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ABSTRACT  

Currently, the rate of children diagnosed with Autism Spectrum Disorder (ASD) has been 

increasing. It is very common to see this type of student immersed in the regular educational 

system (Hashim et al., 2021). Therefore, this qualitative research with a descriptive approach 

has as objective to analyze the EFL teaching-learning process of a student with Autism 

Spectrum Disorder. A semi-structured interview, a semi-structured observation sheet and field 

notes were used as data collection instruments. Two English teachers participated in this 

research who were interviewed in order to identify their challenges and opinions about the EFL 

teaching-learning process. An autistic student with a degree of 58% of the spectrum also 

participated. The researchers observed him to identify his challenges and strengths during four 

English classes. The results of this study reflected that English teachers and autistic students 

have to face challenges during the teaching-learning process. The main challenges that teachers 

face are the degree of complexity of the ASD in the student, the poor teacher training, and the 

design of didactic material. While the challenges the student faces have to do with lack of 

socialization and communication, and teachers' negative opinions about the importance of 

teaching English. Despite this, the autistic student has strengths such as his good memory, his 

visual strength, and mainly he is not afraid of making mistakes and shows a good attitude 

towards learning English, proving to be a good learner of the language. Finally, EFL teachers 

expressed their opinions on what the Government should do to support the EFL teaching-

learning process of an autistic student. They mainly mentioned the compliance with public 

policies, and the incorporation of special education as a subject in pedagogy careers. 

Keywords: ASD, challenges and strengths, EFL  
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RESUMEN 

Actualmente, la tasa de niños con Trastorno del Espectro Autista (TEA) ha ido en aumento. Es 

muy común ver a este tipo de estudiantes inmersos en el sistema educativo regular (Hashim et 

al., 2021). Por lo tanto, esta investigación cualitativa con enfoque descriptivo tiene como 

objetivo analizar el proceso de enseñanza-aprendizaje de EFL de un estudiante con TEA. Se 

utilizó la entrevista semi-estructurada, la ficha de observación semi-estructurada y notas de 

campo. Participaron dos profesores de inglés que fueron entrevistados con el fin de identificar 

sus desafíos y opiniones sobre el proceso de enseñanza-aprendizaje de EFL. También participó 

un alumno autista con un grado del 58% del espectro. Los investigadores lo observaron para 

identificar sus desafíos y fortalezas durante cuatro clases de inglés. Los resultados de este 

estudio reflejaron que los profesores de inglés y los estudiantes autistas tienen que enfrentarse 

a retos durante el proceso de enseñanza-aprendizaje. Los desafíos que enfrentan los docentes 

son el grado de complejidad del TEA en el estudiante, la deficiente formación docente y el 

diseño del material didáctico. Mientras que los desafíos que enfrenta el estudiante tienen que 

ver con la falta de socialización y comunicación, y las opiniones negativas de los docentes sobre 

la importancia de enseñarle inglés. A pesar de esto, el estudiante muestra fortalezas como su 

buena memoria, su fuerza visual, y principalmente no tiene miedo a cometer errores y muestra 

una buena actitud hacia el aprendizaje del inglés, demostrando ser un buen aprendiz del idioma. 

Finalmente, los profesores expresaron sus opiniones sobre lo que el Gobierno debería hacer 

para apoyar el proceso de enseñanza-aprendizaje de EFL de un estudiante autista. Mencionaron 

principalmente el cumplimiento de las políticas públicas, y la incorporación de la educación 

especial como asignatura en las carreras de pedagogía. 

Palabras clave: EFL, retos y fortalezas, TEA 
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2. PROBLEM STATEMENT 

The rate of children with Autism Spectrum Disorder (ASD) has been increasing in recent years 

worldwide (Hashim et al., 2021). ASD affects the development of language, social interaction, 

and communication. It is a developmental disorder that involves restrictive and repetitive 

behaviors (London, 2007). Public schools have received some autistic students in their 

classrooms. However, these institutions do not meet the standards to cover the educational 

and/or personal needs of these students, being practically isolated from the academic field. 

