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RESUMEN

El Proyecto de Investigacion titulado: "ACTITUDES DE LOS ESTUDIANTES
HACIA EL APRENDIZAJE DE IDIOMAS EXTRANJEROS" tuvo como objetivo
identificar cdbmo las actitudes de los estudiantes impactan en el aprendizaje de lenguas
extranjeras en el Centro de Idiomas de la Universidad Técnica de Cotopaxi (CI-UTC)
desde perspectivas sociales y psicoldgicas. La metodologia utilizada en esta
investigacion es exploratoria porque se basa en examinar la informacion con mayor
precision sobre temas previamente investigados. Asimismo, se utilizé el método de la
encuesta durante la revision de la literatura para adquirir resultados claros,
conocimientos existentes y nociones para desarrollar esta investigacion, esta
herramienta de prueba utilizada para evaluar las actitudes es un cuestionario de Gardner
(1985). La metodologia es cuantitativa porque durante la investigacion se aplic un
cuestionario basado en una encuesta, y los resultados se tabularon divididos en cinco
constructos: integratividad, proceso de aprendizaje del idioma, motivacion, ansiedad
hacia el idioma inglés, y orientacion instrumental. El cuestionario AMTB con 104
items se organizd con preguntas de opcién maltiple en una escala Likert de seis puntos.
La poblacion encuestada consta de una muestra mixta de 92 alumnos que estudian
inglés como lengua extranjera en el CI-UTC, Ecuador, treinta y nueve son mujeres y
53 hombres; 58 en el nivel Al, 23 en el nivel A2 y 11 en el nivel B1. El anélisis de los
datos se realiz6 con el software Excel y el estadistico SPSS. Los resultados se
correlacionaron entre los constructos divididos en dos variables, la variable
independiente-actitud: integratividad, motivacion, ansiedad hacia la lengua inglesa y
orientacion instrumental, y la variable dependiente: proceso de aprendizaje de la
lengua, donde los constructos Integratividad y Proceso de aprendizaje de la lengua
inglesa tienen una fuerte correlacion positiva, dado que el coeficiente de correlacion r
= 0,8868 (valor p = 0. 00), los constructos Motivacién y Proceso de aprendizaje de la
lengua inglesa tienen una fuerte correlacion positiva, dado que el coeficiente de
correlacion r = 10,9226 (valor p = 0,00), los constructos Ansiedad hacia la lengua inglesa
y Proceso de aprendizaje de la lengua inglesa tienen una débil correlacion positiva,
dado que el coeficiente de correlacion r = 0. 2524 (valor p = 0,015), los constructos
Instrumentalidad y Proceso de aprendizaje del idioma inglés tienen una correlacion
negativa significativa, dado que el coeficiente de correlacion r = -0,7254 (valor p =
0,00). Los resultados obtenidos en la presente investigacion, en conjuncién con la
fundamentacion teorica revisada para la elaboracién de la propuesta fue esencial, pues
permitio identificar las actitudes de los estudiantes (positivas y/o negativas) hacia el
aprendizaje de lenguas extranjeras a traves de una perspectiva pedagogica. Por ello, se
propone un folleto con estrategias motivacionales integradoras y sugerencias didacticas
que ayudara a los profesores a fomentar la actitud positiva de los estudiantes hacia el
proceso de aprendizaje de idiomas.

PALABRAS CLAVE: Ansiedad, motivacion, actitud, lengua extranjera, modelo
AMTB (Attitude Motivation Test Battery)
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ABSTRACT

The Research Project entitled: "STUDENTS' ATTITUDE TOWARD FOREIGN
LANGUAGE LEARNING" aimed to identify how students' attitudes impact foreign
language learning at the Centro de Idiomas of Universidad Técnica de Cotopaxi (CI-
UTC) from social and psychological perspectives. The methodology used in this
research is exploratory because it is based on examining information with greater
precision on previously investigated topics. Also, the survey method was used during
the literature review to acquire precise results, existing knowledge, and notions to
develop this research, this test tool used for evaluate the attitudes is a questionnaire by
Gardner (1985). The methodology is quantitative because a survey-based questionnaire
was applied during the research. The results were tabulated and divided into five
constructs: integrativeness, language learning process, motivation, anxiety toward
English language, and instrumental orientation. The AMTB questionnaire with 104
items was organized with multiple-choice questions on a six-point Likert scale. The
surveyed population consists of a mixed sample of 92 students studying English as a
foreign language at CI-UTC, Ecuador, thirty-nine are female, and 53 are male; 58 are
at the Al level, 23 at the A2 level, and 11 at the B1 level. Data analysis was performed
with Excel software and SPSS statistic. The results were correlated between the
constructs divided into two variables, the independent variable-attitude:
integrativeness, motivation, anxiety toward English language, and instrumental
orientation, and the dependent variable: language learning process, where the
constructs Integrativeness and English language learning process have a strong positive
correlation, given that the correlation coefficient r = 0.8868 (p-value = 0.00), the
Motivation and English Language learning process constructs have a strong positive
correlation, given that the correlation coefficient r = 0.9226 (p-value = 0.00), the
constructs Anxiety toward English Language and English Language learning process
have a weak positive correlation, given that the correlation coefficient r = 0.2524 (p-
value = 0.015), the constructs Instrumentality and English Language learning process
have a significant negative correlation, given that the correlation coefficient r = -0.7254
(p-value = 0.00). The results obtained in the present research, in conjunction the
theoretical foundation reviewed for the elaboration of the proposal, were essential since
they allowed to identification of students' attitudes (positive y/or negative) towards
foreign language learning through a pedagogical perspective. Therefore, a booklet is
proposed with integrative motivational strategies and didactic suggestions to help
teachers fosters students’ attitudes towards the language learning process.

KEYWORD: Anxiety, motivation, attitude, foreign language, AMTB (Attitude
Motivation Test Battery) model
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INTRODUCTION

Background: This study, named "Students' Attitudes Toward Foreign Language
earning," is part of the research line Education and Communication for Human and
Social Development, which has a sub-line called Psycholinguistics, which has a
division called Emotional Factor. So, according to the Master's Program profile,
this work is related to the categories of Linguistics and Pedagogy in Education to
develop integral education, interculturality, critical and creative thinking,
responding to the needs of the social context, respecting and promoting the
principles of cultural identity from the different axes of applied linguistics and
pedagogy in education. This research project is tied to Ecuador's 2008

Constitutional Reforms, which are outlined in the following regulations:

Art. 27.- Education must be centered on human rights in a sustainable, democratic,
participatory, compulsory, intercultural, democratic, inclusive, and diverse
environment of quality and warmth; this must promote gender equity, justice,
solidarity, and peace; it must stimulate aspects of the design of art and physical
culture, individual and community initiative, and improve competencies and

capacities to create and work. It serves as a crucial axis for the country's growth.

Art. 28.- Education must serve the public interest by providing universal access,
permanence, mobility, and guaranteed graduation without discrimination at all
levels, with secular education being compulsory at all levels and free up to and
including the third level of higher education. As a right of every individual and
community to contact with people from other cultures and to engage in a learning
society that promotes intercultural discourse in all of its forms. As a result, learning

will take place both in and beyond of the classroom.

Art. 350.- The purpose of the Higher Education System, according to the Republic's
Constitution, is academic and professional training with a scientific and humanistic
perspective; scientific and technological research; innovation, promotion,
development, and dissemination of knowledge and cultures; and the construction
of solutions to the country's problems in relation to the development regime's



objectives. Furthermore, Ecuador's "Ley Organica de Educacion Superior" (LOES,
2018, p. 10) provides in Article 8, literal k and I, that: Developing, strengthening,
and promoting the intercultural bilingual higher education system, with quality
criteria and under cultural diversity; and reinforcing the use of ancestral languages

and artistic expressions in the different fields of knowledge.

According to (CES, 2022) Article 64.- Second language acquisition. - Learning a
second language will be required for graduation from third-level careers, in
accordance with the adequacy levels outlined below, using the Common European
Framework or its equivalent as a guideline: a) At least level Al will be necessary
for the third technical level, and at least level A2 will be required for the
technological level. b) At least level B1 will be necessary for the third-grade level.
HEIs will establish the degree of competency in the second language, if needed, in
postgraduate programs based on the growth of the field of expertise. Each HEI will
determine whether or not to include the acquisition of a second language in the
career or program. To meet the sufficiency requirement of a foreign language for
regular students enrolled in a career, HEIs may enter into agreements with other
HEIs or institutions that, while not part of the Education System Superior, offer
language programs or courses and issue certificates of proficiency by taking

internationally recognized exams.

From the stated above, the current research study conducted at the Centro de
Idiomas at Universidad Técnica de Cotopaxi (henceforth CI-UTC) examines the
importance of attitude in the development of foreign language learning process.
Based on the research outcomes, to suggest some strategies for developing a
positive attitude toward the language. In this sense, if a global language, in our
instance English is taught early enough, learners will benefit from its linguistic and
cultural components, allowing them to grow and strengthen their linguistic
competence to communicate within a speech community. In due order, true and
robust bilingualism arises, indistinguishable from that found in any speaker who
has encountered the language since birth, this suggests that if students have a good
mindset, they will have more opportunities to participate in the global community.



Bearing the above in mind, attitude is a really important factor that has been
influenced by religion, ideology, values, economy, experiences, media perceptions,
and interests that a person has, furthermore, the attitude toward globalization is
more likely to be negative when people have determinants. For example, Brown
and Ogilvie (2009) estimated that there are more than 250 recognized language
families and over 6800 different languages in the introductory chapter of their
dictionary (Brown & Ogilvie, 2009). As a result, (Crystal, 1997, pag. 16) mentions
that if a global language is taught early enough, from the time children begin full-
time education, and if it is maintained continuously and well resourced, the kind of
linguistic competence that emerges in due course is real and generates a powerful

bilingualism.

In a nutshell, knowing another language is essential for improving one's personal
and professional growth, finding work, learning about a new culture and its people,
expanding one's national industry and company, getting information on the internet,
traveling, and studying throughout the world. However, it is important to remember
that there are critical aspects in learning a new language; hence, the Problem
Statement of this study focuses on emotional factors: attitudes and motivation.
Students' attitudes impact the foreign language learning acquisition, preventing
them from acquiring and developing the four skills required to communicate in a

foreign language, and foreign language acquisition has been the subject of research.

Accordingly, (Gardner, 1985) asserts that second language learning is a social
psychological phenomenon, and it is the core to carefully study the context under
which it occurs. For many people, learning a second language is a once-in-a-
lifetime opportunity that lasts only a few years and yields little immediate benefit.
Other Researchers considered it as a way of living that leads to bilingualism. The
purpose of this study is to discover how students' attitudes impact foreign language

acquisition from a social and psychological standpoint.

Formulation of the Problem: Do students' attitudes influence foreign language
learning in the alumni at Centro de Idiomas -Universidad Técnica de Cotopaxi —?

If so, what type of attitude do they show?



To address the aforementioned issues, this research offers the following General
Objective: to identify how students' attitudes impact foreign language learning at

CI-UTC from both social and psychological perspectives.

Several Specific Objectives will be met during this process: To set a theoretical
basis and the previous work in the field related to the problem under study, also to
identify students' attitudes toward foreign language learning through a
pedagogical lens, and finally, to suggest strategies and teaching tips through a

booklet socialized to teachers to help them to ignite students' positive attitudes to

language learning study.

1. Task systems about the specific objectives:

Table 1. Task systems concerning the particular objectives

Objective

Activity (tasks)

Specific Objective 1: To set a
theoretical basis and the previous
work in the field related to the
problem under study.

Specific Objective 2: To identify
students' attitudes toward foreign
language learning through a
pedagogical lens.

Specific Objective 3: To suggest
strategies and teaching tips through a
booklet socialized to teachers to help
them to ignite students' positive
attitudes to language learning study.

Literature review on identifying the
attitude toward foreign language learning,
focus on the objective, methodology, and
main results

To apply the attitude motivation test
battery -AMTB proposed by Gardner
(1985) with students from Al to Bl level
to get results related to students ‘attitudes
toward foreign language.

To establish teaching suggestions by
designing a booklet with integrative
motivational strategies to ignite a positive
attitude towards language and language
learning.

Elaborated by: Mayra Norofia Heredia, 2022.



Table 2. Stages of positive attitude to foreign language learning

Stage Description

Stagel  An individual’s attitude is an evaluative reaction to some referent or
attitude object, inferred on the basis of the individual’s beliefs or
opinions about the referent (Gardner R. , Social Psychology and Second
Language Learning "The Role of Attitudes and Motivation™, 1985)

Stage 2 The Attitude/ Motivation Test Battery is a research instrument that has
been developed to assess the major affective components shown to be
involved in second language learning (Gardner R. , 1985).

Stage 3 When the learners have a positive attitude towards the target language
it occurs more straightforwardly. Nevertheless, the attitude of the
learner towards the target language culture is the most important
variable influencing foreign language (Chambers, 1999)

Elaborated by: Mayra Norofia Heredia, 2022.

As a consequence, in order to tackle the problem posed, its influence is justified by
a scientific novelty; hence, knowing various languages has numerous advantages
and is an essential element of growing up. In the teaching-learning process, teachers
must also consider how pupils acquire another language. Still, throughout the
course of this educational process, it is vital to consider the three groupings offered
by Clement and Gardner (2001, pg. 168), cited in (YU & WATKINS, 2010)
Individual differences in the following areas are connected to motivating factors in
second-language acquisition: cognitive (language aptitude), personality (field
dependence/independence), and emotional (attitudes and Motivation). Positive
attitudes regarding language learning may improve learners' motivation and assist
this process to become one of the main aspects, therefore how students view a
foreign language must be highlighted.

Therefore, a group's attitude toward the language spoken determines whether or not
they learn the language right away. Because they have learned some students' views
about a specific style, teachers may also make attempts to change the negative
reactions (Rahimi & Hassani, 2012) stated, Beliefs or perceptions about the items
or events associated with the attitude comprise the cognitive component. Affective
factors are feelings and emotions toward an item, such as "likes" or "dislikes,"



"with" or "against." Individual attitudes tend to drive learners to adopt specific

learning habits, according to the behavioral component.

Because past research on this issue was considered, the explanatory technique used.
Descriptive approach because it was collected descriptive data from general to
specialized evaluations using observational and survey methods. The mixed-
methods technique will also be employed qualitatively and quantitatively to
discover how students learn a foreign language, and a survey-based questionnaire

used to analyze attitudes about foreign language acquisition.

The present used the methodology of explanatory research. It was the result of
prevailing theories and a bank of knowledge. It is based on examining information
with greater precision of topics that have been researched before. The survey
method will be used during the literature review to acquire clear outcomes, existing
knowledge, and notions to develop this research. The methodology also was
guantitive because a survey-based questionnaire was applied during the
investigation, and the results was be tabulated. (Gardner, 1985) proponed this
Attitude Motivation Test Battery —~AMTB. This model of questionnaire holds the
highest validity and reliability.

Furthermore, because the study moves from general to specific reviews in order to
uncover any reliable information, the deductive technique needs to be applied;
hence, observational and survey methods are commonly used to obtain descriptive
data. Being: possesses an integral formation that comprises values and principles
connected to knowledge discourse, interculturality, critical and creative thinking,
reacting to the demands of the social context, and honoring and promoting the
principles of cultural identity. the demands of the social environment, while
respecting and supporting the principles of cultural identity, which allows us to
enter into social, educational, and community outreach programs from several axes

of applied linguistics and pedagogy in education.



CHAPTER I

THEORETICAL FRAMEWORK

1.1 Research Background

(Tovar, 2017) proposed the following article titled “Attitude, motivation, and
anxiety in foreign-language classrooms in the Ecuadorian context” which was
applied to 295 EFL language learners from the Language Cultural Center of
Universidad Técnica de Cotopaxi, Ecuador, aimed to identify attitudes toward
English language and learning situations, intrinsic and extrinsic motivation and
classroom anxiety, for that Tovar used attitude motivation test battery-AMTB
proposed in Gardner’s (1985) socio-educational model of SLA, also a data analysis
was done using the statistical package for social sciences (SPSS) software. These
were the conclusions: EFL learners in the Language Center have a certain degree
of motivation with a non-hierarchical level of attitude and considerable anxiety to
learn the English language. These factors provide the researchers and scholars with
several pedagogical implications, in the sense that motivation is the factor in

determining and enhancing the learning of the English language.

(Auquilla, Maggi, & Camacho, 2019) investigated the following article entitled
“Factors that influence Ecuadorian university students’ motivation towards English
learning”: where 422 students from different undergraduate programs from three
public universities participated in a survey. The questions of the survey aimed to
determine the level of the agreement the study participants had with statements
related to integrative and instrumental motivation, so the researchers conclude that:
Participants are driven to learn the language in order to attain both short-term and

long-term goals in the target language, such as gaining academic degrees.



The teacher's position and an efficient language teaching style are important
components of students' motivation and attitudes toward successful foreign

language acquisition.

(Andrade-Molina, Bastidas-Amador, Fabre-Merchan, & Portilla-Torres, 2021)
propelled the following article “Comparative Study of English Language Learning
Motivation of Senior High School Students in Rural and Urban Contexts of Ibarra
and Atuntaqui” which aimed to compare English language learning motivation in
urban and rural high school contexts. This study included students from 16-18 years
old. The research took a quantitative approach using a cross-sectional analysis with
an exploratory scope, with sections from four validated questionnaires utilized.
Regarding extrinsic motivation students from the rural area demonstrate lower
levels of external regulation, introjected regulation, and identified regulation which
will be negatively associated with their overall academic achievement and with
more extrinsic goal orientations corroborating the data of the Economic
Commission for Latin America and the Caribbean (ECLAC).The importance of
contextualizing the English language as a foreign language teaching in both settings

to improve the motivation of the students in the process.

(Ollero, 2014) investigated “The Influence of Motivation in the Foreign Language
Learning Process” which main aim is to T determine how various elements
influence these students' productivity and commitment to Foreign Language
Learning, and thus to address some motivating tactics to boost these students'
motivation. The study was carried out with 20 students from the Intermediate trade
level who had motivational issues to overcome during the learning process, on the
other hand, the methodology used in this study was the observation, which results
revealed that students had a lack of motivation which was caused by the
methodology and the materials which were used in class, to solve the problem a
questionnaire was applied before applying the proposal, two strategies were set in

order to solve the problem, communicative activities and group work.

(Kamo, 2015) carried out the following research paper called “Motivation in

Language Learning” in which the main objectives were to look for reasons for the



motivational growth of Russian Law Students and to demonstrate a relationship
between English success and professional expertise gained via participation in
various international activities. Personal attributes were not taken into consideration
instead that psychological support was attained, to perform this type of task
Students needed someone they could rely on and who would follow them. It was
concluded that Every phase necessitates specific approaches for motivating students
at each level of important activities, such as visual effects, careful attention to
gestures, other participants' physical posture and motions, inquiries, and structured

arguments within focus group interviews.

