specific (a past action, a wish, a feeling, etc.) in the target language. More advanced learners, on the 

other hand, do not utilize these systems as grammatical references since they are aware of their 

numerous grammatical faults, which include prepositional, determiner, agreement, pronoun, verb  

form, verb tense, verb mood, number, and sentence structure problems. 

 

6.2.8.3 Discursive Inaccuracies 

 

When translating individual phrases, machine translation systems often perform better; but, when 

translating texts, they cause numerous discourse mistakes, particularly in respect to connectives and 

co-reference. 

 

6.2.8.4 Spelling Errors 

 

 These problems arise when terms are entered into the system's dictionaries in translation tools. 

Although spelling problems such as punctuation and capitalization issues, letter omissions, and 

extraneous letters are becoming less common owing to the incorporation of spell checks in many 

commercial translation systems, the resultant output may still include spelling faults. 

 

6.2.8.5 ‘‘Artificial’’ writings 

 Another drawback is that these methods may encourage an unnatural habit of translating into the L2 

and then writing in it.  

 

In brief, the absence of content words like subjects and verbs was considered more severely than the 

absence of function words like articles or the misuse of prepositions. In addition, the use of online 

translators severely impairs students' creativity. They will not be able to connect ideas until they can 

create a coherent and concise paragraph because they do not have a knowledge base of English 

grammar to rely on. 
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6.2.9 The Importance and Need of Writing Skills 

 

Nowadays, the ability to write is one of the most developed skills throughout academic life because 

it is taught from school to university with the purpose that the student acquires adequate knowledge. 

As mentioned by Walsh (2010) writing is important because it’s used extensively in higher education 

and the workplace. If students do not know how to express themselves in writing, they won’t be able 

to communicate well with professors, employers, peers, or just about anyone else. Much of 

professional communication is done in writing: proposals, memos, reports, applications, preliminary 

interviews, e-mails, and more are part of the daily life of a college student or successful graduate 

Nasser (2016) infers the importance of writing, as one of the language skills, stems from the 

influential role which language plays in human life. In addition, the ability to write is an important 

part of communication because it allows communicating messages clearly and coherently so that 

people can understand the ideas expressed in the text. In addition, there are several benefits of the 

ability to write, which are developed below. 

 

According to Chappell (2011) since it helps to: express one’s personality, foster communication, 

develop thinking skills, make logical and persuasive arguments, give a person a chance to later reflect 

on his/her ideas and re-evaluate them, provide and receive feedback and prepare for school and 

employment. 

6.2.10 Teaching and learning Strategies of Writing Skill   

Writing is an essential skill and a habit, which requires some strategies that teachers can use to 

facilitate the learning process of their students. Teaching strategies are a set of approaches that are 

useful for teachers and students because they enable them to teach the writing process correctly 

(Papadopoulou, 2007).  In addition, there are some strategies such as: modeled writing, shared 

writing, guided writing, and independent writing. There are authors who talk about these strategies, 

but it is considered that the most important strategy for teaching writing is guided writing. 

6.2.10.1 Modeled writing 

Modeled writing is a simple strategy that can be done by the teacher, paraprofessionals, and peers 

with minimal training. One of the main features of this approach is to give students the facility to 

develop something. In other words, teachers do all the writing and take examples that have already 
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been done and ask students to do the same thing but change some of the words (State Government of 

Victoria, 2018) 

Taylor, B. M., Pearson, P. D., Peterson, D. S., & Rodriguez, M. C. (2003) mentions that modeled 

writing is an effective instructional practice that provides a foundation for understanding the 

complexities of writing. The research contrasts the effectiveness of telling students how to write 

versus modeling for them. High levels of narration are negatively related to writing growth, while 

high levels of modeling are positively related, especially for children in high-poverty classrooms. 

(p.11) 

The authors mention that modeled writing is better than telling students what to do because students 

can follow a model for writing the paragraph. There is a positive aspect with modeled writing, 

students can learn easily, but it limits their skills and restricts the development process of their 

creativity because they only copy and change some words. 