These individuals are classified as "different" who should be treated "differently" by closed-

minded people. Opportunities must be equal for society and children with disabilities are part 

of it. So they must enjoy the same opportunities to develop their potential and participation 

(Tetzchner & Grindheim, 2013). The Ecuadorian government, in article 47, numeral 7 mentions 

that people with disabilities have the right to “una educación que desarrolle sus potencialidades 

y habilidades para su integración y participación en igualdad de condiciones. Se garantizará su 

educación dentro de la educación regular” [An education that develops their potential and 

abilities for their integration and participation in equal conditions. Their education will be 

guaranteed within regular education.] (Constitución de la República del Ecuador, 2008, p. 25) 

Despite the above, there is little research on the teaching-learning process of English as a 

foreign language of students with ASD in our country. This problem has been raised 

considering the following causes. First of all, the challenges of autistic students and teachers in 

our country are not known because there is little research on this topic. Most of the studies used 

as the research basis in this project were carried out in Asian countries. For example, research 

by Hashim et al. (2021) and Padmadewi and Artini (2017), with Malaysia and Indonesia as the 

research context. On the other hand, identifying the needs of students is essential during the 

teaching-learning process, in general, not only in the teaching-learning process of the English 

language. This leads us to the next cause, which is the poor teacher training to teach autistic 

students. The teacher is the one who guides the educational process. Therefore, being trained is 

essential for this process to be successful. González et al. (2016) mention that the task of the 

teacher in the face of educational challenges requires comprehensive training that allows him 

to identify and meet the needs of students. This task begins with the recognition of the group 

from the evaluation and diagnosis. Finally, the third cause, like the second, involves the 

Ecuadorian Ministry of Education. The state should provide adequate teaching material 

designed for the teaching of English as a foreign language exclusively for students with ASD. 
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This research project seeks to make known what are the challenges in the EFL teaching-learning 

process of students with autism. In the same way, show the strengths of this same process of 

both teachers and students. And finally, it seeks to collect the opinions of English teachers on 

the changes that should be made in education to help reduce challenges and enhance strengths. 

In this way, the Ministry of Education would give more importance to autistic students in the 

educational system. And step by step achieve true educational inclusion in the country. The 

study of this problem is important to know and analyze what the teaching-learning process of 

English as a foreign language is like when it comes to a learner with a disability, in this case 

ASD. Autism is not an impediment to learning English but a challenge that must be faced by 

current education. Therefore, the following research questions have been raised to meet the 

objectives of this study. 

What are the challenges in the EFL teaching-learning process of a student with ASD? 

What are the strengths in the EFL teaching-learning process of a student with ASD? 

What are the teachers’ opinions about the changes that inclusive education should make to help 

autistic students and EFL teachers? 

3. RESEARCH OBJECTIVES 

General Objective 

To analyze the EFL teaching-learning processes of a student with Autism Spectrum Disorder 

in the Cotopaxi Specialized Unit in Latacunga during the 2022-2023 academic period. 

Specific Objectives 

1. To identify the challenges in the EFL teaching-learning process faced by an autistic student 

and teachers. 

2. To identify the strengths in the EFL teaching-learning process of a student with ASD. 

3. To identify the teacher’s opinions about the changes that inclusive education should make 

to help autistic students and EFL teachers. 
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4. ACTIVITIES AND TASK SYSTEM IN RELATION TO THE OBJECTIVES 

PROPOSED 

Table 1 

Activities and Task System In Relation to the Objectives Proposed 

Specific Objective Activities Verification Means 

To identify the challenges 

in the EFL teaching-

learning process faced by 

an autistic student and 

teachers. 

Apply the semi-

structured interview. 

Apply the semi-structured 

observation sheet, and 

field notes. 

  Interviews’ transcription. 

Extracts of the teachers' 

responses about 

challenges. 

Extracts from the 

observation sheet, and 

field notes about 

challenges. 

To identify the strengths 

in the EFL teaching-

learning process of a 

student with ASD. 

Apply the semi-

structured interview. 

Apply the semi-structured 

observation sheet, and 

field notes. 

Extracts of the teachers' 

responses about strengths. 

Extracts from the 

observation sheet, and 

field notes about 

strengths. 

To identify the teachers’ 

opinions about the 

changes that inclusive 

education should make to 

help autistic students and 

EFL teachers. 

Apply the semi-

structured interview. 

Analyze the teachers’ 

opinions. 

Categorize the teachers’ 

opinions. 