(Rashid, 2017) researched ‘“Analyzing Student’s Attitude towards Foreign
Language Learning” which has the following key goals: To understand the many
types of foreign languages and how they affect student performance. To assess their
ability to be efficient. To assess the ability gap between native and international
students. A qualitative and quantitative approach was utilized to carry out the study,
and 22 instruments based on quantitative data were prepared for the statistical
analysis. Furthermore, due of the existing ideas and conceptions, the approach
adopted in this research was exploratory. The sample size for this study was 213

students from various universities who completed the questionnaire.

(Getie, 2020) proposed the study titled “Factors affecting the attitudes of students
towards learning English as a foreign language” This sought to investigate the
factors influencing the attitudes of ten students at Debremarkos Comprehensive
Secondary School in Debre Markos, Ethiopia, toward learning EFL. For this study,
the researcher chose 103 students and 10 English professors. A questionnaire was
thoughtfully and methodically improved and created to collect the data. It was used,
and the data was then examined numerically and qualitatively. The study's findings

generally indicated that grade 10 students' opinions about studying EFL are good.

1.2 Epistemological foundation

1.2.1 Psycholinguistics

The etymology comes from Greek, “mind” and Latin “tongue”, so psycholinguistic

or psychology of language is the study of the interrelation between linguistic factors



and psychological aspects (Jodai, 2011). So, Psycholinguistics is the branch of
linguistics and psychology with cognitive science related to the mental aspects of
the language. Psycholinguistics is mentioned for the first time by Kantor Jacob
Robert (Kantor, 1936) Psychology has been regarded as the guardian of principles
governing speech rather than as a discipline engaged in the study of essential
aspects of speech that it has been found to be so dispensable by linguistics. And
mentioned that the relationship between linguistics and psychology is concerned
with the described phenomena. Language must be studied both as actual
psychological happenings and a social and historical phenomenon.

(Garnham, 1985) Stated that Psycholinguistics is the study of the mental
mechanisms that make it possible for people to use language. It is a scientific
discipline whose goal is a coherent theory of the way in which language is produced
and understood. Also, (Kantor, 1936) suggested that the translation or expression
theory regards speech as a translation of psychic materials into verbal action,
generally stated as the expression of thoughts in words. In addition,
Psycholinguistics as a branch that studies the interrelation between the body and
the mind in the process of human beings ’communication (Maftoon & Shakouri,
2013) said three important processes are investigated in psycholinguistics: (1)
language production, (2) language comprehension, and (3) language acquisition.

Psycholinguistics is a scientific study that analyzes the most significant aspect of
human communication based on psychic and psychological processes. It is believed
that this discipline grew quickly and split into various sub-disciplines. so (Purba,
2018) in her scientific article cited by Chaer (2015) established the following:

Theoretical psycholinguistics. It is focused on theories of language relating to
human mental processes in languages, such as phonetics, diction, syntax design,

discourse, and intonation.

Developmental psycholinguistics. It is related to language acquisition, both first
language acquisition (L1) and second language acquisition (L2). It examines
phonological, semantic, and syntactic acquisition, a process in stages, gradually,

and integrated.
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Social psycholinguistics is related to the social aspects of language, including

social identity.

Educational psycholinguistics discussed general aspects of formal education at
school, including the role of language in teaching reading, teaching proficiency, and

improving language ability to express thoughts and feelings.

Neuro-psycholinguistics is focused on the relationship between language,
language production, and the human brain. Neurology experts have managed to
analyze the biological structure of the brain and analyzed what happens with the

input language and how language output is programmed and set up in the brain.

Experimental psycholinguistics was covered and experimented with in all
language productions and language activities, language behavior, and language

outcome.

Applied psycholinguistics is concerned with the application of the findings of six
sub-disciplines of psycholinguistics explained before in certain areas that require it,
including psychology, linguistics, language learning, neurology, psychiatry,

communications, and literature.

1.2.2 Factors affecting language learning (Individual characteristics)

Language educators are always looking for the best way to help learners acquire
the second language with their specific characteristics in the learning field so
(Lightbown & Sapada, 2006) mentioned that there are some factors affecting

language learning.
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Table 3. Factors Affecting Language Learning.

Intelligence

Aptitude

Learning
Style

Personality

The term 'intelligence’ has traditionally been used to refer to
performance on certain kinds of tests. These tests are often
associated with success in school, and a link between intelligence
and second language learning has sometimes been reported. Besides
(Gardner, & Hatch, 1989) defines intelligence as “the capacity to
solve problems o to fashion products that are valued in one or more
cultural setting”.

Specific abilities thought to predict success in language learning
have been studied under the title of language learning ‘aptitude’. A
hypothesis may be that a learner with high aptitude may learn with
greater ease and speed but those other learners may also be
successful if they persevere. And teachers may be able to ensure that
their teaching activities are sufficiently varied to accommodate
learners with different aptitude profiles.

The term 'learning style' has been used to describe an individual’s
natural, habitual, and preferred way of absorbing, processing, and
retaining new information and skills. Some people say that they
cannot learn something until they have seen it. Such learners would
fall into the group called 'visual' learners. Other people, who may be
called 'aural’ learners, seem to learn best 'by ear'. For others, referred
to as kinesthetic' learners, a physical action such as miming or role-
play seems to help the learning process. These are referred to as
perceptually-based learning styles.

A number of personality characteristics have been proposed as likely
to affect second language learning, but it has not been easy to
demonstrate their effects in empirical studies. As with other research
investigating the effects of individual characteristics on second
language learning, different studies measuring a similar personality
trait produce different results.

Identity and ethnic group affiliation: Social factors at a more

general level can affect motivation, attitudes, and language learning
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success. One such factor is the social dynamic or power relationship
between the languages.

Learner beliefs: Second language learners are not always aware of
their individual cognitive or perceptual learning styles, but virtually
all learners, particularly older learners, have strong beliefs and
opinions about how their instruction should be delivered. These
beliefs are usually based on previous learning experiences and the
assumption (right or wrong) that a particular type of instruction is
the best way for them to learn.

Age: It is one of the characteristics that determine the way in which
an individual approaches second language learning. But the
opportunities for learning (both inside and outside the classroom),
the motivation to learn, and individual differences in aptitude for
language learning are also important determining factors that affect

both rate of learning and eventual success in learning.

Source: Linghtbown & Sapada 2006.

1.2.3 Emotional factors that affect language learning - Motivation and
attitudes

Motivation in second language learning is a complex phenomenon. It has been
defined in terms of two factors: Learners’ communicative needs; Learners’ attitudes
toward the second language community, (Gardner & Lambert, 1972) stated the
terms which are related to success in second language learning: Instrumental
motivation: Language learning are the immediate or practical goal; Integrative

motivation: Language learning for personal growth and cultural enrichment.

Teachers have a greater effect on students' behavior and motivation in the classroom
than students' motivations for studying a second language or their feelings regarding
the language and its speakers. Teachers can make a positive contribution to students'
motivation to learn if their classrooms are places where students enjoy coming

because the content is interesting and relevant to their age and level of ability, the

13



training objectives are challenging yet manageable and clear, and the environment

is supportive.

(Oxford, 1994) the hypothesis was one of the most commonly employed by the
department where it was established the six factors that affect language learning
were set. « attitudes (i.e., feelings about the learning community and the target
language); * beliefs about oneself (i.e., expectations about one's ability to succeed,
self-efficacy, and anxiety); * goals (perceived clarity and relevance of learning goals
as reasons for learning); * involvement (i.e., the extent to which the learner actively
and consciously participates in the language learning process); (i.e., aptitude, age,

sex, and previous language learning experience).
1.2.4 Emotional Factors

Communicating in another language that is not our native tongue, it is crucial to
take into account any idea of human nature that sidesteps the power of emotions
that sometimes it is not possible to see. (Goleman D. , Goleman, D. (1985).
Emotional Intelligence. India: Kair6s. S.A., 1985) mentioned that Any theory of
human nature that ignores emotional regulation will be a source of regrettable bad
sight. In light of new data from paper science demonstrating the role of sentiments
in our life, even the title homo sapiens - the species thinking - appears to be slightly
incorrect. We all know from personal experience that our judgments and behaviors
are influenced by our feelings just as much as they are by our thinking. The
relevance of solely logical features (of anything that assesses 1.Q.) for human life
IS overstated. For better or worse, when emotions are at the forefront of everything,

intelligence is simply overwhelmed.

(Goleman D. , Goleman, D. (1985). Emotional Intelligence. India: Kair6s. S.A.,
1985) Two minds are also named: a thinking mind and a feeling mind, and these
two fundamental types of knowledge interact to produce our mental life. We are
normally more conscious, more awake, more intelligent, and capable of
contemplating and reflecting when we use rational thought. The emotional mind is
the other form of knowledge, more spontaneous and strong - but occasionally

irrational.

14



The divide between the emotional and the rationale is analogous to the well-known
contrast between the "Heart" and the "Head." Knowing that something is true "in
our hearts" belongs to a different level of conviction, a deeper form of assurance
than rational thought. Emotional control and acceptable control over the brain have
a constant proportionality. The more powerful the emotion, the more dominating
the emotional mind becomes, and as a result, the rational mind becomes ineffectual.
This is a configuration that seems to derive from the evolutionary advantage of
having, on countless occasions, emotions and insights that will guide our immediate
responses to those situations that put our lives in danger, cases in which we stop to
think about the A more appropriate reaction could have frankly disastrous

consequences.

Most of the time, the emotional mind and the rational mind work in tandem,
integrating their various types of knowledge to appropriately lead us through the
world. Normally, there is a balance between the emotional brain and the logical
mind, with emotion feeding and shaping the processes of the sound mind. The
rational mind adjusts, and occasionally it criticizes the information from the
emotions. In any event, as we will show, the emotional mind and the intellectual
mind are two relatively distinct faculties that represent the operation of different but
interconnected brain circuits. Several times, these two minds are beautifully
synchronized because sentiments are necessary for thinking and vice versa.
However, when the passions appear, the equilibrium has been disrupted, and the

emotional mind has overflown and kidnapped the rational mind.
1.25 Attitude

Speaking about emotional factors is to speak about attitude, so the students'
opinions regarding language learning linking wit (Montafio, Kasprzyk, Rimer,
Glanz, & Viswanath, 2008) stated that the attitude that is associated with conduct
is determined by the individual's beliefs. With a favorable attitude toward the
conduct, positive beliefs create excellent behavior. A person with strong views that
badly valued results would emerge from the conduct, on the other hand, will have

a negative attitude.
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By the same token (Brown, 1994) stated that:

“Attitudes are like aspects of the development of cognition and affect in
human Beings, develop early in the childhood and are the result of parents’
and Peers’ attitudes, contact with people who are different in any number of
ways, and interacting affective factors in the human experience. These
attitudes Form a part of one’s perception of self, of others, and of the culture

in which one is living”.

(Wenden, 1991) affirmed that Attitude is a reaction to an action and it depends on
people’s behavior and beliefs. It is also stated that, there are three components that
integrates attitude, which are namely: cognitive, behavioral and affective. the
association among the components is so close that satisfactory information on an
attitude can be attained by measuring one component, no matter which. For (Brown,
1994) the term attitude involves all aspects of the progress of reasoning and affect
in human beings which are developed early in childhood as a result of parents” and
people’s attitudes, contact with people who are diverse in any ways, and interacting

affective factors in the human experience.

(Khasinah, 2014) stated that Language attitudes are views expressed by speakers of
various languages regarding the styles of writing of another. In foreign language
learning, it is possible to find a distinct point of view, which is important in the
acquisition of one. (Richards & Schmidt, 2013) Positive or negative attitudes for a
language may reflect the perception of ease or difficulty in learning, degrees of

importance, and social position.

(Horwitz, 1987) mentioned that one of the fundamental aspects that determine
learning achievement is the assertion that culture has a substantial influence on
beliefs and students' attitudes about learning a foreign language. Their significance
is acknowledged by teachers who teach a foreign language; hence research is being
conducted to highlight several important features of communicating in a second
language. Furthermore, It has been discovered that good language attitudes allow
children to have a positive attitude toward studying English. By itself, attitudes may
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play an important role in language acquisition since they appear to impact students'

accomplishment or failure in their learning.

1.2.6 Motivation

Learning a second language entails many aspects that affect the students 'language

learning. Hence, attitude and motivation are necessary during second language

acquisition because they may drive positive learning outcomes. For instance;

Motivation is a great word to explain, so (Gardner R. , 2007) states, "Motivation is

a complex phenomenon with many facets."” such as:

Table 4. Motivation Facets

related to cognitive, affective, and behavioral

characteristics.

influenced by the teacher, class atmosphere, course
content, materials, and facilities, as well as the

student's personalities.

Two Motivated

motivational individual:

constructs: Class-learning
motivation:

Stages of Elemental:

language

acquisition: Consolidation:
Conscious
Expression:

Automaticity and
Thought:

Students learn the basics of the language,
vocabulary, grammar, pronunciations, etc.
Learners consider the word as a system where some
elements are correct and others incorrect, and they
develop rules for pluralization.

Students use language consciously and with a lot of
deliberation to communicate thoughts and ideas.
The last stage. Literature and theory merge
automatically in most contexts, and it self-becomes

interconnected.

Cultural and Educational
educational Context:
context:

Cultural Context:

Refers generally to the educational system in which
the student registers, and specifically to the
immediate classroom situation.

Expressed in terms of one's attitudes, beliefs,

personality characteristics, ideals, expectations, etc.

Elaborated by: Norofia, M. (2022)

Source: Gardner, 2007
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Motivation appears to be the second-best predictor of success after aptitude. So,
what exactly is the concept of motivation? In general, it refers to the effort that
learners make to study a second or foreign language as a consequence of a need or
desire to do so. In recent studies, 'desire to attain a goal is commonly referred to as
‘orientations. According to their survey, the prediction of motivation by
orientations may be approximately 2/5. (40 percent). As a result, knowing about
students' orientations is beneficial. Furthermore, many studies on motivation as a
predictor of success in second or foreign language learning characterize motivation
in terms of attitudinal factors, whether toward the target language, target language
speakers, or target language community, and their interaction with each other
(Quan, 2014).

(Ollero, 2014) Human motivation theorists and researchers distinguish between
two types of motivation: internal and extrinsic motivation. Intrinsic motivation
refers to a person's intrinsic wants to execute a specific task or the sense of
accomplishment that comes from finishing or even working on a task. Extrinsic
motivation, on the other hand, relates to the outside causes that motivate a person
to act. It is linked to monetary or academic benefits, which provide joy and
enjoyment that the activity itself may not provide. Intrinsic motivation, on the other
hand, does not exclude a person from seeking external benefits. It simply indicates
that external incentives are insufficient to keep these people motivated. Despite the
fact that both types of motivation are important for students' performance in
language learning, most studies demonstrate that intrinsically motivated students
have greater success than extrinsically motivated students when learning a second

language without the use of external rewards.

Figure 1. Methods and Approaches of Foreign Language Teaching

~

Motivation Ability

_—_~

Source: Shearin (1994)
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1.2.7 Anxiety

To begin, it is critical to comprehend Anxiety; this emotional component is an
unpleasant condition of strong fear, uneasiness, or concern, which is frequently
represented by bodily symptoms; it may also reflect a common mental disorder
following a highly difficult event. Anxiety has more than one meaning, and when
it comes to foreign language connected to previous research, it is used in a broad
sense. With this in mind, (Gardner & Maclntyre, 1989) mentioned that; eleven
anxiety questionnaires were factor analyzed, giving two orthogonal Anxiety
dimensions designated General Anxiety and Communicative Anxiety. (Tovar Viera
& Tapia Calama, 2019) asserted that motivation and attitude, in some way, are
synonyms for achievement in the sense that they may drive positive learning

outcomes.

(Hussain, Shahid, & Zaman, 2011) Anxiety caused by an uneasy desire
significantly reduces the efficiency of motivation and attitude toward the language.
This component is critical in the process of learning another language since
language success suffers when a pupil has a high degree of Anxiety. It appears
acceptable to begin with pupils at the bottom of the pyramid and work your way up
through the learning-teaching process. To enhance the existing state of English as
a foreign language, both content knowledge and instructional techniques must be
improved. Foreign language anxiety was found to have a strong negative

association with students' attitudes toward foreign language study.
1.2.8 Sociolinguistic

Sapir summarized in a few words the best concept about Language and Society,
consequently, speaking about Language and Society is enter in a beautiful world
because this is the way to understand how the humans' beings' lives work, their
thoughts, their feelings, their environments and so on, that is why it is a
convenience, to begin with, some essential concepts.

“Human beings do not live in the objective world alone, nor alone in the

world of social activity as ordinarily understood, but very much at the mercy

19



of the particular language which has become the medium of expression for
their society.” (Sapir, 1958).

(Holmes, 2001) Sociolinguistics investigates all elements of the interaction between
language and society. Sociolinguistic research in multilingual communities
includes bilingual or diglossia communities where languages are used for distinct
functions, code-switching, including the reasons for and grammatical constraints on
switches, research on the reasons for language shift and death, and research on
pidgin and creole languages. Social dialectology, also known as variationist
sociolinguistics, studies linguistic variation in monolingual cultures, examining
social reasons for variety and change, as well as attitudes toward various variations

of the ‘same' language.

In, addition, it is revealed that Language is strongly associated with society because
it depends on the social, geographical behavior, and individual characteristics of
every member of it. So, it is possible to say that the power of language in society is
related to Sociolinguistic, (Wardhaugh, 2006), p.10, said social theorists,
particularly sociologists, attempt to understand how societies are structured and
how people manage to live together. To do so, they use such concepts as ‘identity,’
‘power,” ‘class,” ‘status,” ‘solidarity,” ‘accommodation,” ‘face,” ‘gender,’

‘politeness”.
Strategies to enhance Students Motivation
Glottodidactic

(Fonseca, 2021) Theater, also known as dramatization, is an ancient art form with
mystical and religious roots that is predicated on aesthetic and therapeutic results.
According to (Laferriere, 1999), "the theater is the art of litigation, questioning,
debate, refutation, or rejection,” notions that must be communicated and faced
through a speech act and that are part of language's communication functions.
Dramatization, also known as theatrical glottodidactics, takes advantage of this

immense didactic potential to teach a language "from inside,"” reproducing actual
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speech actions and acting in circumstances that properly mimic the speaker's

expressive requirements.

For years, simulation and role-playing have been used systematically in the training
of interpreters and linguistic mediators to recreate real-world situations where these
oral translation professionals, whether simultaneous, dialogical, or consecutive,
must overcome their own challenges on the job. Simulations and role-playing
games have a long history in language education; they are exercises in which the
student assumes a distinct persona. In other words, he physically represents his own
psychic avatar (Foncubierta, 2016). Otherwise, Not only do language students
benefit from dramatization; in many English-speaking nations, future attorneys
employ Moot Court, procedural simulations to reproduce court sessions and defend
or charge fake defendants. It is about didactically utilizing theater's fun component

as well as its specific story structure.