6.2.10.2 Shared writing 

Shared writing is critical to students' success because teachers can help them understand and express 

their ideas in order to develop a text. In this case, students are not passive. They contribute ideas while 

the teachers write. (Routman, 2012). 

 

Routman (2005) states that shared writing is especially important for the writing success of our 

English language learners and struggling learners. Giving students many opportunities to first express 

their ideas orally and without fear of failure or worry about actual writing helps prepare them for 

writing success later on. (p.1) 

 

Therefore, shared writing is a great way to spark students' imaginations, collaborate on ideas, and 

provide them with a good vocabulary to use in their writing. It also provides students with a model 

of what is expected in their writing, such as spelling, punctuation, and grammar. 

6.2.10.3 Guided writing 

Guided writing focuses closely on a group of students on a writing assignment. Teachers provide cues 

to help develop ideas and organization. On the other hand, teachers are not tutors; they are guides in 

the writing process. (Lejava, 2017). 
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Tyner (2004) states, guided writing is an instructional writing context chiefly teaching the writing 

process through modeling, support, and practice. (p.149) 

So, guided writing is a similar activity to shared writing, but is one step closer to fully independent 

writing, as it encourages students to complete individual projects, which gives them practice and will 

improve their skills. 

6.2.10.4 Independent writing 

Students elaborate their pieces of writing. Teachers only provide them with some keywords and they 

are responsible to write a text without forgetting the instructions given by their teachers. 

Davidson (2004) states: During independent writing, students are able to produce their own written 

texts by drawing on knowledge and skills that have been taught during previous teacher modeling 

and guided practice. (p.11) 

Students will write freely. They will be able to express their ideas and thoughts, and then they will be 

evaluated by their teachers. Students write on their own without help. 

They write independently on a topic provided by their teachers. In summary, there are different 

strategies for teaching writing that can be useful for skill development. However, teachers are the 

ones who select which strategy they will use to teach their students. Whatever strategy teachers select 

must be appropriate and correctly applied for students to succeed in the skill of writing, and there is 

no incorrect teaching that is detrimental to learning and skill development. 

6.2.11 Method for Teaching Writing Skill 

There are many methods to teaching writing, which are useful and necessary in the learning process. 

According to Brown (2001), methods to teaching writing are simplified into product and process 

approaches. However, the process approach has been used more than the product approach. On the 

other hand, Rajkumar (2013) has proposed several approaches for teaching writing skill, though all 

of them may not be perceived to bear equal degree of gravity for teaching 

6.2.11.1 Communicative approach. 

The communicative approach was developed in the early 1970s thanks to the studies of the Council 

of Europe and the contributions of many linguists, such as the American psychiatrist and 
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psychoanalyst Robert Langs M.D. This approach to writing places special emphasis on the 

communicative purpose of writing. In fact, writing is the graphic representation of spoken language 

and is fundamentally oriented to various forms of communication. In this case, the writer has to 

formulate a complete mental map of factors, such as readers, topic, purpose, context, message, 

possible obstacles, and expected impressions on the target audience. In general, to reinforce 

communicative writing, activities involving pair work, group work, role-playing, dramatization, 

jigsaw writing, etc. should be used. (Rajkumar, 2013). 

This approach emphasizes the communicative skills that are developed through writing. For instance, 

learners can write a letter, email, SMS, report, etc. to convey certain messages. Writers must consider 

factors such as topic, context, audience, possible noises, etc., and write the text. These communicative 

purposes can only be achieved through communicative activities such as group work, pair work, role 

play. Teachers must realize the essence of these activities and motivate students in the corresponding 

tasks. 

6.2.11.2 Product approach 

A product approach is a traditional approach that suggests students imitate the writing model given 

by teachers (Gabrielatos, 2002, cited by Hasan and Akhnan, 2010). It involves the presentation of a 

writing model, which is analyzed and discussed so that students must imitate based on the given 

model.  In addition, Brown (2001) explains that writing should follow the standard English style and 

have grammatical accuracy as well as good organization. According to this model of writing students 

perform a similar text, this may seem like a mechanical task, however, students can discover the 

structure, linguistic features, and how their ideas are organized.  