Extracts of the teachers' 

responses about their 

opinions. 

5. JUSTIFICATION 

The purpose of this qualitative research was to analyze the EFL teaching-learning process of a 

student with Autism Spectrum Disorder. The main reason the researchers chose to conduct this 

research was to detail the challenges, strengths, and views of teachers on education involving 

an autistic learner. Therefore, this study tries to provide information to support the English 

teacher when assuming the role of guide for a student with this spectrum. In this way, 

researchers try to contribute with findings in this field related to autism and the teaching of 

English as a foreign language.  



5 

 

 

 

The direct beneficiary of this research project is the autistic student who participated in this 

study. As indirect beneficiaries to the two English teachers who also participated. In addition, 

all readers interested in this research topic are considered as indirect beneficiaries. The 

information presented in this study will allow readers to notice the difficulties and strengths of 

an autistic student in the EFL teaching-learning process. This will help them implement 

strategies focused on these students to take advantage of the unique qualities they possess. 

6. SCIENTIFIC AND TECHNICAL FOUNDATION 

6.1 Research Background  

Hashim et al. (2021) conducted a qualitative study to investigate the obstacles faced by students 

with autism and their teachers in their ESL teaching-learning process. This research was carried 

out in two autism centers where 45 autistic students and 14 teachers participated. Data 

collection procedures were performed by observation. Field notes and interviews were used as 

instruments. This research shows that autistic students understand the English language and 

acquire English words faster due to the linguistic aspect of the language, as it is more direct and 

has fewer syllables. However, students with autism have difficulties learning and acquiring the 

language as they have their own learning styles. Children with autism are primarily visual 

learners. Some teachers find it difficult to try to personalize teaching materials according to 

students' preferences, which is exhausting for them. Finally, the author mentions the importance 

of learning English and emphasizes that students with autism can practice this language. 

Education today must involve students with special needs. Therefore, more attention should be 

paid to teachers who are involved with students with autism and to the students themselves 

when trying to understand their ESL teaching-learning process. Furthermore, to achieve 

equality of education for both regular students and students with ASD, the minimum is to go 

into their world and discover the challenges in their ESL learning. 

Another researcher, Reppond (2015), carried out qualitative research with the objective of 

presenting the obstacles that a person with autism spectrum disorder faces in English learning. 

And how ESL teachers can work together with parents to obtain an environment of 

Comprehensive Learning for English Language Learners. The instruments used for data 

collection were an interview, and an open questionnaire to know the experience as teachers in 

the field of work with a bilingual child and with a bilingual child with autism spectrum. In 

addition to those on the aspects that are worked on in the education of special people, the 
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deficiencies and the involvement of parents. The results show that 100% of the participants 

agree that the process of acquiring a second language is extensive. The areas that block the 

learning of a learner with autism are lack of communication, lack of training, educational 

materials, lack of open-minded educators, lack of qualified and understanding staff, lack of time 

and integration with students and parental involvement. In conclusion, this list of obstacles in 

general is a little researched topic but nowadays it is gaining importance due to the increase of 

children with autism spectrum and their inclusion in education in the process of acquiring a 

second language. 

Another interesting research was developed by Barletta (2018), the researcher conducted a case 

study with the objective of describing the characteristics of ESL learning in a child with high-

functioning autism and comparing this process with that of a typically developing child. The 

study subject was Sebastián who had Spanish as his first language. The data was obtained 

during tutorial sessions, which were audio recorded and transcribed for later analysis according 

to the learning processes established by Vygotsky. The results of this case study show that his 

behavior was initially a silent period as he avoided interacting with English speakers. However, 

he tried interactions with single words, memorized routines, or repetitions when he addressed 

the tutor during the sessions. Sebastián then moved onto the imitation stage. Initially having 

trouble doing individual repetitions, but in later tutorials he achieved more productive imitation 

when the task was meaningful or during play. As Sebastian became more exposed to the 

English-speaking world, he added more words to his linguistic repertoire, also paid more 

attention to form and meaning, and eventually began to construct his own sentences. In 

conclusion, Sebastian's language development process shares similar steps to the L2 learning 

process of typical children. Through one-on-one work it is possible to turn the characteristics 

of children with autism into facilitators instead of obstacles. 