Music

(Vadivel, 2021) Language objects are frequently picked up by independent learners
of the language through songs they listen to. Music fans are frequently observed
speaking in a style similar to that of their favorite artist or band. Pieces of evidence
show that music may be an effective language instructor over time. Students can
acquire language concepts faster and in a more fluid manner just by singing along.
As a result, this method of learning promotes longer retention. However, we must
be cautious about the sort of music we listen to. Nonetheless, with some help on

song selection, learners may greatly benefit from learning via music.

Music has several benefits for language acquisition. Scientists have discovered that
humming and listening to music can aid in language acquisition. There are four
facts concerning language acquisition that you should be aware of: People strive to
replicate sounds and tones when singing, thus the accent is less obvious than when
speaking. Because the lyrics of songs are often made up of casual phrases and terms
that individuals do not necessarily learn when learning a language, listening to
music aids for better assimilation of syntax and enriches vocabulary. Listening to

music aids memorizing. Singing new words, according to experts, makes them
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simpler to recall. Not only adults, but even newborns and children, can benefit from
the benefits of learning a foreign language (ALTISSIA, 2015).

Art

According to (Farokhi, 2012), arts learning assists people in transitioning from the
pedagogical model of teacher-as-expert to the pedagogy of "making," in which the
classroom has the sense of a studio producing original, fantastic work, and the
student is engaged in a collaborative process that requires them to take personal
responsibility and accountability for what is happening. Classrooms that integrate
art and technology into collaborative endeavors with others are already places
where arts learning occurs. Art classes such as "Comics and Cartooning,” "Writers
Club,” "Book Craft,” and "Mixed Media Art" have allowed children to explore
artistic interests in a variety of creative and imaginative ways at a time when arts-
based curriculums have been greatly de-emphasized in the current standard-based

learning model.

For (Becker, 2020), arts, language, and literacy integration studies were evaluated,
and favorable outcomes were discovered in print literacy, alphabet literacy, syntax,
vocabulary, storytelling, reading, and writing for children with language and
language difficulties. various impairments via the use of the visual arts’ Visual
experiences, for example, tap into kids' nonverbal learning abilities and may help
counterbalance the consequences of L1 language impairment, which inhibits them
from expressing personal thoughts, feelings, and emotions. Arts-integrated lessons
can address a variety of language and literacy components aligned to multiple
standards, such as the National Coalition for Common Core Arts Standards

1.2.9 Language

It is the most essential point that every human being has to communicate within a
community, so when someone refers to language, certain characteristics can be
named: dynamic because it changes, it is not static, functional because it is used in
a different real situation, and creative because it expresses an infinite number of

thoughts and ideas being it a system of communication among members of a
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specific society, while appreciation society as a group of people who Grammar
encompasses Phonology, Morphology, Syntax, Semantics, and Pragmatics, as well
as performance, which relates to the use of communication tools like vocabulary
(Saussure, 1959).

Chomsky (1957) as cited by (Maftoon & Shakouri, 2013) makes the following
claims concerning language and cognition: (1) modularity issue: language is a
component of cognition; (2) learnability issue: children can learn the language of
their environment, and (3) mental representational that connotes knowledge of the
language. Language and society can have an impact on one another. As a result, the
concept of language always includes a relationship with society; for example, when
it is stated to be a dead language, it is not because the language is dead,; it is because

individuals who spoke this language, such as Latin or Sanskrit, perished.

Besides (Wardhaugh, 2006), mentioned: .... “Communication among people who
speak the same language is possible because they share such knowledge, although
how it is shared — or even how it is acquired — is not well understood. Certainly,
psychological and social factors are important, and genetic ones too ”. It means
that in order to establish aga good communication among a group of people it is

important the three factors.

Afterward, explaining the factors to establish a communication, it is important to
mention the rules and principles, the learnability of all languages, the characteristics
they share, that Chomsky stated, he said that linguists should be investigating
language and linguistic behavior where language universals according to him is

more important about how individual speakers use specific utterances.

1.2.10 Language Teaching Methods

As a theoretical base and precedents, and following the subject theory, in which it
is possible to find the different English Methods used nowadays and their main
characteristics. So (Ugwu, 2015) investigated some researchers and he mentioned
some of the most important and known approaches called “the most widely used

methods” to language teaching:

23



Figure 2. Methods and Approaches of Foreign Language Teaching.

Methad or Approach Materlals
Audiolingual * Tapes
* Visuals
* Language labs {often used)
Total Physical Response * No basic text

* Vioice, actions and gestures are required n initial stages
* NMaterials and media required later

The Silent Way * Colored rods

* Color-coded pronunciation charts
Community Language Learning * No textbook

+ Materials are developed as course progresses
The Natural Approach * Realia

Suggestopedia * Texts with literary quality

* Tapes

* Classroom fixtures

* Music

Communicative Language Teaching » Authentic materials

* Task-based materials

Source: Gonzales, A. (2006)

Grammar-Translation Method

The learning emphasis was on grammatical rules, syntactic structures, and rote
memorization of vocabulary and translation of literary texts. The classical method
became known as the Grammar Translation Method at the late of 19th Century with
the same emphasis on grammatical rules as well as the process of translating from

the second to the native language.

The Direct Method

The teaching of foreign or second language began to be approached along language
acquisition perspective. Those areas where GTM deemphasized or omitted out
rightly namely, Oral communication. Spontaneous use of the language, developing
the ability to think in the target language, etc., became the area of concern. Direct
method, therefore concerns itself with employing the target language as a means of
instruction with no translation and an emphasis on linking meaning to the language

being learned.

24



The Audio-lingual Method

The Audio-lingual method draws its practices from linguistic and psychological
theory that investigates different languages using scientific descriptive analytic

approaches.
Total Physical Response Method (TPR)

This method draws insight also from “trace theory” that memory is stimulated and
increased when it is closely associated with motor activity. It also draws much from
the basic principles of language acquisition in young learners — the process that
involves listening and comprehension combined with various physical responses
e.g., smiling, grabbing, looking, etc., - well, before learners start using the language

verbally.
Community language learning

This method is also called affective factors as paramount in the learning process.
The students or learners are seen as a group and not as a class. Students are also to

be seen as clients while the teachers take the position of counselor.
Suggestopedia

This method reflects, therefore, the application of the power of suggestion to the
field of pedagogy. The “truly original feature” of Suggestopedia is in two parts — 1.
In the active séance, the dialogue is read by the teacher, while students follow the
text and engage in deep and rhythmic Yoga breathing, and the teacher reads the
language materials in different other times, starting from Bulgaria (L1) translation
(two seconds); foreign language phrase (four seconds); pause (two seconds). The

second part is the passive or convert part of the séance.
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The Natural Approach

This method shares a lot in common with Asher’s Total Physical Response method:
the emphasis on silent phase, waiting for the student’s use of the target language at

will; the emphasis on the learner’s relaxation during the learning process.
Communicative Language Teaching (CLT)

This is a broad approach that encompassed various methods, motivations for
learning the target language, types of teachers, and the needs of individual
classrooms and students themselves. It is one ‘umbrella’ approach to language

teaching that has become the accepted ‘norm’ in this field.
1.2.11 Foreign language teaching-learning process

Technology and society are advancing by leaps and bounds and the teaching and
learning process must keep pace with them with the best choice of approaches,
methods, and theories to develop the best efficient language teaching means. So,
bilingual education is the key to global intercultural communication; Nevertheless,
it is crucial to establish differences between “Second language and foreign-
language; the differences are related to the environments they are acquired or

learned.

According to (Moeller & Catalano, 2015) foreign language learning and teaching
refer to the teaching or learning of a nonnative language outside of the environment
where it is commonly spoken. A distinction is often made between ‘foreign’ and
‘second’ language learning. A second language implies that the learner resides in
an environment where the acquired language is spoken. Further (Moeller &
Catalano, 2015) stated that there are some theories of language learning, foreign
language learning, and teaching outcomes of several kinds of research and pieces
of knowledge that have prolonged the scientific and theoretical knowledge base on

how students learn and acquire a foreign language.

A popular method of teaching in the 1950s, called the audio-lingual approach

(ALM), promoted an imitation and practice approach to language development. The
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major figure in the ALM classroom was the instructor who was cast into the role of
a drill sergeant, expert, and authority figure. Students were relegated to practicing
and imitating patterns to a point of automatic response in the belief that the learner
would then merely have to slot in lexical items appropriate to the conversational

situation.

It was believed that the first language interfered with the acquisition of the second
language and that a transfer would take place from the first to the second language,
resulting in errors. In 1959, Noam Chomsky’s review (Chomsky, 1959) of B.F.
Skinner’s (1957) Verbal Behavior dramatically changed the way of looking at
language by arguing that language was a rule-governed activity, not a set of habits.
Chomsky argued that stimulus-response psychology could not adequately account

for the creativity involved in generating novel utterances using internalized rules.

Foreign Language Teaching and Learning Aleidine J. Moeller and Theresa
Catalano, Department of Teaching, Learning and Teacher Education, University of
Nebraska-Lincoln, Lincoln, NE, USA Abstract Foreign language teaching and
learning have changed from teacher-centered to learner/learning-centered
environments. Relying on language theories, research findings, and experiences,
educators developed teaching strategies and learning environments that engaged
learners in interactive communicative language tasks. A shift in foreign language
pedagogy from a specific foreign language method to the measurement of language
performance/competency has resulted in a change in the role of the teacher from

one of authority/expert to that of facilitator/guide and agent of change.

Current developments point to public pedagogy, social media, and action research
as additional ways to foster intercultural competence and language learning are
biologically programmed for language and have an innate ability to discover for
themselves the underlying rules of a language system. Chomsky’s ideas led to the
demise of structural linguistics, behaviorist psychology, and the ALM approach to

language learning.
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1.3 Fundament of the state of the art

(Kovac & Zdilar, 2017) With their scientific article “Students ‘Attitudes towards

Foreign Languages” aimed to determine similarities and differences in attitudes

towards German and Italian in senior-year students of the Catering and Tourist High

School. This study was conducted on a group of 35 senior-year students of German

and 35 senior-year students, based on the questionnaire for the purpose of

examining attitudes towards a foreign language Mihaljevi¢ Djigunovi¢, 1998;
Boonrangsri et al., 2004; Zainol et al., 2012; Burgos & Perez, 2015).,. They

concluded that:

Students of German and Italian languages exhibit a strong desire to learn both
languages aiming to communicate within the target language community in
order to achieve the practical goals, such as employment, earning money and
similar.

A statistically significant difference between the learners of German and the
learners of Italian has been confirmed; the learners of German perceive the
language as more difficult than Italian. However, such subjective evaluation
does not have an adverse effect on the attitudes towards German. Other
statistically significant differences refer to the teacher’s role in the learning
process.

There are not substantial differences in the remaining statements according to
the hypothesis that students will have more positive attitudes towards Italian
with respect to German; it has not been confirmed that attitudes towards the
target language depend on the subjective evaluation of the level of difficulty of
a specific language. And that Italian is more melodic language, with a visual
perception than German, because the subjective perception about the difficulty
of the German language did not have an adverse effect on the attitudes towards

that language.
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On the contrary there are negative attitudes that stop the normal development of
foreign language learning, for instance anxiety is one of them which doesn’t the
normal flu of learning process, so (Amanuel , 2019) in this scientific article
Investigating the Causes of Learners’ Speaking Anxiety in Foreign Language
Classroom: The Case of Grade Nine Students in Mizan Secondary and Preparatory
School in Bench Maji Zone. This researcher aimed to investigate some of the major
causes of foreign language speaking anxiety among grade nine students,
consequently there are several causes of foreign language speaking anxiety among
which communication apprehension was the significant one because of their low
self-confidence, lack of prior preparation, and problem at the input stage of

learning.

In addition, (Massri, 2020) in his scientific article named Teachers’ Attitudes
towards English as a Foreign Language and Their Influence on Students’ Attitudes
and English Learning: A Qualitative Study which objective was to aim at
investigating English as a Foreign Language (EFL) teachers' attitudes towards
teaching English as a foreign language (FL), and how they influence their students'
attitude and progress in English language learning. The main investigation in this
study is whether or not teachers' attitudes, negative and positive, have an effect on

the students' motivation, and ultimately.

The methodology used in this study was a paradigmatic constructivist stance and
qualitative research design with interviews. Which were conducted in two phases.
The first phase was conducted with35 PYP student participants, and in the second
phase, interviews were conducted with 5 teachers, where five of the students' group
were their current students. According to the results Massri concluded that where
those teachers have strong positive attitudes towards teaching English, and students
have positive attitudes where the teachers managed to influence the reluctant
students' mindset to a more flexible one as well as providing motivation and

willingness in the students to face the challenges of learning English.
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1.4 Conclusions Chapter |

The primary factors in this study are student attitudes and foreign language
acquisition. First, an investigation was conducted to learn about the history
of these variables, for which an analysis of papers or studies on these two
themes was conducted, which revealed that there are multiple studies
emphasizing the relevance of students' attitudes throughout the learning
process. Similarly, when doing a review of research from the previous five
years in the foundation of the state of the art, research on foreign language
acquisition was discovered, in which it is underlined that students are driven
in an important way during this learning-teaching process.

Despite the fact that public colleges in our nation are required to assess
students' attitudes toward foreign languages, as a college graduation
requirement, rather than as a tool that allows students to learn about another
culture, engage with different groups, and exchange views, ideas, and
feelings, in addition to having the best opportunity to travel, study and find
a decent career. Through the theoretical framework, an examination of
Psycholinguistics, elements impacting language learning, emotional factors,
attitude, notions that enable us to know that the human person is integral,
that is, it is composed of a cognitive, motor, and social region. Because it is
the essence of identity creation, the emotional area has an influence on the

holistic development of every individual.

This study also looked at sociolinguistics, language, and language teaching
methods, all of which contributed to the development of foreign language
acquisition. Variables that emphasize the development of talents, abilities,
and competencies in order to create productive human beings for themselves
and society. As a result, when emotional components are considered
throughout the learning-teaching process, it assists humans by preparing
them to tackle the obstacles they experience in their everyday lives, as well
as directing them to develop relationships with others to improve

multilingual communication.
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CHATER II.

PROPOSAL
2.1 Title of the proposal.

Integrative motivational strategies Booklet to improve students' attitude

towards foreign language learning.

2.2 Objectives

General Objective

To design a booklet with integrative motivational strategies to improve

students' attitude towards foreign language learning.

Specific Objective

e To improve students' attitude towards foreign language learning with
integrative motivational strategies.

e To socialize the Booklet of integrative motivational strategies with the

teachers of Centro de Idiomas UTC.
2.3 Justification

(Gardner R. , 1985) According to the study, second language learning is a social
psychological phenomenon; thus, it is critical to address certain critical aspects in
acquiring a new language; and this study concentrates on emotional factors:
attitudes and motivation. Affective variables influencing foreign language
learning as a result, research instruments were used to determine if students'
attitudes had a direct impact on foreign language acquisition, as well as other
elements, because it serves as the axis of holistic growth. For this purpose, a
guantitative methodology will be applied during the investigation. Through a

survey-based questionnaire, Attitude Motivation Test Battery —~AMTB.
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The questionnaire will be conducted among English students belonging to levels
Al1-A2-B1 of Centro de Idiomas of the Universidad Técnica de Cotopaxi with the
objective of investigating the incidence of students’ attitude in the foreign language
learning. Having the above in mind, the proposal is relevant because foreign
language learning in the universities has not made a permanent, coherent, and
guiding approach to strategies to influence in a positive way the students’ attitudes
toward foreign language learning. The attempts have not had continuity and their
psychological, educational and individual impact on the influence on learning has
not been evaluated.

One of the Theories that is going to be applied in this proposal is Montessori
Theory. (ERASMUS, 2010) mentions that Marla Montessori is a well-known
Italian educator whose innovative pedagogy, based on a thorough study and
analysis of the infant and his learning abilities, is regarded as the foundation of
modern pedagogy. The Montessori method of second language education adheres
to the basic Montessori principles of beginning early, respecting your child, and
exploring their interests. So, the emphasis is on creating a stimulating atmosphere
in the second language with activities that they are interested in, enabling them to
explore and attempt on their own, and not forcing them to do things they do not
want to do.

Concerning Second language acquisition (Cheverria, 2021) Language is one of the
four categories in which the Montessori curriculum is arranged. There are tools and
techniques available to promote each child's language development through
individual work and interaction with others in appropriate chances for language
usage. Maria Montessori studied the youngster's normal development of first
language acquisition and built the language section of the curriculum in accordance
with that sequence. Montessori aimed to emulate the subconscious process by
which children acquire their first language, progressing to writing and eventually
reading while encouraging self-expression and promoting vocabulary enrichment

and refining.
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Regarding the booklet's selection, on the presentation of the techniques, it is
regarded a contribution to assisting in the implementation of an integrated teaching
process; in order to gradually attain students' emotional intelligence, academic
performance, and personal and professional life. In terms of level selection, the first
levels A1, A2 and Bl are examined because they can take into consideration
emotions and feelings in these early levels, resulting in less discontent in language
novices, greater academic achievement, and, most importantly, fewer foreign

language level failure.

Similarly, Emotional education in the classroom is relevant because neuroscience
has revealed that cognition and emotions are inextricably linked. As a result, the
application of the booklet with integrative motivational strategies to the Centro de
Idiomas of UTC teachers will assist them in changing the students' attitude toward

foreign language learning through socialization in a workshop.

2.4  Development of the proposal

The use of emotional intelligence (EQ) tactics in framing the Booklet necessitates
prior study to find the suitable strategies to improve emotional intelligence
development in foreign language students. This concept demonstrates the
significance of emotional intelligence. It is the ability to understand, use, and
manage one's own emotions in positive ways in order to succeed in school and
work, as well as to achieve career and personal goals. It can also help students
connect with their feelings, turn intention into action, and make informed decisions

about what is most important to them.

Proposal Components: A Booklet with integrative motivational strategies is
composed of three components: 1. Theoretical Framework (Attitude to the
language, Emotional Intelligence, and Relationship between attitude and emotional
intelligence in language teaching), 2. Research outcomes (Attitude Motivation and
Test Battery ~AMTB), 3. Integrative Motivational Strategies to ignite a positive
attitude toward the language.
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This Booklet belongs to:

Wayra Noroia.
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Proposal Components:

A booklet with integrative motivational
strategies will improve the students’
attitude toward foreign language learning.
1.Theoretical Framework

1.1, Attitude to the ltanguage (Gardner)
1.2, Integrative Motivational Strategies
1.2.1 Emotional Intelligence (Goleman)-
What 1is?

1.3 Relationship between attitude and
emotional intelligence in language
teaching.

2. Research outcomes (Attitude Motivation
and Test Battery -AMTB)

2.1 Gardner's Attitude Motivation and Test
Battery Results

2.2 Gardner's Attitude Motivation and Test
Battery Results by grades

2.3 Retationship between constructs:
Students® attitude ( Integrativeness,
motivation, anxiety, instrumentality) and
the English language learning process:.