Regarding the application of the product approach in the classroom, Badger and White (2000) lists 

four stages. These four typical stages of the product approach can be summarized as follows: 

Familiarization: In the first stage, students are given a model composition, grammatical and lexical 

points are covered. The model composition is prepared by focusing on the grammatical and lexical 

points that the professor wishes to teach the students in the class. 

Controlled writing:  Students are encouraged to practice grammar, vocabulary points, and activities 

related to those topics. These can be used to reinforce knowledge 
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Guided writing: Learners are allowed to write paragraphs and essays, etc., using the grammar and 

vocabulary points covered in class. The teacher controls form, usage, and meaning. Students are not 

yet independent writers. 

Free writing:  Students are encouraged to write on their own. In other words, students are free to 

write. However, the form and usage are the same as those covered in class. Therefore, it cannot be 

said that learners have learned or mastered the skill to be able to write compositions on their own, as 

students are still dependent on their teachers or materials. 

6.2.11.3 Process Approach 

The process approach to teaching writing is very useful in foreign language teaching, as it helps 

learners get started in writing and builds self-confidence. Kroll (2001) defines the process approach 

as follows: 

The “process approach” serves today as an umbrella term for many types of writing courses. What 

the term captures is the fact that student writers engage in their writing tasks through a cyclical 

approach rather than a single-shot approach. They are not expected to produce and submit complete 

and polished responses to their writing assignments without going through stages of drafting and 

receiving feedback on their drafts, be it from peers and/or from the teacher, followed by revision of 

their evolving texts. (pp. 220-221).   

In other words, a process approach helps teachers focus on classroom activities that can be developed 

to help students begin writing in the classroom. It serves as a guide for students, through which they 

can feel confident in writing and master this complex skill.  The number of stages in the writing 

process varies from writer to writer. The following quotations is mentioned because White and Arndt 

describe the steps used for the text development, which are well known and have been used in the 

process of teaching writing. White and Arndt (1991) explain the six recursive procedures in the 

production of a text as shown in the following diagram. 
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Graphic 1: White and Arndt’s procedures involved in producing a written text 

 

According to them these six recursive procedures go through the following thirteen stages in which 

process writing is done: 

1. Discussion (class, small group, pair) 

2. Brainstorming / making notes/ asking questions 

3. Fast writing / selecting ideas / establishing a viewpoint 

4. Rough drafting 

5. Preliminary self-evaluation 

6. Arranging information/structuring the text 

7. First draft 

8. Group /peer evaluation and responding 

9. Conference 

10. Second draft 

11. Self-evaluation/editing/proofreading 

12. Finished draft 
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13. Final responding to draft 

It all begins with a discussion of the topic in small groups or pairs. Learners are asked to brainstorm, 

take notes or ask questions about the topic. Then, they have to select the ideas they find interesting 

and worthy of mention in their composition. Next, to put all the ideas into a paragraph in the 

composition form. They prepare their draft. The draft is evaluated by them, they correct, edit all 

errors, and prepare a draft. Afterward, Students exchange their drafts with their peers and evaluate 

them. Drafts are discussed in class. They then self-evaluate, edit and proofread. Finally, they prepare 

a final draft and submit it to the teacher for final evaluation. 

6.2.12 L2 Writing Difficulty 

English writing can become complicated for students, especially if they have limited knowledge of 

syntax and lexis of the foreign language. This may also be due to mother tongue interference, which 

causes errors when creating texts in a target language. According to Watcharapunyawong and Usaha 

(2012), the student may have difficulty forming letters or when connecting their mind to writing.  

Derakhshan (2015) based on Behla (1999) ‘’when learners feel gaps in their L2 syntactic structures 

to write in L2, they use syntactic structures from their first language. Therefore, mixing the mother 

tongue with the target language would create confusion and unintelligibility to the texts that students 

want to write.  

In addition, learners use the native language as a tool to compose and test composition and to simplify 

the difficulty of the writing task in the target language, but this could only have a positive effect if 

the learners have prior knowledge of the structure of the English language. This means knowing about 

punctuation, vocabulary, verb tenses, articles, determiners, adjectives, among others. 