The research carried out by Padmadewi and Artini (2017), was focused on investigating how 

the teachers of a student with ASD can be in an inclusive English class in a bilingual school in 

Bali. For this qualitative research, a descriptive approach was used, as well as a case study. The 

study and observation was carried out in a classroom with 20 students from the Bali Bilingual 

School where there is a 10-year-old student who was diagnosed with ASD. The student already 

had a basic vocabulary because he had an individual education plan since he was six years old. 

Non-participatory observation and interviews were used for data collection, in addition to a 

competency assessment for a period of 10 hours per week for one semester. The results showed 
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that the use of visual media is beneficial in the motivation and success of the student with ASD 

in learning the English language. This has more impact with the use of the assistant teacher 

strategy in the classroom. The visual material that shows the message helps the student with 

autism to establish and maintain attention. As a result, the autistic student seems to understand 

what she sees much better than what she hears, and has a visual interpretation ability that seems 

far superior to auditory performance. Finally, the strategy of two teachers who help the student 

with autism spectrum disorder and the visual media proved to be effective in learning the 

English language. 

6.2 Theoretical Framework 

Autism Spectrum Disorder (ASD) 

Autism Spectrum Disorder (ASD) or better known simply as Autism, is a type of psychosocial 

disability that implies that those who suffer from it have cognitive and social difficulties. 

According to Hussein et al. (2011) "autism spectrum disorders are complex 

neurodevelopmental disorders characterized by deficiencies in three domains: social 

interaction, communication, and repetitive and stereotyped behavior" (p.1). In addition, experts 

from the American Psychiatric Association (2022), also state that deficiencies in both domains: 

social communication and restrictive repetitive behaviors/interests are the hallmark symptoms 

of this disorder. Hannan et al. (2020) remark in their investigation that many studies revealed 

that boys are four times more likely to have autism than girls. However, if a girl is diagnosed 

with autism, it is more likely to be severe. Currently, the exact causes of ASD are unknown, 

although it is “associated with a known genetic or other medical condition or environmental 

factor” (American Psychiatric Association, 2022, p. 176). To help people with autism spectrum 

disorder, attempts have been made to create treatments. However, scientists have not yet been 

able to create an effective cure or treatment to overcome ASD (Kim, 2016). 

Autism spectrum disorder can be diagnosed in the first years of life when the child shows 

marked behavior patterns such as the following: he or she behaves distantly from other people 

due to the deficits in social communication, the child tends to say the same words or does body 

movements repetitively, and he or she cannot act autonomously because his or her cognitive 

development is affected by the autism spectrum. Although it is important to mention that each 

case may be different, more complex or less complex. Hashim et al. (2021) says that as an 

autistic child grows older, the disorder represents a limitation in producing and understanding 
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spoken language, just as other cognitive areas are affected, but it does not mean that they cannot 

be developed. The ability to develop language, and other cognitive areas, will depend on the 

degree of presence of the autistic spectrum in each individual. 

According to the investigation of Skewes et al. (2020), due to the characteristics of autistic 

disorder, children learn through repetition and using visual material, since it is the best way for 

them to understand the learning process. It is worth mentioning that although autism has marked 

characteristics, each individual is different. Therefore it would be incorrect to assume that all 

autistic people behave in the same way or learn in the same way, this differs due to factors such 

as the degree of complexity of the spectrum in each individual as it was previously mentioned. 

Teaching and Learning English as a Foreign Language 

According to Afzal and Abul (2021), the teaching-learning process is a knowledge 

transformation process. It combines several elements to identify and establish learning 

objectives and achieve them using didactic resources and teaching and learning strategies. 

Regarding a more focused aspect in the teaching-learning process of a language, "it is defined 

as a process in which a person learns a language that he considers non-native to him" (Ali Al-

oglah, 2018, p. 57), whether it is a second language or a foreign language. This process involves 

two receptive skills, listening and reading, and two productive skills, writing and speaking 

(Marlina, 2018). 