3. Integrative Motivational Strategies to
ignite a positive attitude to the
language.

3.1, Strategies to enhance Students
Motivation

3.1.1 Maria Montessori Method

1.2 Glottodidactic
1.3 ATt

1.4 Music

3
3.
3
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1.1 Attitude to the language

Chomsky (1965) made a distinction between
competence and performance, competence 1s
the mental representation of the
grammatical rules that comprise a speaker-
hearer’s mental grammar while performance
involves the use of Language for
comprehension and production. Besides
people can learn more thanone-secondd
lLanguage, but how people of certain
communities speak three, or four languages
how 1is the process of acquisition (Ellis,
2015) 1in the book explained SLA _second
language acquisition as an all-inclusive
term for learning any language after the
7 it i 3 il

The distinction  between “second”  and
“foreign “language acquisition. Second
language acquisition refers to the learning
of another language in a context in which
the language 1is used as a means of wider
communication, for example, the learning of
English in the United States or the United
Kingdom. It is language 1is a result of the
everyday communicative situations they
experience. Foreign language acquisition
refers to the learning that typically takes
place 1in a classroom through instruction
where there are not only Limited
opportunities to use the second language in
daily lLife.
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1.2. Integrative Motivational Strategies

1.2.1 Emotional intelligence (EQ) is the
capacity to understand, use, and control
one's own emotions in constructive ways
in order to reduce stress, communicate
effectively, empathize with others,
overcome problems, and diffuse conflict.
Emotional intelligence assists you in
developing stronger connections,
succeeding.  in school and at work, and
achieving your professional and personal
objectives. It can also assist you in
connecting with your feelings.,

translating your intentions into action,
and making educated judgments about what

is most important to you.
Y
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-Besides Goleman - researched - that the
iemotional intelligence is structured with
five components or elements of the EQ
unodel —according to Daniel Goleman: Self-
Awareness, Self-Regulation,; Motivation;
{Empathy; Social Skills. Also there are
four branches of Emotional Intelligence
.according  to. EQ. “founding - fathers”
Salovey -and Mayer, they form a -hierarchy
of — emotional skills —and abilities:
Perceiving —emotion, Using —emotions to
. facilitate thought., Understanding
emotions; Managing emotions. “The ability

o-recognize, —understand, —utilize, —and
\regulate-emotions -effectively in everyday
life”. (Mayer & Salovey, 1997)




What
Is
Emotional
Intelligence?
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EMOTT ELLT E P T

SELF - AWARENESS

Sel f-awareness, or —the capacity to
perceive —and comprehend —one's own
feelings, Is an Important emotional
intelligence talent. Being aware of the
Iimpact of your behaviors, moods, and
emotions on others goes beyond just
acknowledging vyour feelings. To become
self-aware, you must be able to monitor
your own emotions, recognize distinct
emotional reactions, and properly
Identify each one. Individuals who are
self-aware realize the links between
how they feel and how they conduct.
These people are also aware of their
own ltimitations and vcapabilities, are
open to new knowledge and experiences,
and learn from their Interactions with
others.



/
.
7

How 'O Vi f-Awaren

|18/ &V &

Ask for constructive feedback
Keep—-a—journal

Learn -new skiltls

Mediate

Pay —attention to your thoughts —and

emotions

Pursue your passions

Practice mindfullness

Reflect on your experiences
Set goals

Use positive self talk

Work on building a grow mindset
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La mml& el canto par

afianzar la unidad y el
companerismo
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SELF REGULATION

Emotional intelligence demands you to be
able to regulate and manage your emotions
in addition to being aware of your own
emotions and the influence you have on
others.

This does not 1involve repressing your
emotions or _concealing  your _genuine
feelings; rather, it just means waiting
for the appropriate moment and place to
express them. It 1is all about expressing
your emotions correctly when it comes to
self-regulation.

Those that are good at self-regulation
are usually adaptable and adapt well to
change. They are also skilled at dispute
resolution and defusing tense or
challenging circumstances.

People who have good self-regulation
abilities are _also Likely to___be
conscientious. They consider how they
impact others and accept responsibility
for their own conduct.
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2

:
{
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How to Improve Self-Regulation

Be mindful of your thoughts and feelings.
Build distress tolerance skills.

Find ways to manage difficult emotions.
Look at challenges as opportunities.
Practice your communication skills.
Recognize that you have a choice in how
you respond.

Use cognitive reframing to change thought
patterns and emotional responses.

Work on accepting your emotions.




SOCTAL SKILLS

Another key part of emotional
intelligence 1is the ability to interact
successfully with others. People with
great social skills can form meaningful
interactions with others and get a better
knowledge of themselves and others.

True emotional knowledge entails _more
than.__just comprehending your _own. _and
others' feelings. You must also be able
to use this knowledge in your regular
interactions and conversations.

Managers gain from being able to create
relationships and connections with
employees...in _ professional . situations.
Workers gain from being able to form
strong bonds with their supervisors and
coworkers. Active listening, vocal
communication skills, nonverbal
communication  skills, leadership, and
persuasiveness are all-important social
skills.
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How to Improve Social Skills

Ask open-ended questions.
Find icebreakers that will help start
conversations.

Notice other people's social skills.
Practice good eye contact.

Practice your social skills.
Practice active listening.

Show interest in others.

- Watch your body language.
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EMPATHY

Empathy, or the capacity to comprehend
how others feel, 1is crucial to emotional
intelligence. However, it entails more
than simply being able to perceive the
emotional states of  people. Being
empathic also enables you to recognize
the power dynamics that frequently impact
social relationships, particularly in the
workplace. This 1is vital for steering
Interactions with the many people you

..meet on _a daily basis. Those who are

skilled in this area may detect who has
power. .in. various interactions. They are
also aware of how these factors impact
feelings and behaviour. As a result, they
can properly assess various scenarios
involving such power relationships.

How to Build Empathy.

Be willing to share your own feelings.
Engage in a cause such as a community
project.

Listen to other people.

Practice loving kindness

Talk to new people.

Try to imagine yourself in someone else's
place.




MOTIVATION

Another key emotional intelligence trait
is intrinsic motivation. People who are
emotionally intelligent are motivated by
factors other than fame, money,
recognition, and admiration. Instead,
they are driven by a desire to meet their
own. inner wants —and. aspirations. They
prefer internal rewards, flow from being
completely in sync. with action, and peak
experiences. Those that are knowledgeable
inthis  field —are - usually action-
oriented. They create objectives, have -a
strong desire for success, —and are
constantly seeking for ways to -improve.
They are also incredibly devoted and
skilled at taking the initiative.

How to Improve Motivation

Avoid overusing extrinsic rewards.
Celebrate your results.

Focus on setting small, measurable goals.
Introduce - challenges - to  keep - things
interesting.

Set .goals - to-help build intrinsic
motivation.

Work -with--a friend -or -co-worker to -find
accountability.
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1.3 Relationship between attitude and emotional intelligence in language teaching.

1.3.1 How does emotional intelligent affect human being?

Education and Work:

A high level of emotional Intelligence may assist vou in navigating the social
difficulties of the workplace, and education leading and wmotivating people, and
excelling in their profession. Indeed, when It comes to assessing crucial Jjob
prospects, many firms now consider emotional Iintelligence to be as vital as technical
aptitude and before hiring.

Physical health

If a person can nor regulate emotions, and neither handle stress. This can result Iin
major health issues. Uncontrolled stress elevates blood pressure, inhibits the immune
system, Increases the risk of heart attacks and strokes, leads to infertility, and
accelerates—aging.—The first stepinincreasing emotional intelligenceislearning how
to—deal with stress-

Mental health

Unregulated emotions and stress can also have a negative Influence on wmental health,
making people more susceptible to anxiety and despair. If a person 1s unable to
comprehend, accept, or regulate their emotions, they will fail to develop strong
connections. This, in turn, might leave you feeling lonely and alone, exacerbating
existing mental health issues.

Relationships

People are much better equipped to express themselves and comprehend how others feel
when they understand emotions and how to regulate them. This enables individuals to
communicate more effectively and build deeper connections at work and at home.

Social Intelligence

Being in touch with one's emotions provides a social function by connecting one to
others and the environment around them. Social intelligence allows us to distinguish
between—friends—and —adversaries, —assess—another—person's—interest,—relieve—stress;
regulate the neurological system through social dialogue, and feel valued and joyful
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1.3.2 Emotional Intelligence Strategies to ignite positive attitude to the language.

Fach phase is important, here there are the strategies to apply in the classroom:

1. Assess the organization's needs: Determine the competencies that are most critical For effective job
performance in a particular type of job.

2. Assess the individual: This assessment should be based on the key competencies needed for a
particular job.

3. Deliver assessments with care: Give the individual information on his/her strengths and
weaknesses.

4. Maximize learner choice: People are more motivated to change when they fresly choose to do so.

5. Encourage people to participate: People will be more likely to participate in development efforts if
they perceive them to be worthwhile and effective.

&. Link learning goals to personal values: People sre most motivated to pursue change that fits with
their values and hopes-

7. Adjust expectations: Build positive expectations by showing learners that social and emotional
competence can be improved and that such improvement will [ead to valued outcomes.

8. Gauge readiness: Irainers who are warm, genuine, and empathic are best able to engage the learners in
the change process.

2. _Foster a positive relationship between the trainers and learners.

18. Make change self-directed: Learning is more effective when pecple direct their own learning program,
tailoring it to their unigue needs and circumstances
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11. Set clear goals: People need to be clear about what the competence is, how to
acquire 1t, and how to show It on the Jjob:

12. Break goals into manageable steps: Charge 1s more likely to occur if the change
process 1Is divided into manageable steps.

13. Provide opportunities to practice: Lasting change requires sustained practice on
the job and elsewhere in life.

14. Give performance feedback: Ongoing feedback encourages people and directs
change.

15 Rely on experiential methods: Active, concrete, experiential methods tend to work
best for learning social and emotional competencies.

16. Build in support: Change 1s facilitated through ongoing support of others who are
going through similar changes (such as a support group).

17. Use models: Use live or videotaped models. Clearly show how the competency can be
used in realistic situations. Encourage learners to study, analyze, and emulate the
models:

18. Enhance insight: Self-awareness is the cornerstone of emotional and social
competence.

19. Prevent relapse: Repeat mistakes.

20. Encourage use of skills on the job
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2 Rescarch oulooness (A% HoZyalin e Tesl Ballery,
ATE) (Gardher R, 1255/

The Social -educational Model where explain how to influence the orientation and attitudes to the learning
situation, and developed an Instrument to measure motivation AMTE “Actitude Motivation Test” Iincluding questions
related with orientation, attitudes, and effort. Hence, (Ellis, 2915) summarized the most important rindings about
AMTE (1985

1. Integrative motivation iIs positively correlated with various measures of L2 achievemsnt.

2. Learners ‘'Integrative motivation was also found to be related to the teacher’s and student’'s classroom
behaviors. Learners with an Integrative motivation were less likely to abandon learning a second language
(Ramagelf98).

3. In some contexts, however, Integrative motivation was found to be negatively assoclated with achievement and
other motivation could be important, for example, Oller, Baca, and Vigil (1977).

¢ —Instrumental motivation is @ much weaker predictor of L2 achievement than Integrative motivation (Masgoret and
Gardner 2883).

5. 5o, Instrumental motivation can play a bigger role in foreign language contexts where Learners have litcle
interest—in-the target language cul ture.Gardnerand bLambert (19723

&. The benefits of an Instrumental motiIvational are likely to wear off once the Instrumental objective has been
ECHIEVEd a5 |Earners cease making any erfort to Learn.

The AMTE test has certain characreristics, for Instance, It has more than 138 test items with three scales such
as: Likert, multiple cholices and a semantic differential. So, (Zafarghandi & Jodaei, 2811) mentioned In his
scientific article thHe Sub-constructs and subscales of the AMTE [(Compiled from Gardner, 2091, p.8-9; Dirmyei,
2885, p.72-73)
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Allitude Molivalion and 7est Ballery =78 Stuclive

Sub-constructs

Sub-construct 1: Integrativeness
Subscale 1: Integrative orientation (4 items, Likert)
Subscale 2: Interest In foreign languages (10 items, Likert)
Subscale 3: Attitudes toward the target language group (10 items, Likert)

Sub-construct 2: Attitudes toward the Learning Situation
-Subscale 4. Evaluation of the Language Instructor (18 items, semantic
differential }

Subscale 5: Evaluation of the Language Course (16 items, semantic differential)}

Sub-construct 3: Motivation

-Subscale 6. Motivational intensity (18 items, multiple choices)
Subscale 7: Desire to learn the language (18 items, multiple choices)

-Subscale 8: Attitudes toward learning the language (18 items, Likert)

Sub-construct 4: Instrumental Orientation
-Subscale 9: Instrumental orientation (4 items, Likert)

Sub-construct 5: Language Anxiety
Subscale 18: Language class anxiety (18 items, multiple choices)
Subscale 11: Language use anxiety (18 items, multiple choice)
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TABLA NR 1: CONSTRUCTOS E INDICADORES MODELO DE GARDNER

*CONSTRUCTOS

INDICADORES

Orientacion Integrada (integrativeness)

Orientacién Integrada (OI)
Actitudes hacia el los Hablantes Nativos de Inglés
(AHI)
Interés en Idiomas Extranjeros (IIE)

Actitudes hacia el Proceso de Aprendizaje

Evaluacién Docente (ED)
Evaluacion del Curso de Inglés (EC)

Motivacion

Intensidad de la Motivacion (IM)
Deseo por Aprender Inglés (DAI)
Actitudes hacia el Aprendizaje del Inglés (AAI)

Ansiedad frente al Idioma Inglés

Ansiedad en la Clase de Inglés (ACI)
Ansiedad en el Uso del Inglés (AUI)

Instrumentalidad

Orientacién Instrumental (Olnst)
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TABLA NR 3: AMTB (12 INDICADORES Y SUS RESPECTIVAS PREGUNTAS) UTC /

INACAP TEMUCO 2008
mgdmpodﬁnz Aseveracion en clave negati-
INDICADORES -u,ﬂ.n.!u.' va: No me gusta el Inglés”
1mmsenr$iggs£mmie- Preguntas 1, 21, 42, 65, 85 Preguntas 12, 32, 55, 76, 95

2 Estimulo de los Padres (EP)*

Preguntas 2, 22, 43, 48, 57, 66,
8¢, 103

N/A

3 Intensidad a";')“ Motivacion | preguntas 13, 33, 56, 77, 9 Preguntas 3, 23, 4, 67, 87
4 Am“g:‘l’n‘;l“;?:'g)" clase | prosuntas 16, 36, 60, 80, 98 Preguntas 4, 24, 45, 68, 88
S E"“““hi\‘;"l‘;‘;%m de | preguntas 5, 25, 46, 69, 89 Preguntas 14, 34, 58, 78, 97
6 M’::;'Ef;: :;,‘:f“’ de | preguntas 6, 26, 47, 70,90 Preguntas 18, 38 62, 82, 100
7 Actitud frente a las Comuni- | Preguntas 7, 27, 40, 53,49, 71, N/A
dades de Habla Inglesa (AHI) 91, 104
8 Orientacion Integrada (OI) Preguntas 8, 28, 50, 72 N/A

9 Deseos poz S\le)mdﬂ Inglés | preguntas9,29, 51,73, 92 Preguntas 17, 37, 61, 81, 99

10 Eva'm ‘(‘Eelc)c“m de | preguntas20,41,64,84,102 | Preguntas 10,30, 52,74, 93

1 Ms;:aé - f}l;m del | preguntas11,31,54,75,94 | Preguntas 19,39, 63,83, 101
12 Oﬁmm(m S';)\S"“w‘a' Preguntas 15, 35, 59, 79 N/A
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- 2.1 Gardner’s-Attitude Motivation and Test: Battery Results Gardner's Attitude -
- Motivation and Test -Battery Results . .
- The results-obtained from the application of Gardner S Attltude Motlvatlon

. and- Test Battery-AMTB .to the sample of.92 students at Centreo de.Idiomas . -

. Universidad. Técnica .de Cotopaxi are presented below, which are grouped

. according. to each.of the five constructs. For each of. the. constructs, .the .

. frequencies. and.percentages corresponding to .the number. of students .who . ;
. selected each.of the six response options of .the Likert-type scale are shown, .
. and. grouped, according .to the indicators that .camprise. each construct.

Constructs
100% —— o o .
90% + T o L4
80%
s > D4 =] [ General
s 70% X _
8 — [ 1. integrativeness
‘l‘! E 2. Language learning process
2 50%
i 40% - 4 B [ 3. Motivation
'e 30% - ° 4. Anxiety toward English Language
8 20% B 5. instrumental Orientation
10% 3 = =
0% * - -

Figure 8. Boxplot of the grades in percentages by constructs.
Elaborated by: Mayra Noroia Heredia, 2022.

54



2.1 Gardner's Attitude Motivation and Test Battery Results

1. Integrativeness. I like English

The table 6 (below) represents the results of the number of students who opted for each

answer option (according to the Likert scale) related to the Integrativeness construct,
which are classified according to the three indicators: Integrated Orientation, Attitudes
toward Native English Speakers, and Interest in Foreign Languages:

Table 6. Table of frequencies by options in the three indicators of the Integrativeness

.|Integrated Orientation
Attitudes toward Native
'| English Speakers

Interest in Foreign
‘|Languages

Total

36.54 | 29.50
% %

Elaborated by: Mayra Nororia Heredia, 2022.

Note: StA = Strongly Agree, MA = Moderately Agree, SIA= Slightly Agree, SID= Slightly Disagree,
MD = Moderately Disagree, $tD = Strongly Disagree.
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-~ 2 English Language learnlng process

. The TabLe 7 (below) presents the results of the number of students who-

. answered the construct concerning the English lLanguage learning.process,. which.
. is classified.in three indicators,.as of .Teacher Evaluation, Parental .

. Encouragement, and English. Course Evaluation:.

Table 7. Table of frequencies by options in the three indicators of the English language
learning process construct.

2. English language learming process / 1 like English

Indicator StA | MA SIA | SID | MD
.| Teacher Evaluation 36 27 19 4 92

.| Parental Encouragement 22 28 23 8 92
.| English Course Evaluation 16 25 30 12 92

Total | 25 27 [ 24 [ 8 [ a4l al o2 |

26.84%/29.05%[26.00%| % %
Elaborated by: Mayra Norosia Heredia, 2022.