6.2.13 L1 Transfer in L2 Writing 

In L2 writing, the transfer can be considered both as a learning device and as a strategy to solve 

communication problems (Karim, 2013). Many composition strategies are the same in their native 

language (L1) and in their foreign language (L2), so L2 learners can move them from L1 to L2 in 

their writing. For example, learners who have learned to plan, reflect on, revise and edit their L1 

writing can use similar strategies when writing their L2. Of course, for these component strategies to 

translate successfully into L2, English learners must have an appropriate level of proficiency in the 

target language. On another hand, students with lower proficiency levels may not be able to 



27 

 

 
 

successfully transfer these L1-based strategies because they have not yet reached a level of linguistic 

knowledge that allows them to linguistically compose a text in the target language. 
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7. METHODOLOGY 

The main purpose of this research work is to discover the main interference errors committed by A1 

students in their writings. To be able to collect data, writings written by English students of the 

Language Center of the Technical University of Cotopaxi will be used. This research was qualitative 

since the researchers analyzed the mother tongue interference in the English language.  

 

The technique applied for this study was a written work developed by the students and as an 

instrument a written midterm exam. A written test was applied to thirty-three university students 

whose average age is among 20-25 years old, at the Language Center, Technical University of 

Cotopaxi of English level A1 ‘C’. There were 18 women and 15 men. Furthermore, we applied a 

rubric that contained the components of table 2. It helped us to analyze the errors of the Language 

center students.  

 

The rubric considered each of the six items that the students had to fulfill in order for their text to be 

comprehensible to the reader. These items included subject-verb agreement, tense of the verb, 

sentence structure and word order, use of articles and prepositions, spelling, and lastly, punctuation 

and capitalization. Each of these items was considered in furtherance of determine which are the most 

common errors made by the students and how these errors are influenced by the mother tongue. 

 

Table 2:Rubic for evaluating student writings in A1’C’ level 

Items 

Subject—verb Agreement 

Tense of the Verb 

Sentences Structure and Word Order 

Use of the articles and preposition 

Spelling 

Punctuaction and Capitalization 

 

Besides, the researchers used descriptive and diagnostic methods because they help us to study and 

describe the veracity of the problem; Mother tongue interference in writing skills. Then, in order to 

do it, they identified the main native tongue interference in writing structures between Spanish and 

English through a literature review. 
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8. ANALYSIS AND DISCUSSION OF RESULTS  

This chart shows all the common grammatical errors made by the students of the A1 'C level of the 

Language Center of the Technical University of Cotopaxi due to the interference of the mother tongue 

in the target language. 

 

Tabla 3: Number and Percent of Common Grammar Errors of Level A1 of the Language Center at 

the Technical University of Cotopaxi. 

 Subject-

verb 

agreement 

Tense 

of the 

Verb 

Sentences 

Structure 

and word 

order 

Use of the 

article and 

preposition 

Spelling Punctuation 

and 

Capitalization 

Total 

Errors  

Total 

Writings 

Totales 20 8 26 17 38 95 204 31 

Percentage 9,80% 3,92% 12,75% 8,33% 18,63% 46,57% 100%  

 

Analysis 

After analyzing the results obtained through the application of the written works, it was determined 

that most of the students have errors in punctuation and capitalization, 46,57% of the total errors. The 

second rank is spelling with 18,63%.  Sentences Structure and word order are in third place with 

12.75% of errors made by students were sentenced. According to the data, 9.80% of students’ errors 

of the language center do not have many subject-verb difficulties, but they have some problems in 

recognizing the subject, and therefore they do not know how to choose the correct verb form. In the 

fifth rank as errors is the use of articles and prepositions with 8.33% of total errors made by A1 

students. Finally, the Tense of the Verb has a 3.92%.  

Discussion 

The biggest problem that could be found in the writings is the use of capitalization and punctuation. 