Marlina (2018) mentions that the ability to speak focuses on developing mastery of oral 

communication skills. The English teacher uses material that attracts the students' attention and 

becomes a topic of discussion so that students are encouraged to talk about it. As for the ability 

to listen, it focuses on developing and accustoming the ear to the target language, although 

some authors consider the ability to “listen as the most difficult skill to learn and teach" 

(Marlina, 2018, p. 4). On the other hand, reading skill has often been underestimated since it is 

known that many English learners have learned predominantly through reading rather than 

speaking. In addition, this skill is of great importance in the improvement of speaking and 

writing skills. Finally, writing, which like speaking, is a productive skill, focuses on developing 

a form of communication that uses written language (Marlina, 2018). 

It is important to mention that the teaching-learning process of English as a foreign language 

can develop differently depending on the circumstances and conditions of the context in which 

it takes place. This process often undergoes variations when people with disabilities such as 
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autism spectrum disorder are part of it. Due to the characteristics of this spectrum, the teaching-

learning process of the English language can be affected in some aspects or benefited in others. 

For instance, many students with ASD have difficulties with abstract thinking (Knight & 

Sartini, 2014), but have visual strengths. Hashim et al. (2021) gave another example of this, 

students with autism tend to understand English and acquire vocabulary faster due to the 

linguistic aspect of the language and their good ability to memorize, but it is difficult for them 

to learn more complex aspects of the language such as grammar, morphology, syntactic, among 

others. 

Inclusive Education for Students with ASD 

Inclusion is a process that addresses and responds to the diversity of needs of its participants, 

through changes and modifications in content, approaches, structures, and strategies, with a 

common vision that encompasses everyone (Imaniah & Fitria, 2018). Therefore, inclusive 

education adapts to the needs of individuals with disabilities to involve them in the educational 

context and help them function within a classroom. 

Inclusive education focused on students with ASD, is a practice in which children with ASD 

share the same classrooms with other students without disabilities. According to Tran et al. 

(2020) the participation of children with ASD, access, and success is the highest objective, 

inclusive education can facilitate. Tran et al. (2020) also mention that inclusive education has 

become a practice with great relevance and value since the rate of children with autism has been 

increasing and many of them are part of the education system.  

Including an autistic student in a typical classroom can be difficult. For this, it is necessary to 

prepare teachers since the most effective way for a teacher to include an autistic student is by 

acquiring knowledge of the spectrum that the student suffers (Alberta Learning, 2003). The use 

of appropriate strategies can facilitate the inclusion process of students with ASD. An important 

aspect for teachers to keep in mind is that each autistic student can be different, so paying 

attention and collecting information about each individual student can be a crucial step in 

integrating them. For inclusive education to be effective, collaborative work between the 

educational community is important, as mentioned Alberta Learning (2003), "the inclusion of 

students with autism spectrum disorders is the collective responsibility of teachers, teacher 

assistants, school administrators, school district consultants and parents" (p.12). Inclusive 

education appears to generate curricular adaptations in order to carry out an effective teaching-
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learning process for students with ASD, taking into account their weaknesses and strengths, 

involving them in the education environment. “Students with autism spectrum disorders can 

benefit from integration with typical peers” (Alberta Learning, 2003, p. 111). 

Inclusive Practices in English Classroom 

Inclusive classrooms are warm and welcoming environments that create and respect diversity. 

Within the English classroom, practicing inclusion can help children improve their language 

learning process. “In an English classroom students should be able to communicate their 

thoughts, emotions, and needs” (Jaehner & Schick, 2013 as cited by Porsch & Wilden, 2021, 

p.203). “Inclusion of all learners in the classroom is most beneficial in the areas of academic 

achievement and social interaction” (Lamport, 2012, p. 1). In addition to that, providing 

students with academic support is essential in creating an inclusive classroom since classroom 

environments have the ability either to improve or impede a student’s ability to learn, it is key 

to provide the students with academic support that will enhance their learning (Bucholz & 

Sheffler, 2009).  

Furthermore, to obtain effective inclusion in the English classroom, the EFL teachers should 

take training. To include a student with spectrum autism disorder, and requires working together 

with the educational community, teachers who have an open mind to comprehend students with 

autism spectrum disorder and their needs, qualified personnel, and time availability, to attend 

to any situation that can occur inside and outside of the English classroom and teaching material 

to according the students’ needs who have special capacities, and finally the participation with 

the parents. On the other hand, if these areas cannot be fulfilled, the inclusion of students with 

autism will not be effective in the learning process in the English classroom (Alberta Learning, 

2003). 