Note: StA = Strongly Agree, MA = Moderately Agree. S1A= Slightly Agree, SID= Slightly Disagree,
MD = Moderately Disagree, ${D = Strongly Disagree.
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3. Motivation

The Table 8 (below) presents the results of the number of students who answered the
construct concerning the English Language learning process, which is classified in
three indicators, as of Intensity of Motivation, Desire to Learn English, and Attitudes

Toward Learning English:

Table 8. Table of frequencies by options in the three indicators of the Motivation construct.
“Atittude/ Motivation Test% from R.C. Gadner"
3. Motivation. I like English
Indicator StA | MA | SIA | SID | MD | StD
8 3
6 3
4 2

.| Intensity of Motivation 22 29 26
.|Desire to Learn English 31 29 21

.Attm'ldes Toward Learning 34 29 21 92
English

Total ' @ % e [ 3 3] %

31.67%)|31.30%|24.35%6.30%| 3.62%)|2.75%]100.00%

92
92

5
3

Elaborated by: Mayra Norofia Heredia, 2022.
Note: StA = Strongly Agree, MA = Moderately Agree. $lA= Slightly Agree, SID= Slightly Disagree,
MD = Moderately Disagree, S$tD = Strongly Disagree.
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4. -Anxiety -toward English:Language

TheTable .9 .(below) present the

results of the number.of students who answered.

the construct concerning the English Language learning.process,. which. is .

classified .in three. indicators

, .as aof the Anxiety toward.English Language.

construct, which are classified.accarding to. the. two.indicatars: English .

Language Anxiety and English L

anguage Use Anxiety:.

Table 9. Table of frequencies by options in the three indicators of the Anxiety toward English

Language construct.

“Aftiftude/ Motivation Test Bafferry from R.C. Gadner"

4. Anxiety toward English Language. I like English

Indicator

StA | MA | SIA | SID | MD | StD

English Language
Anxiety

11 25 27 11 8 10 92

Anxiety

English Language Use| 29 15 9 9 92

Total

10.76 ! 30.00
% % % % % %

Elaborated by: Mayra Norosia Heredia, 2022.

Note: StA = Strongly Agree, MA

= Moderately Agree, SIA= Slightly Agree, SID= Slightly Disagree,

MD = Moderately Disagree, StD = Strongly Disagree.
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5. Instrumentality

The Table 10 (below) presents the results of the number of students who answered the
construct concerning the English language learning process, which is classified in one

indicator, as of Instrumental Orientation:

Table 10. Table of frequencies by options in the three indicators of the Instrumentality
construct.

“Aftittude/ Motivation Test Batterry from R.C. Gadner"
5. Instrumentality. I like English

Indicator stA | MA | s1A | sip [ MD | stD | Total
1| Instrumental 36 26 17 7 2 4 92
Orientation
28.26 | 18.48 2.17 100.00
0 0 0
3891% | o7 oo | 783%] . [435%

Elaborated by: Mayra Norona Heredia, 2022.

Note: StA = Strongly Agree, MA = Moderately Agree. SIA= Slightly Agree, SID= Slightly Disagree,
MD = Moderately Disagree, StD = Strongly Disagree.
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.2.2 Gardner's Attitude Motivation and Test Battery Results by grades, N —
_The descriptive statistics (minimum and maximum values, averages, standard deviations, .

.and medians) of the scores obtained for the Gardner Test by the 92 students at Centro
_de Tdiomas -Universidad Técnica de Cotopaxi are shown below:

Table 11. Descriptive statistics of the Gardner Test grades by constructs.

Construct Scale |Minimam| Mean Stamndard Median
deviation

General Test Batterry "
fooss B O Corduse 0-320 76| 209.09 36.11] 211.00

1. Integrativeness 0-85 5| 6351  14.02]  65.00

2. English Language 0-90 62.82| 1440  65.00
learning process

3. Motivation 0-75 55.92 12.54 57.00
4. Anxiety toward 0-50
English Language 21.83 9.52 21.00
S. Instrumentality 0-20 5.01 3.73 4.00

Elaborated by: Mayra Noronia Heredia, 2022.

The scores were expressed in percentages to standardize a uniform rating scale for all
cases and to make a direct comparison between all constructs and the overall rating.
Additionally, a boxplot is shown with the scores expressed in percentages obtained by
the students for each of the five constructs and the overall score for the entire Gardner

test.
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- 2:3-Relationship between-constructs: Students’ attitude ‘Integrativeness,-
‘motivation, anxiety,- instrumentality) and the: Engtish-language learning process

Integrativeness vs English Language learning process

-

y =0,9107x + 4,9746

B
R? = 07865 .,‘a°). e o

o Te e

Language learning process

00
90
80
70
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50
40
30
20
10
0

Figure 9. Scatter plot of the Integrativeness vs English Language learning process

constructs.
Elaborated by: Mayra Noroia Heredia, 2022.

According to the information in the previous figure, the Integrativeness and English
Language learning process constructs have a strong positive correlation, given that the
correlation coefficient r = 0.8868 (p-value = 0.00). That is, Integrativeness construct
correlates with the English Language learning process, which implies that if students
at Centro de Idiomas - UTC have good integration they also be more likely to perform
well in the English language learning process.
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Motivation vs English Language learning process

-

y = 1,0594x + 35687
R?=0,8513

Language learning process

c35888883888

40 50
Motivation

Figure 10. Scatter plot of the Motivation vs English Language learning process constructs.
Elaborated by: Mayra Noroina Heredia, 2022.

According to the information in the previous figure, the Motivation and English

Language learning process constructs have a strong positive correlation, given that the
correlation coefficient r = 0.9226 (p-value = 0.00). Therefore, Motivation construct
correlates with the English Language learning process, which implies that if students
at the Language Center - UTC are motivated, they will also be more likely to perform

well in the English language learning process.
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Anxiety toward English Language vs Language learning process

y =-0,382x + 71,152
R?=0,0837

20 30 40 50

Language learning process
c288888388

Anxiety toward English Language

Figure 11. Scatter plot of the Anxiety toward English Language vs English Language
learning process constructs.

Elaborated by: Mayra Norona Heredia, 2022.

According to the information in the previous figure, the Anxiety toward English
Language and English Language learning process constructs have a weak positive
correlation, given that the correlation coefficient r = 0.2524 (p-value = 0.015). That is,
Anxiety toward English Language construct correlates with the English Language
learning process, which implies that the English language learning process does not
depend of the students’ anxiety toward English Language.
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Instrumentality vs English Language learning process

=-2,8015x + 76,853
R? = 0,5262

Language learning process

10
Instrumental Orientation

Figure 12. Scatter plot of the Instrumentality vs English Language learning process
constructs.

Elaborated by: Mayra Nororia Heredia, 2022.

According to the information in the previous figure, the Instrumentality and English

Language learning process constructs have a significant negative correlation, given that
the correlation coefficient r = -0.7254 (p-value = 0.00). Then, Instrumentality construct
correlates with the English Language learning process, which implies that if students
at the Centro de Idiomas- UTC only attend English classes because of the need to pass
the subject, they tend to perform poorly in the English language learning process, while
if they attend out of a desire to improve their knowledge, they tend to perform better

(Hernandez Sampieri, 2014).
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3. Integrative Motivational
critical thinker Strategies to ignite a positive
. . attitude to the language.
3.1. Strategies to enhance
Students Motivation
3.1.1 Maria Montessory Method
Concerning to Second language
acquisition (Cheverria, 2021)
COMPREHENSIVE Language is one of the four
ACADEMICS > categories in which the
S Montessori curriculum is
y arranged. There are tools and
"’MONHSSORI . techniqgeslavailable to promote
PRINCIPLES N each.chlydK§.¥anguage.deveLopment
through individual work and
interaction with others in
THEARTS & b _appropriate chances for language
ATHLETICS usage. Maria Montessori studied
the youngster's normal
development of first language
acquisition and built the
SOCIAL-EMOTIONAL language section of the
WELLBEING curriculum in accordance with
that sequence. Montessori aimed
to emulate the subconscious
process by which children acquire
their first language, progressing
|3 to writing and eventually reading
£ while encouraging self-expression
e and promoting vocabul
L enrichment and refining.

https://www.inlyschool .org/explore-
inly/montessori-/montessori-at-inly
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3.1.2 Glottodidactic

(Fonseca, 2021) Theater, also known as
dramatization, is an ancient art form
with mystical and religious roots that is
predicated on aesthetic and therapeutic
results. According to (Laferriére, 1999),
"the theater 1is the art of litigation,
questioning, debate, refutation, or
rejection,"” notions that must be
communicated and faced through a speech
act and that are part of language's
communication functions. Dramatization,
also known as theatrical glottodidactics,
takes advantage of this immense didactic
potential to teach a language "from
inside," reproducing actual speech
actions and acting in circumstances that
properly mimic the speaker's expressive
requirements.
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3.1.3-Music

(Vadivel, 2021) Language objects are
frequently picked up by independent
learners of the language through songs
they listen to. Music fans are frequently
observed speaking in a style similar to
that of their favorite artist or band.
Pieces of evidence show that music may -be
an - effective language instructor over
time. - Students - .can acquire - language
concepts faster —and in a more fluid
manner  just by singing along. As a
result, this method of learning promotes
longer retention. However, we must be
cautious about the sort of music we
listen to. Nonetheless, with some help on
song selection, learners may greatly
benefit from learning via music.




3.1.3 Art

According to (Farokhi, 2012), arts
learning assists people in
transitioning from the pedagogical
model of teacher-as-expert to the
pedagogy of "making,"” 1iIn which the
classroom has the sense of a studio
producing original, fantastic work,
and the student 1is engaged 1in a
collaborative process that requires
them to take personal responsibility
and ——accountability — for —what ——1is
happening. —Classrooms that integrate
art and technology into collaborative
endeavors with others are already
places where arts learning occurs.
Art classes such as "Comics and
Cartooning, " "Writers Club,” "Book
Craft, " and "Mixed Media Art" have
allowed children to explore artistic
interests in a variety of creative
and imaginative ways at a time when
arts-based curriculums have been
greatly de-emphasized in the current
standard-based learning model .
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Students A2 level
Traveling to Quito to get the Italian
International Certificate PLIDA

Results PLIDA

Four students of the group got the
Ttalian International Certificate PLIDA,
and most of them failed only one skill.
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Elaborated by: Norofia, M. (2022)
Source: https://app.bookcreator.com/read/WDfWV78VSpaCnZzZiyRkH-Ag
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Workshop for teachers and authorities

Conduct a workshop for teachers and authorities in order to socialize the proposal
"Integrative Motivational Strategies-Booklet” as a pedagogical alternative to

manage emotional competencies in the classroom.

Number of workshops: 1

Objective: Raise awareness of the educational actors that carry out the teaching-
learning process about the benefits of emotional intelligence in the foreign language
learning environment since it provides strategies to promote positive students
‘attitude, in addition, it stimulates cognitive functions such as attention,

concentration, memory, among others.

Number of participants: 20

Resources: Videos, slides, and computers.

Process: The workshop is participatory in which teachers watch videos and analyze
the emotional intelligence strategies that lead to reflection, group work is also done
and they can experience the activities of the proposed proposal so that they identify

that these are bouncy, short and effective.
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2.5 Premises for the Proposal Implementation

Table 5. Proposal Implementation.

Activities Resources Responsible Time

Phase Objectives
Socialization  Socialize and
standardize all
papers so that the
University's
principal will
allow the

development of the
research project at

the institution.
Look for materials
to add in the
proposal.
Planning Define the best
strategies to
develop students’
attitude  towards
language learning
Proposal Apply the
Implementing workshop based on
students’  attitude
towards language
learning
Evaluation Evaluate the
effectiveness of the
booklet based on
students’  attitude
towards language
learning.

Get Computer Norofia One
Familiar ~ Internet  Mayra Week
with  the

material to

use in the

proposal.

One
Week

Norofia
Mayra

Create
booklet
based with
emotional
intelligence
and
attitude.
Applying
the
activities to
enhance
English
Speaking
Skill.
Experts
Validation

a Computer
Internet

One
week

Norofia
Mayra

Computer
Internet

One
Week

Norofia
Mayra

Computer
Internet

Elaborated by: Mayra Norofia Heredia, 2022.
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2.6 Conclusions Chapter |1

Emotional intelligence in a foreign language allows students to understand
how it develops during the teaching-learning process, allowing them to
control their own emotions in constructive ways to relieve stress,
communicate effectively, empathize with others, overcome obstacles, and
diffuse conflict. Besides that, emotional intelligence helps students form
deeper connections, thrive in their university major, finish their college
degree, and achieve their personal goals. In contrast, emotional intelligence
changes a student's attitude toward language learning by either aiding or

inhibiting learning acquisition.

The booklet is a proposal based on emotional education and it is proposed
to socialize with teachers in order to give teachers an overview about

emotions and learning.

Adopting the solutions provided in the educational environment needs the
teachers' attitude and even emotional state, therefore the instructors' attitude
is vital in carrying out this strategy. Consequently, it is necessary to spread
the proposal among teachers and authorities in order to develop
understanding about the good impacts of emotional intelligence in the

classroom.

Recognize that the activities are brief and thus do not add to the teacher's
workload, but rather that they allow for the creation of a harmonious
environment for both teachers and students, allowing for not only the
management of emotions, but also the development of positive self-control,

which promotes learning.
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CHAPTER I

APPLICATION OF THE PROPOSAL

3.1 Experts’ evaluation

A committee of specialists was chosen to validate the proposal named "Integrative
Motivational Strategies Booklet to enhance students' attitude toward foreign
language learning." Those experts are qualified and have prior expertise in the field.
A poll was conducted to validate the idea, using three assessment criteria:
"Excellent,” "Good," and "Fair." The tool was designed to assess factors such as
structure, logic, significance, validity, and feasibility.

Mg. Patricia Marcela Chacon Porras ID 0502211196 Master in Applied Linguistics
in teaching English and Spanish. English teacher at Universidad Técnica de
Cotopaxi is a qualified professional who validated this proposal as an excellent
alternative to improve English Language Teaching. All criteria elements were
marked as excellent, because all information that the proposal based on Integrative
Motivational Strategies Teaching enhance Students attitude toward foreign
language. In addition, the evaluator considers that this proposal must be used

locally, and that it has to be socialized into the institution.

Mg. Erika Borja ID 0502161094 Master in Applied Linguistics. English teacher at
Universidad Técnica de Cotopaxi is a qualified professional who validated this
proposal as an excellent alternative to improve English Language Teaching. All
criteria elements were marked as excellent, because all information that the
proposal based on Integrative Motivational Strategies Teaching enhance Students

attitude toward foreign language. In addition, the evaluator considers that this
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proposal must be used locally, regionally and nationally, furthermore, the evaluator
manifested that It is a very important project and that the researcher should write a

scientific article based on the research.

Mg. Wilmer Patricio Collaguazo Vega ID 1722417571. Magister in Pedagogy of
English as a Foreign Language. English teacher at Universidad Técnica de
Cotopaxi is a qualified professional who validated this proposal as an excellent
alternative to improve English Language Teaching. All criteria elements were
marked as excellent, because all information that the proposal contains is based on
Integrative Motivational Strategies Teaching that enhance Students attitude toward
foreign language. In addition, the evaluator considers that this proposal must be
used locally and the project is focused on reaching the objectives.

3.2 Users’ validation

Mg. MSc. Alison Mena Barthelotty, ID 0501801252 Master in Science Education.
English teacher at Universidad Técnica de Cotopaxi is a qualified professional who
validated this proposal as an excellent alternative to improve English Language
Teaching. All criteria elements were marked as excellent, because all information
that the proposal contains is based on Integrative Motivational Strategies Teaching
that enhance Students attitude toward foreign language. Moreover, the evaluator

considers that it must be used locally.

Mg. Maria Fernanda Aguaiza Iza ID 0503458499 Master in Applied Linguistics.
English teacher at Universidad Técnica de Cotopaxi is a qualified professional who
validated this proposal as an excellent alternative to improve English Language
Teaching. All criteria elements were marked as excellent, because all information
that the proposal contains is based on Integrative Motivational Strategies Teaching
that enhance Students attitude toward foreign language. Moreover, the evaluator
considers that this proposal must be used locally, on the other hand, the evaluator

thinks that it’s extremely important to use the booklet as soon as possible.

Mg. Vladimir Sandoval Vizuete 1D 0502104219 Bachelor of Science Education —
English. English teacher at Universidad Técnica de Cotopaxi. A qualified
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professional who validated this proposal as an excellent alternative to improve
English Language Teaching. All criteria elements were marked as excellent,
because all information that the proposal contains is based on Integrative
Motivational Strategies Teaching that enhance Students attitude toward foreign
language. Moreover, the evaluator considers that this proposal must be used locally,
on the other hand, the evaluator thinks that it’s extremely important to spread the

booklet in the institution as soon as possible.

MsC. Lidia Rebeca Yugla Lema ID 0502652340 Magister in Science Education.
English teacher at Universidad Técnica de Cotopaxi is a qualified professional who
validated this proposal as an excellent alternative to improve English Language
Teaching. All criteria elements were marked as excellent, because all information
that the proposal contains is based on Integrative Motivational Strategies Teaching
that enhance Students attitude toward foreign language. Moreover, the evaluator
considers that this proposal must be used locally, and internationally, on the other
hand, the evaluator thinks that the proposal is relevant.

3.3 Evaluation of impacts or results

Gardner's Attitude Motivation and Test Battery Results

The results obtained from the application of Gardner's Attitude Motivation and Test
Battery -AMTB to the sample of 92 students at Centro de Idiomas — Universidad
Técnica de Cotopaxi are presented below, which are grouped according to each of
the five constructs. For each of the constructs, the frequencies and percentages
corresponding to the number of students who selected each of the six response
options of the Likert-type scale are shown, and grouped according to the indicators

that comprise each construct.

1. Integrativeness. | like English

The table 6 (below) represents the results of the number of students who opted for
each answer option (according to the Likert scale) related to the Integrativeness

construct, which are classified according to the three indicators: Integrated
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Orientation, Attitudes toward Native English Speakers, and Interest in Foreign

Languages:

Table 6. Table of frequencies by options in the three indicators of the Integrativeness

construct.
“Attittude/ Motivation Test Batterry from R.C. Gadner"
1. Integrativeness. | like English
Indicator StA MA SIA SID MD StD Total

1. Integrated Orientation 44 26 14 5 2 2 92
2. Attitudes toward Native English 24 28 24 9 5 3 92

Speakers
3. Interest in Foreign Languages 34 28 19 6 3 3 92

Total 34 27 19 6 3 3 92

36.54% 29.50% 20.68% 7.06% 3.35% 2.87% 100.00%

Elaborated by: Mayra Norofia Heredia, 2022.
Note: StA = Strongly Agree, MA = Moderately Agree, SIA= Slightly Agree, SID= Slightly
Disagree, MD = Moderately Disagree, StD = Strongly Disagree.
A bar chart showing the overall percentages of the response options of the

Integrativeness construct is presented in a complementary manner:

Figure 3. Bar chart of the percentages by options in the Integrativeness construct.

1. Integrativeness

50%

40% | 36,5%

29,5%

30% F

20% F

10% |

0%

Percentage of students

Strongly Moderately Slightly Agree  Slightly Moderately Strongly
Agree Agre Disagree Disagree Disagree

Elaborated by: Mayra Norofia Heredia, 2022.

According to the information in the previous figure, the majority of the students
demonstrate to have Integrativeness. This fact represents that they understand the
importance of knowing the English language to relate with English speakers. They
consider that the mastery of this language can facilitate the establishment of
interpersonal relationships with other people from different cultures. Consequently,

they assimilate the need to improve their knowledge of the English language.