Concordant with Donoso (2020) Many students do not know the information about complicated and 

complex sentences, so their sentences have neither rhyme nor reason due to unacceptable use of 

punctuation marks. Some students have composed very long sentences simply by using comma. A 

portion of the students merely composed exceptionally complex sentences without using any 

punctuation marks. This makes the sentence meaningless. In brief, the purpose of punctuation is to 
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eliminate imprecision and to establish a clear relationship between words. Students do not know how 

to punctuate sentences, texts, or summaries in their own language, and this continues in the English 

language. Students must learn to punctuate in their mother tongue to can do in their target language. 

Unfortunately, many EFL students misuse it in their writing, preventing them from improving their 

writing abilities and, as a result, significantly impacting their entire language learning process.   

 

In addition to punctuation, another factor that may affect readability and mutual intelligibility is 

capitalization (Salamin, Farrah, Zahida and Zaru, 2016). Another important writing patterns in 

English is capitalization. Capitalization not only marks the start of a sentence or emphasizes sorts of 

words in a phrase, but it also guarantees that the message is clear and that the writing is successful. 

Also, the students start the sentence without using capital letters, and sometimes, suddenly, capital 

letters are written in the middle of the sentence. They are also unaware that proper nouns and names 

of cities and humans are capitalized first. 

 

One key thing to consider when it comes to writing ability is spelling, since a single misspelled word 

may completely affect the meaning of a statement. Spelling is one of the sub-skills and components 

of writing. In the writings reviewed, it has become noticeable that students do not have a broad 

knowledge of English vocabulary and therefore the amount of words written makes the text lose 

coherence. Roa (2016) demonstrated that direct interference occurs when words are similar in both 

L1 and L2. So, poor spelling can have drastic effects on the reading and writing of a piece of writing, 

directly affecting its coherence and cohesion. Moreover, poor spelling also restricts the writer's word 

choices, limiting originality and resulting in short, often unintelligible writings.  

 

As well as spelling, it is important for a piece of writing to have a good composition using the correct 

form of sentences and word order. The corrected writings demonstrate many errors in the use of 

English grammar rules that result in grammatically incorrect sentences. Some sentences cannot 

convey what the writers want to express. Thus, the errors in each sentence reduce the effectiveness 

of the sentences written by the students. This means that the material to which learners are exposed 

is insufficient to enable them to discover the rules of the target language. This aspect is addressed by 

Raja & Zahid (2013) and cited by Anwar's (2015) research analyzed English language learners' 

writing obstacles and found that students faced more difficulties in organization, capitalization, 
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vocabulary, and grammar. They also state that lexical-level interference refers to borrowing words 

from one language and trying to make them sound more natural in the L2. 

 

The study of Karim, Fathemaz, and Hakim (2015) showed that the EFL learners from the tertiary 

level make errors of subject-verb agreement mostly in their written work. In addition, these errors 

may lead to miscommunication. They have also added that analysis of subject-verb agreement rules 

may help the students to develop their sentence structure and arraying skills in sentence construction. 

Interference error is subject-verb agreement.  For example, they forget to add an 'S' in the third person 

when they speak in the present tense. They are not able to memorize this rule that occurs in Simple 

Present. However, teachers should insist on the correct practice of this rule. 

 

Articles and prepositions are similarly difficult to master due to their wide range of applications. As 

in their monography called ‘Prepositional error analysis in EFL students' written compositions’ 

Parada, Ruiz, and Sanchez (2017) wrote the use of prepositions caused several errors. However, the 

relative frequency of errors shows that the frequency of errors is low compared to the attempts at 

usage, which means that prepositions do not represent a significant source of errors among the 

courses. Even native English speakers have difficulty judging the accuracy of article and preposition 

use. As an example of misuse of prepositions or articles, the selection of an article may depend on 

the noun that follows it and on the words, that modify that noun. In conclusion, the article and 

preposition use are tough for English learners because of their complexity and variety. 