Learning Styles of Students with ASD 

It is common that in regular education a teacher has to deal with a large group of students, 

which makes it difficult to identify the individual needs and learning styles of each one. In other 

cases, which are becoming more common, the teacher will have the presence of at least one 

student with disabilities such as ASD. This is due to the fact that "there has been an increasing 

number of children across the globe diagnosed with an autism spectrum disorder" (Hashim et 

al., 2021, p. 22). For effective teaching to exist, the teacher must identify the learning style of 

each autistic student in order to know how to work with them. In this way, the teacher will 
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recognize what to apply during the classes, be it with images, audio, flashcards, and so on, with 

which the student will absorb the teacher's knowledge. According to Sarasin (1999), if the 

teacher do not know learning styles, teaching cannot be successful. 

The learning style represents "the complex way and conditions under which students more 

effectively perceive, process, store, and remember what they are trying to learn" (Cassidy, 2004, 

cited in Akram, 2014, p. 241). In addition, Conti (2009) supports this argument by saying that 

"learning style can be defined as the way in which an individual processes information, behaves 

in situations and feels while learning". In the case of students with autism spectrum, Colorosa 

and Makela (2014) point out three learning styles that these individuals can have and what each 

style entails. 

Visual 

● Think about specific images 

● Tasks should not have short-term memory and mathematical memory 

● Long-term memory is much better 

Musical and Mathematical Thinkers 

● Mathematics, Chess and Computer Programming Detachment 

● Good with numbers, facts and music. 

● It is not necessary for pattern thinking 

Verbal Logical Thinkers  

● Excellent with lists, numbers and words. 

● Long term memory is much better than short term memorization. 

Regarding learning and communication styles, the same authors, Colorosa and Makela (2014), 

point out the characteristics of three predominant styles in individuals with ASD. 

Visual Learners. This learning style occurs when “learners use their eyes to collect visual 

information” (Raiyn, 2016, p. 120). For this reason, a good way to convey information for 
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learners with ASD is prioritizing visual information, through images and diagrams because they 

are more attractive in people with autism (Büyük et al., 2019). 

Auditory Learner. Those who are auditory learners have excellent auditory strength, that is, 

they are good listeners. Therefore, they prefer to listen to dialogues, dictations, music, since 

they learn concepts by listening and repeating. They also understand the instructions they hear 

better since it is more difficult for them to follow the written instructions (Kayalar & Kayalar, 

2017). Therefore, these learners use sound dialogues, discussion, readings, rhythmic guides, 

and auditory communication to learn. 

Kinesthetic Learners. It is known that kinesthetic learners put practical tasks first because they 

learn through physical activities. As mentioned by Begel et al. (2004), students who have this 

learning style must be energized, putting them in motion. In addition, the same author mentions 

that this learning style is related to sensorimotor learning called by Piaget, "in which physical 

participation in a learning experience transfers into mental symbols representing that 

experience" (Begel et al., 2004, p. 183). 

There are several instruments that help teachers to identify the learning style of their students. 

The VARK model is a 16-question questionnaire that identifies "individual’s characteristics 

and preferred ways of gathering, organizing, and thinking about information. VARK is in the 

category of instructional preference because it deals with perceptual modes” (Hawk & Shah, 

2007, p. 11). This instrument presents a series of situations where the person who performs it 

will have to choose from among four response options. Each of the answers will help to discover 

which learning style predominates in a student. "The acronym VARK stands for Visual (V), 

Aural (A), Read/Write (R), and Kinesthetic (K)" (Hawk & Shah, 2007, p. 6). Therefore, this 

instrument measures between these learning styles (See annex 3).  

VARK is an adaptable instrument as mentioned by Fleming (2001). With this facility, the 

teacher could adapt it as an observation instrument in cases where an autistic student cannot 

solve the questionnaire. In this way, the teacher puts the student in similar situations where she 

will try to solve them in the way he decides. The teacher will be able to observe it and identify 

which learning style corresponds to the student's response. 

Hawk and Shah (2007) gives some characteristics to be able to identify the learning style of a 

student that the teacher can identify when observing. Visual learners prefer maps, brochures, 
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flowcharts, highlighters, colors, pictures, charts, diagrams, and different spatial arrangements. 