76



2. English Language learning process

The Table 7 (below) shows the results of the number of students who answered the
construct concerning the English language learning process, which is classified in
three indicators, as of Teacher Evaluation, Parental Encouragement, and English

Course Evaluation:

Table 7. Table of frequencies by options in the three indicators of the English language
learning process construct.
“Attittude/ Motivation Test Batterry from R.C. Gadner"

2. English language learning process / | like English

Indicator StA MA SIA SIb MD StD  Total

1. Teacher Evaluation 36 27 19 4 3 3 92
2. Parental Encouragement 22 28 23 8 5 6 92
3. English Course Evaluation 16 25 30 12 5 4 92
Total 25 27 24 8 4 4 92

26.84% 29.05% 26.00% 8.93% 4.62% 4.57% 100.00%
Elaborated by: Mayra Norofia Heredia, 2022.
Note: StA = Strongly Agree, MA = Moderately Agree, SIA= Slightly Agree, SID= Slightly
Disagree, MD = Moderately Disagree, StD = Strongly Disagree.

A bar chart showing the overall percentages of the response options of the English

Language learning process construct is also presented in a complementary manner:

Figure 4. Bar chart of the percentages by options in the English Language learning
process construct.

So% 2. English Language learning process

40% |

29,0%

30% |} 26:8% 26,0%

20% F

10% |

0%

Strongly Moderately Slightly Agree  Slightly Moderately Strongly
Agree Agre Disagree Disagree Disagree

Percentage of students

Elaborated by: Mayra Norofia Heredia, 2022.

The results show that most students are satisfied with the English language learning
process in terms of the encouragement they receive from their parents, satisfaction
with teacher performance, and course evaluation. That is, from their perception
regarding this construct, most students are satisfied with the conditions in which

they receive English classes.
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3. Motivation

The Table 8 (here below) displays the results of the number of students who replied
to the construct regarding the English Language learning process, which is
distributed into three indicators, such as; Intensity of Motivation, Desire to Learn

English, and Attitudes Toward Learning English:

Table 8. Table of frequencies by options in the three indicators of the Motivation

construct.
“Attittude/ Motivation Test Batterry from R.C. Gadner"
3. Motivation. I like English
Indicator StA MA SIA° SID MD StD Total
1. Intensity of Motivation 22 29 26 8 5 3 92
2. Desire to Learn English 31 29 21 6 3 3 92
3. Attitudes Toward Learning English 34 29 21 4 2 2 92
Total 29 29 22 6 3 3 92

31.67% 31.30% 24.35% 6.30% 3.62% 2.75% 100.00%

Elaborated by: Mayra Norofia Heredia, 2022.
Note: StA = Strongly Agree, MA = Moderately Agree, SIA= Slightly Agree, SID= Slightly
Disagree, MD = Moderately Disagree, StD = Strongly Disagree.

In a same way, a bar chart showing the overall percentages of the response options

of the Motivation construct is presented as follows:

Figure 5. Bar chart of the percentages by options in the Motivation construct.

3. Motivation
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Strongly  Moderately  Slightly Slightly Moderately  Strongly
Agree Agre Agree Disagree Disagree Disagree

Elaborated by: Mayra Norofia Heredia, 2022.

Most of the students in the sample admit that they are motivated to learn the English
language, so it is inferred that they would have the desire and attitude to commit

time and effort to progress in their level of English proficiency.

78



4. Anxiety toward English Language

The Table 9 (lower side) reveals the results of the group of students who answered
the construct concerning the English language learning process, which is classified
in three indicators, as of the Anxiety toward English Language construct, which are
classified according to the two indicators: English Language Anxiety and English

Language Use Anxiety:

Table 9. Table of frequencies by options in the three indicators of the Anxiety toward
English Language construct.
“Attittude/ Motivation Test Batterry from R.C. Gadner"

4. Anxiety toward English Language. | like English

Indicator StA MA SIA SID MD  StD Total

1. English Language Anxiety 11 25 27 11 8 10 92

2. English Language Use 9 21 29 15 9 9 92
Anxiety

Total 10 23 28 13 9 10 92

10.76% 25.11% 30.00% 14.02% 9.46% 10.65% 100.00%
Elaborated by: Mayra Norofia Heredia, 2022.
Note: StA = Strongly Agree, MA = Moderately Agree, SIA= Slightly Agree, SID= Slightly
Disagree, MD = Moderately Disagree, StD = Strongly Disagree.

A bar chart showing the overall percentages of the response options of the Anxiety

toward English Language construct is also presented in a complementary manner:

Figure 6. Bar chart of the percentages by options in the Anxiety toward English
Language construct.

50% 4. Anxiety toward English Language
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©
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§ Strongly Moderately Slightly Agree  Slightly Moderately Strongly
nd." Agree Agre Disagree Disagree Disagree

Elaborated by: Mayra Norofia Heredia, 2022.

Slightly more than half of the students in the sample reflected having Anxiety at
mild and moderate levels during the English language learning process. Concerning
this construct, that situation implies that students have difficulties in managing their

emotions.
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5. Instrumentality

The Table 10 (below) presents the results of the number of students who answered
the construct concerning the English language learning process, which is classified

in one indicator, as of Instrumental Orientation:

Table 10. Table of frequencies by options in the three indicators of the Instrumentality

construct.
“Attittude/ Motivation Test Batterry from R.C. Gadner"
5. Instrumentality. | like English
Indicator StA MA SIA SID MD StD Total
1. Instrumental Orientation 36 26 17 7 2 4 92

38.91% 28.26% 18.48% 7.83% 2.17% 4.35% 100.00%

Elaborated by: Mayra Norofia Heredia, 2022.
Note: StA = Strongly Agree, MA = Moderately Agree, SIA= Slightly Agree, SID= Slightly
Disagree, MD = Moderately Disagree, StD = Strongly Disagree.

In a same way, a bar chart showing the overall percentages of the response options

of the Instrumentality construct is presented as follows:

Figure 7. Bar chart of the percentages by options in the Instrumentality construct.

5. Instrumentality
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Elaborated by: Mayra Norofia Heredia, 2022.

Regarding Instrumental Orientation, this is possibly the construct in which the
students in the sample have the greatest difficulties because the great majority of
them show that the main reason why they attend and comply with the tasks assigned
in the English subject is due to the need to pass the module and obtain the certificate.
That fact is to say, they relegate their interest in improving their knowledge and

first put the objective of the need for academic approval.
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2) Gardner's Attitude Motivation and Test Battery Results by grades

The descriptive statistics (minimum and maximum values, averages, standard
deviations, and medians) of the scores obtained for the Gardner Test by the 92

students at Centro de Idiomas — Universidad Técnica de Cotopaxi are shown below:

Table 11. Descriptive statistics of the Gardner Test grades by constructs.

Construct Scale Minimum Mean Standard deviationMedianMaximum
General Test Batterry 0-320 76 209.09 36.11 211.00 290
from R.C. Gardner
1. Integrativeness 0-85 5 63.51 14.02 65.00 85
2. English Language 0-90 0 62.82 14.40 65.00 88
learning process
3. Motivation 0-75 2 55.92 12.54 57.00 75
4. Anxiety toward English 0-50 3 21.83 9.52 21.00 50
Language
5. Instrumentality 0-20 0 5.01 3.73 4.00 19

Elaborated by: Mayra Norofia Heredia, 2022.
The scores were expressed in percentages to standardize a uniform rating scale for
all cases and to make a direct comparison between all constructs and the overall
rating. Additionally, a boxplot is shown with the scores expressed in percentages
obtained by the students for each of the five constructs and the overall score for the

entire Gardner test.

Figure 8. Boxplot of the grades in percentages by constructs.
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Elaborated by: Mayra Norofia Heredia, 2022.

Based on the fact that higher percentage scores represent a better situation with

respect to the attitude of the students, it is identified that the biggest problems
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correspond to Anxiety toward English Language and Instrumentality constructs.
This situation implies that among the five constructs assessed, Anxiety and
Instrumentality are present in the majority of students at Centro de Idiomas - UTC.
For this reason, it would be necessary to adopt actions so that students learn to
effectively manage their moods and difficulties in order to decrease their anxiety
levels, as well as measures for students to assimilate the importance of learning the
language beyond obtaining the certificate of approval, but as an aspect that can

benefit them in the future in their personal and professional performance.

3) Relationship between Students’ attitude and the English language learning

process

A Pearson correlation analysis was performed to determine the relationship
between the students’ attitude and the English language learning process at Centro
de Idiomas - UTC. For this purpose, each of the four constructs that make up the
Attitude variable was correlated with the construct of the English language learning

process (construct 2).

Integrativeness vs English Language learning process

When correlating the Integrativeness construct with the English language learning

process, the result expressed in the following scatter plot was obtained:

Figure 9. Scatter plot of the Integrativeness vs English Language learning process
constructs.
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Elaborated by: Mayra Norofia Heredia, 2022.
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According to the information in the previous figure, the Integrativeness and English
Language learning process constructs have a strong positive correlation, given that
the correlation coefficient r = 0.8868 (p-value = 0.00). That is, Integrativeness
construct correlates with the English Language learning process, which implies that
if students at Centro de Idiomas - UTC have good integration they also be more

likely to perform well in the English language learning process.
Motivation vs English Language learning process

The correlation of the Motivation construct with the English language learning

process yielded the result expressed in the scatter plot graph below:

Figure 10. Scatter plot of the Motivation vs English Language learning process
constructs.
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Elaborated by: Mayra Norofia Heredia, 2022.

According to the information in the previous figure, the Motivation and English
Language learning process constructs have a strong positive correlation, given that
the correlation coefficient r = 0.9226 (p-value = 0.00). Therefore, Motivation
construct correlates with the English Language learning process, which implies that
if students at the Language Center - UTC are motivated, they will also be more

likely to perform well in the English language learning process.
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Anxiety toward English Language vs Language learning process

The correlation of the Anxiety toward English Language construct with the English

language learning process yielded the result expressed in the scatter plot figure

below:
Figure 11. Scatter plot of the Anxiety toward English Language vs English Language
learning process constructs.
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Elaborated by: Mayra Norofia Heredia, 2022.

According to the information in the previous figure, the Anxiety toward English
Language and English Language learning process constructs have a weak positive
correlation, given that the correlation coefficient r = 0.2524 (p-value = 0.015). That
is, Anxiety toward English Language construct correlates with the English
Language learning process, which implies that the English language learning

process does not depend of the students’ anxiety toward English Language.

Instrumentality vs English Language learning process

The correlation of the Instrumentality construct with the English language learning
process yielded the result expressed in the scatter plot figure below:
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Figure 12. Scatter plot of the Instrumentality vs English Language learning process
constructs.
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Elaborated by: Mayra Norofia Heredia, 2022.

According to the information in the previous figure, the Instrumentality and English
Language learning process constructs have a significant negative correlation, given
that the correlation coefficient r = -0.7254 (p-value = 0.00). Then, Instrumentality
construct correlates with the English Language learning process, which implies that
if students at the Centro de Idiomas- UTC only attend English classes because of
the need to pass the subject, they tend to perform poorly in the English language
learning process, while if they attend out of a desire to improve their knowledge,

they tend to perform better (Hernandez Sampieri, 2014).
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Discussion

Accordingly, the findings revealed that in the application of Gardner's Attitude
Motivation and Test Battery -AMTB in the first indicator which is Integrativeness,
the majority of the students demonstrate to be strongly agreed with the fact that it
is important to learn the English language, (Auquilla, Maggi, & Camacho, 2019) In
terms of integrative and instrumental motivation, the researcher concludes that
participants are motivated to learn the language in order to achieve both short-term
and long-term goals in the target language, such as obtaining academic degrees. On
the other hand, students’ motivation and attitudes toward successful foreign
language acquisition are influenced by the teacher's position and an effective

language teaching method.

In the second point, the English language learning process results show that most
students are moderately satisfied with the English language learning process in
terms of the encouragement that they receive from their parents, teacher and course
evaluation. Likewise, (Hussain, 2011) agree that the content material for language
teaching and learning in high schools may be changed, with an emphasis on
worksheets, remarks from the language instructor, and sample textbooks,
encouraging learners to have a good attitude and motivation to learn a new

language.

In the third stage, which is motivation, most of the students in the sample admit
that they are strongly motivated to learn the English language, so it is inferred that
they would have the desire and attitude to commit time and effort to progress in
their level of English proficiency, in contrast, in the study researched by (Andrade-
Molina, Bastidas-Amador, Fabre-Merchan, & Portilla-Torres, 2021) it is mentioned
that motivation in students from the rural area shows to be low and that influence
negatively with their overall academic achievement in the acquisition of a second

language.

In the fourth stage, Anxiety toward English Language, slightly more than half of
the students in the sample reflected having Anxiety at mild and moderate levels

during the English language learning process. Concerning this stage, that situation
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implies that students have difficulties in managing their emotions. In this sense,
(Tovar, 2017) research reveals that that more than half of those interviewed reported
feeling uncomfortable when asked a question in English They also stated that they
become uneasy when they have to talk in English in front of their peers and that this
circumstance makes them feel scared and ashamed since someone could laugh at
them. That means that, almost 45% of students reported feeling ashamed to
volunteer in the classroom. Furthermore, many students felt that their peers appear
to speak English better than they do, and as a result, they lack confidence while

speaking English.

In the fifth stage, Regarding Instrumental Orientation, this is possibly the construct
in which the students in the sample have the greatest difficulties because the great
majority of them show that the main reason why they attend and comply with the
tasks assigned in the English subject is due to the need to pass the module and obtain
the certificate. That fact is to say, they relegate their interest in improving their
knowledge and first put the objective of the need for academic approval. (Lin, 2011)
mentions that, the results suggest that learner orientation varies by age, gender,
income, education, linguistic background, and target language. So, it confirms that
the distinctions between instrumental and integrative orientation are meaningful in

online language learning and applicable to other cultural contexts as well.
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3.4 Conclusions Chapter 111

The validation of specialists is an important standard that confirms the
findings of the proposal review. The results were satisfactory, and the
success was termed "Integrative Motivational Strategies Booklet to Improve

Students' Attitudes Toward Foreign Language Learning."

Likewise, professional studies advise that the concept should be explored

and implemented in local institutions and schools throughout Ecuador.

The findings of the data analysis show that the training actually

strengthened the lecturers' competence.
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GENERAL CONCLUSIONS AND RECOMMENDATIONS

4.1 Conclusions

It is evident that students' attitudes are closely related to their ability to learn
English. Students in our region, where English is a foreign language, require
a high level of motivation, perseverance, and desire to study English. The role
of the teacher in educating, motivating, and encouraging students, and

completing specific activities will complete the learning process.

e Itis concluded that to develop a favorable attitude before professors decide
to utilize the method in learning the teachers must know students’ opinions
or points of view on English so that the teacher may enlighten them about
the use of English in their own lives. So, it is determined that the theoretical
foundation employed for the production of this proposal is critical since it
assists the researcher in creating acceptable material to be used and
implemented in the proposal in order to achieve the main aim.

e Identifying students' attitudes about foreign language learning via a
pedagogical perspective was a vital step to take since it enables the author
to construct a foundation for future study.

e The strategies and teaching suggestions utilized to assist teachers in
encouraging students' positive attitudes toward language learning were
chosen after extensive study. However, the chosen ones were successfully
applied for and obtained, so, creating relevant material, in this instance, a
booklet, assists students in developing a positive attitude toward language
study and was effectively employed by the author to overcome students'
difficulties.
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4.2

Recommendations

This research attempts to contribute to a better understanding of the influence
of students' attitudes about learning English. Further research is needed to
investigate the total improvement in test grades and scores utilizing an
empirical study. Moreover, the implementation and evaluation of the proposal
based on Integrative Motivational Strategies to improve students' attitudes

toward foreign language learning set the following recommendations.

It is highly recommended to enhance inspiring activities for students inside
and outside of the school classroom, utilizing a different work methodology,
which truly contributes to establishing a pleasant learning atmosphere for

both teachers and students.

On the other hand, it is necessary to create class plans that incorporate
motivating activities, as these activities enhance students' attitudes toward

language acquisition.

Likewise, instructors must have an ongoing training guide that allows them
to stay up to speed on the methods for teaching English while also
improving their level of language ability. To include and maintain Garner's
theory into the syllable and use the survey to obtain pertinent information

regarding motivation.
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Lic. MSc.

Victor Hugo Romero.

DIRECTOR DEL CENTRO DE IDIOMAS
UNIVERSIDAD TECNICA DE COTOPAXI.
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APPENDIX N° 3.
(Attitude Motivation and Test Battery ~AMTB) (Gardner R., 1985)

1. I wish I could speak many foreign languages perfectly.
Strongly Moderately Slightly Slightly Moderately
Disagree Disagree Disagree Agree Agree

2. My parents try to help me to learn English.
Strongly Moderately Slightly Slightly Moderately

Disagree Disagree Disagree Agree Agree

3. 1 don’t pay much attention to the feedback I receive in my English class.
Strongly Moderately Slightly Slightly Moderately
Disagree Disagree Disagree Agree Agree

4. I don’t get anxious when I have to answer a question in my English class.
Strongly Moderately Slightly Slightly Moderately
Disagree Disagree Disagree Agree Agree

5. I look forward to going to class because my English teacher is so good.
Strongly Moderately Slightly Slightly Moderately
Disagree Disagree Disagree Agree Agree

6. Learning English is really great.
Strongly Moderately Slightly Slightly Moderately
Disagree Disagree Disagree Agree Agree

7. If Japan had no contact with English-speaking countries, it would be a great loss.

Strongly Moderately Slightly Slightly Moderately
Disagree Disagree Disagree Agree Agree
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10.

11.

12.

13.

14

15.

16.

17.

Studying English is important because it will allow me to be more at ease with people

who speak English.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I have a strong desire to know all aspects of English.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

My English class is really a waste of time.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I would get nervous if I had to speak English to a tourist.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

Studying foreign languages is not enjoyable.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I make a point of trying to understand all the English I see and hear.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I don’t think my English teacher is very good.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

Studying English is important because I will need it for my career.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I never feel quite sure of myself when I am speaking in our English class.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

Knowing English isn’t really an important goal in my life.

Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree
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20.

21.

22.

23.

24,

25.

26.

27.

28.

I hate English.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I feel very much at ease when I have to speak English.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I would rather spend more time in my English class and less in other classes.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I wish I could read newspapers and magazines in many foreign languages.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

My parents feel that it is very important for me to learn English.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I don’t bother checking my assignments when I get them back from my English teacher.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I feel confident when asked to speak in my English class.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

My English teacher is better than any of my other teachers.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I really enjoy learning English.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

Most native English speakers are so friendly and easy to get along with, we are fortunate
to have them as friends.

Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

Studying English is important because it will allow me to meet and converse with more
and varied people.

Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree
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29.

30.

3L

32.

33.

34.

3s.

36.

37.

38.

39.