 

Tavarez and Almanzar (2020) according to Dam (2010) explains that Spanish-speaking English 

language learners make interference errors by borrowing patterns from their mother tongue. He 

provides various types of typical interference errors such as verb tenses, articles, gender, number, 

personal pronouns, relative pronouns, adjectives, prepositions, possessives, question formation, 

negation, among others.  Even though the percentage is low, it does not mean that this does not cause 

incoherence in the students' writing. The low percentage may be due to all the work the student-

teachers had to do in the classroom. The students already knew how to use the verb form and therefore 

the level of error is minimal. 
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9. RESEARCH IMPACTS 

 

During the foreign language learning process, students experience difficulties. These difficulties are 

related to mother tongue interference creating a negative impact on English foreign language writing 

instruction. Because of the transition from the learner's native language to a second language, learning 

English as a foreign language is not a simple task. It is obvious that mastering a language in which 

learners must organize their information into a logical framework can take time. When students study 

a foreign language, they often associate it with their mother tongue, causing inconsistencies and even 

grammatical faults in the written text. Since, learners rely on their mother tongue in expressing their 

ideas. Therefore, this research study will help students find methods and strategies to improve writing 

skills. Process and Product approaches are useful method that allow students to have a meaningful 

and relevant learning process. This will mean that the student will not only get good grades, in the 

educational context, but will be able to better develop English writing skills, and therefore improve 

other skills such as listening, speaking and reading. 

 

On the other hand, this project has a social impact. Human beings are sociable by nature, so it is 

important to have a good written expression to communicate with other people. Thus, a good written 

expression allows to effectively communicate feelings, ideas, and messages through paragraphs, 

stories, e-mails, letters, among others.  Through the application of the proposed methods, students 

will be able to understand the process and the necessary steps to write a piece of writing expressed 

with clarity through quality writing. 
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10. CONCLUSIONS AND RECOMMENDATION 

10.1 Conclusions 

 

● Writing is one of the most essential skills in language learning that requires the development 

of vocabulary knowledge, good ideas, good grammatical structuring, among others. In 

addition, the ability to write is useful to communicate with other people clearly and coherently, 

so that people can understand the ideas expressed in texts, reports, e-mails, etc.  Although 

there is interference which is the linguistic error that occurs when introducing the mother 

tongue (Spanish) into the target language (English), in other words, students learning the 

foreign language develop several errors such as punctuation, capitalization, spelling, word 

order, among others due to interference from the mother tongue.  

 

● The most common errors made by A1 English students at the language center are punctuation, 

capitalization, spelling, sentence structure, and word order. It is clear that these errors 

seriously affect the composition of the learners. This occurs due to a lack of grammatical 

knowledge such as punctuation and concentration in writing development is why students 

make these mistakes in the writing process.  

 

● Writing skills involve strategies and teaching methods that are a set of useful approaches to 

writing development. There are some strategies such as: modeled writing, shared writing, 

guided writing, independent writing, and methods that are product and process.  It is necessary 

to use these strategies and methods mentioned in the development of writing because it avoids 

future grammatical errors as the teacher is a guide, which provides a writing model, which is 

analyzed and discussed so that students have to imitate based on the given model and try to 

avoid errors.  
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10.2 Recommendations 

● Teachers should be aware of and use instructional techniques for teaching students to write in 

English. Guided writing is an example of such a strategy, which helps students to improve 

their capacity to produce texts by providing them with a previous guide on which to base their 

writing process, helping them to avoid grammatical errors. As a result, the student will be able 

to write properly and coherently on his or her own. 

 

● Teachers should remember that their students' errors are valuable tools in determining their 

level of English. Negative grades should be avoided, especially at lower levels, such as A1, 

as they can demotivate students. It is a good idea to tell them what they have done wrong with 

a thorough explanation and develop teaching activities. Teachers should make their pupils 

aware of their own mistakes in the writing process and development. In addition, self-

correction plays an important role in allowing them to reflect on their mistakes and learn from 

them.    

 

● As a recommendation, it is proposed that teachers should use a product approach. Students 

are more likely to make fewer mistakes if they imitate a model text. They will be able to better 

organize their thoughts and offer a draft to the teacher for examination of possible punctuation, 

capitalization, spelling, or sentence structure issues. 
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