If it were up to me, I would spend all of my time learning English.
Strongly Moderately Slightly Slightly Moderately
Disagree Disagree Disagree Agree Agree

I think my English class is boring,
Strongly Moderately Slightly Slightly Moderately
Disagree Disagree Disagree Agree Agree

Speaking English anywhere makes me feel worried.
Strongly Moderately Slightly Slightly Moderately
Disagree Disagree Disagree Agree Agree

I really have no interest in foreign languages.
Strongly Moderately Slightly Slightly Moderately
Disagree Disagree Disagree Agree Agree

I keep up to date with English by working on it almost every day.
Strongly Moderately Slightly Slightly Moderately
Disagree Disagree Disagree Agree Agree

The less I see of my English teacher, the better.
Strongly Moderately Slightly Slightly Moderately
Disagree Disagree Disagree Agree Agree

Studying English is important because it will make me more educated.

Strongly Moderately Slightly Slightly Moderately
Disagree Disagree Disagree Agree Agree

It embarasses me to volunteer answers in our English class.
Strongly Moderately Slightly Slightly Moderately
Disagree Disagree Disagree Agree Agree

I sometimes daydream about dropping English.
Strongly Moderately Slightly Slightly Moderately
Disagree Disagree Disagree Agree Agree

I would rather spend my time on subjects other than English.
Strongly Moderately Slightly Slightly Moderately
Disagree Disagree Disagree Agree Agree

It doesn’t bother me at all to speak English.

Strongly Moderately Slightly Slightly Moderately
Disagree Disagree Disagree Agree Agree
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40.

41.

42

43,

44.

45.

46.

47.

48.

49.

50.

I wish I could have many native English speaking friends.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I enjoy the activities of our English class much more than those of my other classes.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I would really like to learn many foreign languages.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

My parents feel that I should continue studying English all through school.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I put off my English homework as much as possible.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I am calm whenever I have to speak in my English class.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

My English teacher has a dynamic and interesting teaching style.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

English is a very important part of the school programme.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

My parents have stressed the importance English will have for me when I leave school.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

Native English speakers are very sociable and kind.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

Studying English is important because it will enable me to better understand and
appreciate the English way of life.

Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree
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SL

52.

53.

54.

55.

56.

57.

58.

59.

60.

I want to learn English so well that it will become natural to me.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

To be honest, I really have little interest in my English class.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

Native English speakers have much to be proud about because they have given the world
much of value.

Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

It would bother me if I had to speak English on the telephone.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

It is not important for us to learn foreign languages.
Strongly Moderately Slightly Slightly Moderately Strongly

Disagree Disagree Disagree Agree Agree Agree
When I have a problem understanding something in my English class, I always my
teacher for help.

Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

My parents urge me to seek help from my teacher if [ am having problems with my
English.

Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

My English teacher is one of the least pleasant people I know.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

Studying English is important because it will be useful in getting a good job.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

It worries me that other students in my class seem to speak English better than I do.

Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree
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61.

62.

63.

64.

65.

66.

67.

68.

69.

70.

71.

I’'m losing any desire I ever had to know English.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

Learning English is a waste of time.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I would feel quite relaxed if I had to give street directions in English.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I like my English class so much, I look forward to studying more English in the future.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

If I planned to stay in another country, I would try to learn their language.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

My parents are very interested in everything I do in my English class.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I tend to give up and not pay attention when I don’t understand my English teacher’s
explanation of something.

Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I don’t understand why other students feel nervous about speaking English in class.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

My English teacher is a great source of inspiration to me.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I plan to learn as much English as possible.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I would like to know more native English speakers.

Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

106



72.

73.

74.

75.

76.

77.

78.

79.

80.

81.

82.

Studying English is important because I will be able to interact more easily with speakers

of English..
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I would like to learn as much English as possible.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

To be honest, I don’t like my English class.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I would feel uncomfortable speaking English anywhere outside the classroom.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

Most foreign languages sound crude and harsh.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I really work hard to learn English.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I would prefer to have a different English teacher.
Strongly Moderately Slightly Slightly Moderately Strongly

Disagree Disagree Disagree Agree Agree Agree
Studying English is important because other people will respect me more if I know
English.

Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I get nervous when I am speaking in my English class.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

To be honest, I really have no desire to learn English.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I think that learning English is dull.

Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree
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83.

84.

85.

86.

87.

88.

89.

90.

91

92.

93.

I would feel comfortable speaking English where both Japanese and English speakers
were present.

Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I look forward to the time I spend in English class.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I enjoy meeting people who speak foreign languages.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

My parents encourage me to practise my English as much as possible.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I can’t be bothered trying to understand the more complex aspects of English.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

Students who claim they get nervous in English classes are just making excuses.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I really like my English teacher.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I love learning English.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

The more I get to know native English speakers, the more I like them.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I wish I were fluent in English.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I have a hard time thinking of anything positive about my English class.

Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree
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94.

9s.

96.

97.

98.

99.

100.

101.

102.

103.

104.

I feel anxious if someone asks me something in English.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I would rather see a TV program dubbed into our language than in its own language with
subtitles.

Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

When I am studying English, I ignore distractions and pay attention to my task.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

My English teacher doesn’t present materials in an interesting way.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I am sometimes anxious that the other students in class will laugh at me when I speak
English.

Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I haven’t any great wish to learn more than the basics of English.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

When I leave school, I will give up the study of English because I am not interested in it..
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

I would feel calm and sure of myself if I had to order a meal in English.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

English is one of my favourite courses.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

My parents think I should devote more time to studying English.
Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

You can always trust native English speakers.

Strongly Moderately Slightly Slightly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree
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APPENDIX N° 4.
WORKSHOP

TALLER DE DlFlI‘Sl()N DE PROYECTOS DE INVESTIGACION EN EL CENTRO DE IDIOMAS -
UNIVERSIDAD TECNICA DE COTOPAXI
“Maestria en Lingiiistica Aplicada ala E 1] del Idioma Inglés como Lengua Extranjera™

(k Meet [ Google Calendar (@& Cartella Drive del corso

Informacion General

@ Video about Mayra Norona Heredia

@ Perfil de los Docentes
@ Agenda del tailer

onday 11th, april 2022

<

Asistencia

Link Zoom

Tarea en grupo acerca de “Attittude/ Motiva...

Taller de Variables dependientes e indepen...

What is attitude?

©0000
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Tuesday 12th, april 2022

Asistencia Pubblicazione; 12 apr
Link Zoom Ultima modifica 12 apr

Wednesday 13th, april 2022

Task about the Film Scadenza, letl, 11:59

‘ Asistencia Scadenza: 18 apr, 23:59

Thursday 14th, april 2022

Asistencia Jblicazione: Y4 apr

Nassuna data di scadenza

Lienar &l formulanio de |a asistencia del dia jueves 3 1 5

Consagnatl Ansegnatl

=

TALLER DE DIFUSION DE ...
https://forms.gle/4DuvkmQR

Visualizza compito

Task about "Attittude/ Motivation Test Batte... Pubblicazions 14 apt

Link Zoom Scadenza 14 apr
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Autonomous work

Questionnaire about the workshop "TALLER... Scadenza: leri, 12:59
@ Material about students'attitude Ultima modifica: 14 apr
@ Video about Attitude Pubblicazione: 14 apr
Information and questions about CLIL Scadenza: leri, 11:59
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MONDAY-TALLER DE DIFUSION DE PROYECTOS DE INVESTIGACION EN EL CENTRO DE IDIOMAS
- UNIVERSIDAD TECNICA DE COTOPAXI “Maestria en Lingtiistica Aplicada a la Ensefianza del
Idioma Inglés como Lengua Extranjera”

/ Personalizza

oy ]

C TS

> i

a e
= N
TALLER DE DIFUSION DE PROYECTOS DE INVESTIGA...

“Maestria en Linguistica Aplicada a la Ensenanza del ldioma Inglés como Lengua Extranjera®

LR Meet : l

8!

MAYRA CLEMENCIA NORORA HEREDIA ha pubblicato un nuove complto: Questionnaire abo..

©

Codice de! corso

ydxhowo [ MAYRA CLEMENCIA NORORA HEREDIA ha pubblicato un nuovo materiale: Material about stu

In scadenza
MAYRA CLEMENCIA NORORA HEREDIA ha pubblicsto un nuovo materisie: Video sbout Attitu
14 agx

Visualizza wite

© © ©

MAYRA CLEMENCIA NORORA HEREDIA ha pubblicato un nuovo compito: Task about the Film

MAYRA CLEMENCIA NORONA HEREDIA ha pubblicato un nuovo compito: Asistencia

©
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MONDAY-TALLER DE DIFUSKIN DE PROYECTONS DU INVESTIGACION ENIED oY
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=
oot
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-
g0 Scowmeuts
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© w0 B - [ NPUS—

MONDAY“TALLER DE DIFUSION DE PROYECTTOS

DE INVESTIGACION EN EL CENTRO DE 1DIOMAS
UNIVERSIDAD TECONICA DE COTOPAXI Maesora

en Linghsoica Aplicada a la Ensenanza del Idioma Inglés

como Lengua Excranjera”

10 TR T b o

114



a MONDAY-TALLER DE DIFUSION DE PROYECTOS DE INVESTIGACION ENI [T
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Taller de Variables dependientes e
independientes

MAYRA CLEMENCIA NORONA HEREDIA « 11 apr (Ultima modifica: 11 apr)

10 punti

1. Organizarse en grupos de tres docentes

2. Revisar las diapositivas con la informacion dada

3. Organizar las variables dependientes e independientes
4. Enviar y Presentar las diapositivas del trabajo en grupo

@

Taller Variables.pptx
T PowerPoint
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THURSDAY-TALLER DE DIFUSION DE PROYECTOS DE INVESTIGACION EN EL
CENTRO DE IDIOMAS - UNIVERSIDAD TECNICA DE COTOPAXI “Maestria en Lingiiistica
Aplicada a la Enseifianza del Idioma Inglés como Lengua Extranjera”

/ Personalizza

e - . W

=N 1<

TALLER DE DIFUSION DE PROYECTOS DB INVESTIGA...

“Maestria en Linguistica Aplicada ala Ensenanza del Idioma Ingiés coma Lengua Extranjera® ®

MAYRA CLEMENCIA NORONA HEREDIA ha pubblicato un nuove complito: Questionnaire abo

©

Codice del corso

y4xhowo 4 MAYRA CLEMENCIA NORONA HEREDIA ha pubblicato un nuovo materiale: Material about stu

In scadenzs
MAYRA CLEMENCIA NORORNA HEREDIA ha pubblicato un nuovo materisie: Video sbout Attitu

14 ap¢

Visualizza wito

© 06 ©

MAYRA CLEMENCIA NORORA HEREDIA ha pubblicato un nuovo compito: Task about the Film

MAYRA CLEMENCIA NORORA HEREDIA ha pubblicato un nuowo compito: Asistencia

©

ASISTENCIA

a Thursday-TALLER DE DIFU [ ¥ 06 @ ] c* m

Domande Rinposte € Impostaxioni Tatule puntt 0

o,

TALLER DE DIFUSION DE PROYECTOS DE
INVESTIGACION EN EL CENTRO DE IDIOMAS -
UNIVERSIDAD TECNICA DE COTOPAXI*"Maestria

en Lingliistica Aplicada a la Ensenanza del Idioma Inglés

como Lengun BExcranjera”
Faadl *
Indirizzo emall valido

eato modulo raccoglie gl iIndinzzl emall. Modifion Imponstazian)
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TUESDAY-TALLER DE DIFUSION DE PROYECTOS DE INVESTIGACION EN EL CENTRO DE IDIOMAS
- UNIVERSIDAD TECNICA DE COTOPAXI “Maestria en Lingliistica Aplicada a la Ensefianza del
Idioma Inglés como Lengua Extranjera”

11 risposte &
Riepilogo Domanda Individuali
patricia chacon@ute edu.ec - LB T & T 4 &S m
0 1 0 punti By Puntesp wbblica Pubbiica punteggic

Tuesday-TALLER DE DIFUSION DE PROYECTOS DE
INVESTIGACION EN EL CENTRO DE IDIOMAS
UNIVERSIDAD TECNICA DE COTOPAXI*Maestria
en Lingiitstica Aplicada a la Ensenanza del Idioma Inglés
como Lengua Excranjera”

Campo obbligatario

patricia chacon@urc edu ec

Patricia Marcela Chacon Porras
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Aggiungl feedback singolo

Cra
05:00 pm ~

Agglungi feedback singolo

- Tema rrarado
Content Language Integrated Learning CLIL

Aggiungi feedback singolo
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WEDNESDAY-TALLER DE DIFUSION DE PROYECTOS DE INVESTIGACION EN EL

CENTRO DE IDIOMAS - UNIVERSIDAD TECNICA DE COTOPAXI “Maestria en Ling

Aplicada a la Enseiianza del Idioma Ing

ASISTENCIA

iiistica

lés como Lengua Extranjera”

B wednesdey TALLER OF O 2 e = < <o - o [ i ]
Winpessmtos @D Irvipssembrmaiore)
FPANILLER IYE [DIFUSICN D1 P RN IEC PEDS 15T
ITSNIWVES T ICEACIICON BN Bl L EMNT'IRO IDE 1IDDICOOMAS
LITSNIVERSITYAD TRCOCNNICA DOE SOOI MMasnca i
e Loingtidscion o plicodda o Ta Easenman=za olel Tatioanmn Toglds
« i Excranjera’
B Waednesday -TALLER DE O [T Yr fom @@ oo : = < m
Domande sy Inpostacion Totale i
allson menadute edu o (&) Non pubblicato
allson menaghuto edu. ec (1) o Non pubblicato
rene MUler 962 5EDUte wdu ee o Non pubblicato
wrika bora@iute edu ec o Non pubblicato
edison pacheco@uto edu ec o Non pubblicata
patricia chacon@ute edu.ec (2) o Non pubblicato
Hdia yuglagute wdu. we o Non pubblicato
emma herrorn@ute sdu ne a Nan pubblicato
allson menaduto edu eo (2) o Non pubblicato
. Wednesday -TALLER DE DI [ % =3 & o b=l < m
Domande Risposte D Impoxtazion! Totaly b

G "
E 10

= Punteggi

Cman

A U ZeDIPUte e e
paticia. chacon@ute edu. ec
VICTOr ramer omute edu e
vigtor romeroguto edu.ec (1)

patriols ohacon@ute edu.ec (1)

estuardo sandoval @uto edu e

I

Erinti guaaagnat

Fubbilice purtega!

Puntegglo Punteggio

/70 pubblicato
o Nan pubblicata
o Non pubblicats
o NOn pubblicato
o Non pubblicata
o Nan pubblicato
o NOn pubblicato

119



TALLER MIERCOLES
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como Lengua Excranjera’

Descrizione modulo
ol *

Indiizzo emall vahdo

Questo modulo ravcoglie gl Inditizzl emall. Moditics impostazioni
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Trabajo auténomo-TALLER DE DIFUSION DE PROYECTOS DE INVESTIGACION EN EL
CENTRO DE IDIOMAS - UNIVERSIDAD TECNICA DE COTOPAXI

“Maestria en Lingiiistica Aplicada a la Ensefianza del Idioma Inglés como Lengua Extranjera”

/ Personalizza

N\ [ R

TALLER DE DIFUSION DE PROYECTOS DB INVESTIG

MAYRA CLEMENCIA NORORNA HEREDIA ha pubblicato un nuove complto: Questionnaire abo.

©

Codice del corso

y4xhowo s MAYRA CLEMENCIA NORONA HEREDIA ha pubblicato un nuovo materiale: Material about stu

In scadenzs
MAYRA CLEMENCIA NORONA HEREDIA ha pubblicato un nuovo materisie: Video sbout Attitu.

14 2g

Visualizza wite

© 0 O

MAYRA CLEMENCIA NORORA HEREDIA ha pubblicato un nuovo compito: Task about the Film

MAYRA CLEMENCIA NORORNA HEREDIA ha pubblicato un nuove compito: Asistencia

©

B Autonomous work-TALLEF ) ¥ o) () <@ L~ [~ 4 m

Domande Risposte (D Impostazion! rale pun

~
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TALLER DE DIFUSION DE PROYECTOS DE
INVESTIGACION EN EL CENTRO DE
IDIOMAS - UNIVERSIDAD TECNICA DE
COTOPAXI*Maestria en l.iny_(if.\liczl .'\plic:ld;\ ala
Ensenanza del Idioma Inglés como Lengua

Extranjera”

Queato modulo raccoglio gl Indinzzl emall. Modifica Impostazion
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/ Personalizza

TALLER DE DIFUSION DE PROYECTOS DE INVESTIGA

“Maestria en Linguistica Aplicada a la Ensefianza del Idioma Inglés como Lengua Extranjera” ®

ASISTENCIA AL TALLER
LUNES, | MARTES, |MIERCOLES,| TALLER JUEVES, TRABAJO
11/04/2022| 12/04/2022 13/04/2022 |[MIERCOLES,| 13/04/2022 | AUTONOMO
13/04/2022 DEL TALLER
11-19/04/2022
1. |Aguaiza Fernanda X X X X
2. |Borja Erika X X X X X X
3. |Chacon Marcela X X X X X X
4. |Collaguazo Wilmer X X X X X X
5. |Herrera Emma X X X X X X
6. [Mena Alison X X X X X X
7. [Miiller Antony X X X X X X
8. [Pacheco Edison X X X X X X
9. |Romero Victor Hugo X X X X X
10. [Sandoval Vladimir X X X X X X
11. [Taipe Diana X X X X X
12. |Toaquiza Fernando X
13. Yugla Lidia X X X X X X
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APPENDIX N° 5
WORKSHOP PHOTOS
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APPENDIX N° 6.
EXPERTS VALIDATION

- LI IVERSIDAD
TECHIC & [DF
LT |

TECHNICAL UNIVERSITY OF COTOPANXT
GEADUATE DEPARTMENT

POSGRADC

Master’s degree in Applisd Linguistics fo
Teaching English as a Foreign Lanzuage
FROPOSAL VALIDATION

1. EResearch proposal data:
Aunthor: Mayta Clemencia Norofia Heredia
Topic: Inteprative motvationa] stratemes Booklet to mmprove stodents' attitods

towards foreign lansznags learmine

Objective: Te desizn a booklet with emotonal mesllizence (ECQ)) strateges ta
mmprove stodents’ attinedas towards foreizn lansuaze laming.

1. Evalmater': informaton

Evaloator’s nama: Mg Paimcia Mamela Chacon Pomas

ID mumber- 05022111845

Arademic degres: Magister en Linpmsiica Aplicada a la

Ensss Bilingie Espadiol - Inglés

Senescyt registration munbar 1027-15-356042 861

Cuzment job: Universidad Tecnica de Cobopaxi

Phone mmber [oada4585

g-maail: patricia. chacongiwic. edw e
Evaluation

Hace an X on the square.

Criteria Excellent | Good Terrible

2] The teaching matemial constnmes a valid, ourrent and X
relevant contritnution related to the Seld
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- LINIVERSIDAD
TECHICA DE
T N X

POSGRADD

b} The feaching material is the result of an advanced
research process, its coobent is the prodwc of a complete
concephal development and critical comtrast with other
relafed ressarches.

) It is propedy smuctured and argoed (satemsnt of the
problem. methodalogy and resulis) in relaton to the topic.

d) The crignaliy of the copfributions and reflechions of
the anthor give added vahse o the proposal

2) The references are relevant and up-fo-date.

f) The research topic is appropriate.

s

g) The proposal has the expected qualides for the level of
maining {appropriate lanmuape, vocatnulary, spelling, etc)

hj The praphic ilsmatons that are in the diszeraton (all
kind of images and whles) are relevant, they clanfy and
provide sipnificance.

i) The disserfation embraces a clear and precise
mooducton on the objectives: apd issues  alons
diszeration.

1) The lenzth of the disssrtation is appropriaie dependine
on the complexity of the topic, the objecoves and the
readsrs

k) The diswraton provides conmibumions regarding
methodolomical proposals, approach, and
concephalizaton

I) The objectives in the mfroduction are met, so that there
iz harmpary between objectives and resulis
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POSGRADO

— | UNIVERSIDAD
TECHICA DE
- COTOPAKI

Comment on the following satements, pleaze.

1. TEMPOFALITY: Is the proposal the result of an advanced research process, which
means that o shows a methedslogical stachire (problem methodology and
application)?

The proposal shows an adequate methodological stmachare, accessible to use and with

uzefial smategies to pracics ino the classmoom.

1 CONWTENT: The content of the proposal is stucured and wTitten in an appropriate
way to be undsrstood and disrussed by the educational commmnity, and researchers™

The comtent of the booklet i3 comprebensible, and pertinent since it uses terminelogy
accarding to the proposal.

3. SELECTIVITY: Cam this proposal be considered a walid and siznificant comtritntion
related to the field?

The proposal camies ool meaninsly the comprebension that aminade is mmparant in the
teaching-leaming process so the use of emotional infelliFence sratemes will improve the
shadents” arnade toward foreien lanmaape learming.

4. Impact What is the impact of this research” (Place an X on the square)
Laocal *
Fegiomal
HWaciomal
Internacional

5 Geperal comments and recommendations for the Anthor.

I suppest you to check somes spelling, puncruation. and capitalization in the proposal

Evalmator's signatore
LD 0502201005
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POSGRADO

LINIVERSIDAD
TECHICA DE
st LT X

TECHNICAL UNIVEESITY OF COTOFPAXNT
GRADUATE DEFARTMENT
Master’s degree im Applisd Linguistics to
Teaching Enzlizh as a Foreizn Lanzuazge
FROPOSAL VALIDATION

1. Eesearch propeosal data:
Anthor: Mavra Clemencia Norefia Heredia

Tapic: Integrative mativational sirategses Booklet to Improve stadents’ aftitods
towards foreign langnage learming.

Objective: To desizn a booklet with emotional infellizence (EQ)) srateges fo
Improve stadents’ aftitnds towards foreipn langaee leaming.

1. Ewalwater's informadon

Evaluator's namea: Enmnika Barja
T mumsber- 0502151004
Arademic degres: Master m Applied Linmaistic
SEnesCyt egisoation mmmber (27-2008-1 744454
Curremt jobe Techmiral Universiry of Cotopaxi as English
Teacher
Phone mmmber: 0987071605/ 032818378
g-mail: erika borjagnic.edo ec
Evalnxtion

HPlace an X on the square.

Criteria Excellent | Good Terrible

a) The teaching marerial constness a valid, oorent and X
relevant contrintion related to the Seld
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LINIVERSIDALD
TECHICHA DE
e LT X |

FOSGRADO

b) The feaching material is the result of an advanced
research process, its coobent is the product of a complete
concepimal development and critical comimast with other
related ressarches.

) It is properly smoctured and argoed (statemsnt of the
problem methodology and results) in relaton to the topic.

d) The prigmality of the conmbuiions and reflections of
the anthor give added vahe o the proposal

2) The references are relevant and up-fo-date.

f) The ressarch topic is appropriats.

g) The proposal has the expected qualides for the level of
aning (appropriate lansuage, vocabolary, spelling. et )

b} The praphic ilsmatons that are in the diszeraton (all
kind of images and tables) are relevant, they clanfy and
provide sipmificance.

i) The disseriafion embraces a clear and precise
miroducdon on the objectives: and issues  along
dissertation.

i) The lenzth of the disserfaton is appropriae dependins
on the complexity of the topic, the objectives and the
readars

k) The disserfatom provides ConMOUDODS TSEATTILE
methodologcal proposals, approach, and
concepnialization

I) The objectives in the mroduction are met, so that there
15 harmomry betwesn objectives and resualts

Comment on the following statements, please.

application)?

1. TEMPOFALITY: Is the proposal the resalt of an advanced research process, which
memms that o shows a methodolegical smachoe (problem, methodelogy and
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FOSGRADO

LUNIVERSIDAD
TECHIC A DE
# COTOPAK]

The ressarch project has a comect stachme and it comtains relevani and oOmTent
informaon, the methodology which was applied was excellent too.

2 COWTENT: The content of the proposal is strucured and wTitten in an approprise
way to be undersiocd and discussed by the educational commvorniry, and researchers?

The propozal bas an appropriate lanmage and it was sy i be understond and discuszed
bry the educational copmmmiry.

3. SELECTIVITY: Can this proposal be considered awalid and siznificant contriution
related to the fild?

The proposal widaly coniributes to the teachinz-learming process for academic purpeses.

4 Impact What is the impact of this research” (Place an X oo the square)

Local '
Eagional *
Maciomal |
Infernacional

5 CGeperal comments and recommendations for the Anthor.
Iris a very important project and I snggest that the researcher shonld write a scientfic aricle
bazed omn the research.

Evalmator's signatore
LD 0502161004
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UHIVERSIDAD
TECHICA DE
A COTOPAX

POSGRADNC

TECHNICAL UNIVERSITY OF COTOPAXT
GEADUATE DEPARTMENT

Master’s degree in Applied Lingmistics to

Teaching Emglish a5 a Foreign Language
FROPOSAL VALIDATION

1. Research proposzal data:

Anthor: Mayta Clemencia Neorofia Haredia
Tapic: Inteprative motivational smaegies Booklet to Improve stodents’ aminude

towards forsign lanzuags learming

Objective: To desizn a boaklst with emotional micllizence (EQ)) strategies to
Impreve: stodents amituds towards foreizn [anguage leaming.

2. Evaluater's information

Evaluator™s name- Wilmer Patmicio Collaguaze Vega
D numsber: 1722417571
Academic degres: Magister m Pedagopy of English as a
Ferzign Lanzuazz
Senescyt registraton mmmber 1027-2021-2388034
Current jol: Professar
Phane mumsher +503064101313
g-mail: Wilmer collagnazoginme. edo ec
Ewvalmation
Place an X on the sguare.
Criteria Excellent | Good Terrible

a) The teaching marterial constinuees a valid ooment and | X

relevant contribution related to the feld
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UNIVERSI DA D
TECHICA DE
A COTOPAX

POSGRADND

b} The feaching material is the result of an advanced
research process, its cootent is the product of a complste
concepiial development and critical contrast with other
related ressarches.

) It is property stucured and argoed (Hatement of the
problem. methodalogy and results) in rzlation o the bopic.

d) The erigmality of the copmbutions and r=flecdons of
the author give added vahe to the proposal

2) The references are relevant and up-fo-date.

f) The ressarch fopic is appropriate.

E

g) The proposal has the expected qualities for the level of
training (appropriate language, vocatulary, spelling, efc )

b} The graphic ilhssmations that are m the diszerixtion (all
kind of images and tables) are relevant, they clanfy and
prowide sipnificance.

i) The disserfation emiwaces a clear amd precise
mirpduction oo the objectives and iszoe:  alome

1) The lensth of the dSssertation is approprate depending
on the complexsty of the topic, the objectives and the
redders.

k) The dissertation provides confributions regarding
methadalagical propaosals, approack, and
concepalization

I) The objectives in the nfroduction are met, so that there
iz harmony between chjectives and results.
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POSGRADO

UNIVERSIDAD
TECHICA DE
A COTOPAX]

Comment on the following statements, please.

1. TEMPORAIITY: Is the proposal the result of an advanced research process, which
means that o shows a methedelopical stroctore (problem methodelegy and
apolication)?

Yes, itis

1 COMNTENT: The coofent of the proposal &5 simachored and written m an appropriate
way o be undarstood and disoussad by the educational copmmuminy, and reseanchers?

Yes, itis
3. SELECTIVITY: Canm this proposal be considered a valid and significant coniribation
related to the field

Yes, it can.

4. Impact What is the impact of this research? (Place an X on the squars)
Local *
Eagoenal
Wacional
Internacional

&, CGeperal comments and recommendations for the Anthor.

The docoment properly encomipaszes the objectives, the state of art, methodolozy, and

Mp C. Wilmer Pairicie Collagmazo Vega
ID. 172417571
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USER’S VALIDATION

TECHNICAL UNIVEESITY OF COTOPAXI
CEADTATE DEPARTMENT

Master’s dezree in Applisd Linguistics to

Teaching Enzlizh as a Foreizgn Langnaze

USERS VALIDATION

1. Research propasal data:

Antor: Mayra Clemencia Norota Heredia

Tibtalo: Intaprative motivational strategies Booklat to improve students' attinade towards

forezzn lanmmags leaming.

Objetive: Te desizn a boaklet with emotsonal intelligence (EX)) sratemes to improve
students' arinuds wowards foreizn lanmiage leaming.

1. Ewalmater's information

Evaluator's name: M5c. Alrson Mena Barthelotiy
T mamber: 0501801252
Arademic degres Lirenciada en Ciencias de la Educacion
Especializacion Ingles
Magister en Ciencias de la Educacion
Current job: Crocente de Ineles Universidad Tecnica de
Cotopax
Phone mmmber: (02652355
g-mail: alizom meena gt sduec
Evaluation
Place an X on the square.
Criterin Exmcelente | Aceptable | Deficiente

relevant copfribation related to the Gald.

a) The teaching material constoutes a vabd, omrent and
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b) lbe teachonz matemal 1= the result of an advanced
research process, its comfent is the product of a complete X
concepiial development and critical conrast with ather
related ressarches

¢} The enzmality of the conmibarions and reflscaiomre of
the author give added wale to the proposal X

d} The proposal has the expected qualities for the level

of Taning (approprate ansnage, vocabolary, spelling, X
gic.)

) The praphic illmsmrations that are in the dissentation
(all kind of images and tables) are relevant, they clanfy

and provide sipnificance. X
f) The objectives in the proposal are met, so that there is

harmony betwesn abjectives and resulis. x
) The proposal 1= swbstantal with well-srachmad X

reflections and ideas.

Por favor emita on comentario
1 The conient of the proposal is stroctored and written in an appropriate way to be
undersinod and discozsed by the educational community, and researchers?
The propesal is clear and wsefitl for the stodents “leaming.
1. Impact. What is the impact of this propesal” (Flace an X on the square)
Local x
Pegiomal
Waciomal
Internaciomal
1. General comments and recommendations for the Anthor.

Consraniations to create this propesal for a best tool in the teaching-lsaming process.
A Jot of supcess for you

Evaluator's signaire
2 003 .~

[
ALIGDE FAOLIRA

SAETERLITTE

e 1 501252
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TECHNICAL UXNIVERSITY OF COTOPAXT
CEADUATE DEPARTAENT
Master’s dezree in Applied Linguistics to
Teaching Enslizh az a Forsen Lansuage
USERS” VALIDATION
1. Eesearch proposal data:

Antor: Mayra Clemencia Norofa Heredia
Tutulo: Inteprative motivational soategies Booklst to improve studsnts” artitade fowards
foreizn lanpuage leamning.
Objetivo: To desizn a booklet with emotional intellizence (EQ)) strategies to improve
sudemts’ atfinnde towards foreipn lanpoage learming.

1. Evslmater’s informaton

Evaluator's name- Mma Fermanda A paaiza Tz

I mamher: 0503458404

Arademic deges: Magister en Linzinstica Aplicada

Curment job- EFL Teacher

Phone mumber- [AT202564

g-mail: aria apuaizalginee. edn ec
Evalnation

Place an X o the square.

Craterio Excelenie | Aceptable | Deficiente

a) The teaching material constinges a valid, ooment and X
relevant contmibution related to the field

b) The teaching material is the result of an advanced X
reseapch process, s content is the product of a complete
concepiial development and critical conrast with other
related ressanches
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) The angmalicy of the conmiburions and refisctions of
the author gve added vahae to the proposal

d} The proposal has the expected qualifies for the level
of maining (appropriate lanznaze vocabolary, spelling.
gL

) The graphic lhastrations that are in the dizserfation
(all kind of images and tables) are relevant, they clanty
and provide siznificance.

f) The objectves in the proposal are met, so that there iz
harmeay betwesn objectives and results.

) The proposal is substantial with well-smacured

Por favor emita un comentario

1. The content of the propesal is stroctored and written in an appropriate way to be
naderstood and discossed by the educational commumnicy, and researchers?

Yes, absolutely. The booklet & well-desizned and clear.

1. Impact. What is the impact of this propesal? (Place an X on the sgoare)

Local X

Fagional
Naciomal
Internaciopal

3. CGeneral comments and recommendations for the Anthor.
Maotivation | classes must be considered of vital Importance, and with the belp of this
booklet, teachers will have a resource with swategiss o apply inour classes.

PN m i

by ] Egﬁ-{;ﬂn Ira.

I 050345849-2
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TECHNICAL UXNIVERSITY OF COTOPAXT
CEADUATE DEPARTAENT
Master’s dezree in Applied Linguiztics to
Teaching Ensglizh az a Foreen Lansuage
USERS” VALIDATION
1. Eesearch propasal data:

Antor: Mayra Clemencia Norofa Haredia
Tutulo: Inteprative motivational soategies Booklst to improve studsnts" artitade fowards
foreirn langaage leaming.
Objetvo: To desizn a booklet with emotional intellizence (EQY) strategies to improve
sudemts’ atfinude towards foreipn lanpoage learming.

2. Evalmater’s informaton

Evaluatar’s name: Wladimir Sandoval Vimete

I mamher: 0502104219

Arademic deges: Licencianmma en Ciencias de la Educacion
Espedalidad Ingles

Current job- Dwocente en la Universidad Temica de
Coinpaxd

Phone mumber: (20031562

g-mail: esfuardo sandoval g edo ec

Evalnation

Place an X oo the square.

Criterin Excelente | Aceptable | Deficiente

a) 1he teachmg materal constnaies a vald ooment and
relevant conmibution related to the field X
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b} The teaching material is the resuli of an advanced
research process, its content is the product of a complete
concepil development and critical conirast with ather X
related ressarches.

) The anzmality of the conmributions and reflections of X
the author gve added vahe to the proposal

d) The proposal has the expeced qualifies for the level X

of Taining (appropriate lanzuaze vocabolry, spelling
(]

&) The graphic ilhsmatons that are in the dizser@tion %
(all kind of imapes and tables) are relevant, they clanty
and provide siznificance.

f) The objectves m the proposal are met, 5o that there iz %
harmooy between objectives and results.

g) The proposal 1= substamtial with well-stmacursd %

Por favor emita o comentario

1. The comtent of the proposal is stroctored and written in an appropriate way to be
understopd and discossed by the educational community, and researchers?

Tes
1. Impact. What is the impact of this propesal? (Place an X on the square)
Lacal *
Femenal
Maciomal
Internaciomal

3. Ceperal comments and recommendations for the Anthor.

Congratulations good job

Evaluator’s sigmature
I[D 0502104219
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TECHNICAL UNIVERSITY OF COTOPAXI
GRADUATE DEPARTAENT
Maszter's degree in Applied Linguiztics to
Teaching Englizh as a Foregn Lanzuage

Antor: Mavra Clemencia Norofs Heredia
Titulo: Integmrarive motivational stategies Booklet to improve studsnts’ artitude fowards

foreizn lanpaage leaming,

USERS’ VALIDATION
1. Research proposal data:

Objetive: To design a booklet with emotional intellizence (EQ] srategies to improve
students' attinade towards foreign langoage learming.

1. Evaluater’s informadon

Evaluator's name Lidia Rebeca Yugla Lama
D} mmher: 050652340
Academic degres: Lic. oo 2e. especialidad Ingles
Diploma superior en la
ensetianza del Inples como
serunda lenmua
Mapister en ciencias de la
educacion
Current jol: Proffessor
Phone mumrbher (32180455
g-mail: Lidia yoglaimatc adu ec
Evaloation
Place an X oo the square.
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Criterio Excelente | Aceptable
a) The teachinz material constehates a valid, ooment md | X
relevant contrintion related to the feld
b) The teachins material is the result of an advanced | X
reseanch process, its content is the product of a complete
concepial development and crtical contrast with other
related ressarches.
) The angmality of the conmributions and reflections of | X
the author gfve added vahee to the propesal
d) The proposal has the expected qualifies for the level | X
of maining (appropnate lanzuaze. vocabuolary, spelling,
i ]
&) The graphic ilhsmatons that are in the disser@tion X
(all kind of images and tables) are relevant, they clarfy
and provide siznificance.
f) The objectives in the propozal are met, 5o that there iz |y
harmooy befween objectives and results.
g) The proposal is substantial with well-stmcursd X

Por favor emita up comentario

1. The content of the proposal is stroctured and written in an appropriate way to be

understood and discossed by the educational community, and researchers?

Yes, it is. Because like a t=acher everyday face with different and individoal stodents™

1. Impact. What is the impact of this propesal? (Flace an X oo the sqoare)

Local x
Regiomal | -
Naciomal | *
—

3. Ceperal comments and recommendatons for the Awnthor.

Thamks fior your tazk, it will be usefil.

LIDIA
FEEEECA

Evalmator's sizmature
LD 502652340
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APPENDIX N°6.
RESULTS
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INTRODUCTION

Background: This study, named "Students’ Attitudes Toward Foreign Language Learning,” is part of the research line
Education and Communication for Human and Social Development, which has a sub-line called Psycholinguistics, which
has a dwvision called Emotional Factor. So, according to the Master's Program profile, this work is related to the categones
of Linguistics and Pedagogy in Education to develop integral education, interculturality, critical and creative thinking,
responding to the needs of the social context, respecting and promoting the principles of cultural identity from the
different axes of applied linguistics and pedagoqgy in education. This research project is tied to Ecuador’'s 2008
Constitutional Reforms, which are outlined in the following regulations:

Art. 27 - Education must be centered on human rights in a sustainable, demaocratic, participatory, compulsory,
intercultural, democratic, inclusive, and diverse environment of quality and warmth; this must promote gender equity,
Justice, solidarity, and peace; it must stimulate aspects of the design of art and physical culture, individual and community
initiative, and improve competencies and capacities to create and work. It serves as a crucial axis for the country's
growth.
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