Aural learners like to discuss topics, use a tape recorder, attend lectures and discussion groups, 

and use stories. Read/Write learners prefer textbooks, lists, essays, reports, definitions, 

readings, and taking notes. Kinesthetic learners like field trips, laboratories, trial and error, 

doing things to understand them, recipes and solutions to problems, hands-on approaches, using 

their senses, and collections of samples. 

Teaching Strategies to Students with ASD 

As educators, it is important to take advantage of the students’ abilities in the classroom. There 

are strategies to make the teaching-learning process effective. In the same way, it is important 

to know teaching strategies for students with autism since they learn in a different way due to 

their unique characteristics, and abilities. The application of these teaching strategies to students 

with autism spectrum disorder, as previously stated, is to strengthen their skills. Focusing on 

the social factor, although they are excellent learners, people with autism cannot pick up social 

cues. As a result of this must be taught literally each word or instruction (Murray, 2015). To 

contribute to the development of autistic students, it is essential to focus on strengthening three 

important aspects: social, behavioral, and academic. 

Social Strategies 

The improvement of social skills in students with autism is achieved when educators teach them 

in a natural environment, "because many children with autism have limited imitation skills and 

cannot pick up on social cues, it is necessary to teach them literally social interactions” (Jacklin 

& Farr, 2005, p.71). Murray (2015) also expresses that "teaching social skills that are 

appropriate within the school will be more effective when taught within a school environment" 

(p.70). Then the teacher must look for the appropriate socialization strategies. Murray (2015), 

states that using computer applications, playful imitation games, and strategies in the classroom 

where students are involved are practices that can be applied in the classroom with the aim of 

improving social skills in students with autism. Another strategy that can be applied to autistic 

students is for the teacher to imitate the behavior of these students in a pleasant way. This will 

help autistic students to copy the teacher's behavior in other situations. Imitation is a way in 

which people with autism spectrum syndrome acquire other skills, thus favoring cognitive 

development and social development. In addition, electronic devices have also been a great 



14 

 

 

 

support for people with autism in terms of communication. Electronic devices as tools 

encourage students with autism in social interactions.  

It has previously been mentioned that one of the characteristics of ASD is the deficit in the 

individual's socialization ability. Therefore applying socialization strategies is crucial to help 

overcome the deficit in this area. Therefore, Silveira-Zaldivara et al. (2021) ensure that "without 

support and effective interventions to enhance social skills, children with autism often struggle 

to obtain social competence, and may experience challenges in the school, home, and 

community settings" (p. 341). 

Behavioral Strategies 

Behavior in the classroom is a fundamental element for the student with autism to learn. The 

signs of bad behavior, indiscipline can affect the academic performance not only of the autistic 

student but also of their classmates. Ostmeyer and Scarpa (2012) mentioned that "children with 

ASD sometimes exhibit problematic behavior that can inhibit their own learning and disrupt 

other students in the classroom" (p. 71). Repetitive behaviors, breaking classroom rules, not 

following or listening to instructions are examples of behavior problems. It is not recommended 

that the student be in situations where her behavior is limited because it can cause stress in the 

student with autism, causing problematic, repetitive behaviors, self-harm, and severe irritability 

(Boyd et al., 2011). As mentioned before, technological devices are fundamental tools and 

elements; in this case, they are also used to reduce problematic behavior in the classroom (Neely 

et al., 2013). 

In an investigation by Neely et al., (2013), a comparison was made between the traditional 

methods of teaching with electronic devices towards two subjects with autism with problem 

behavior. In the research it was shown that academic engagement increased while using 

electronic devices much more than when using traditional classroom material such as paper and 

pencil. Electronic devices were seen as motivating, and homework no longer felt like classroom 

work. The implementation of electronic devices towards students with autism can be a great 

help to control behavior and to improve the teaching process and social skills. Autistic people 

are visual learners. 
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 Academic Strategies 

As emphasized above, teaching strategies will vary depending on the learning style of each 

student with ASD. In the event that the student is a visual learner, the strategies will be partially 

or totally different from those that should be applied for an auditory learner or a kinesthetic 

learner. 

The teacher, with the help of didactic material, can teach any student, however, he must find 

the proper way to get the most out of an autistic student. As highlighted above, autistic students 

can have a marked learning style, and most are excellent visual learners, so the implementation 

of visual material is essential for their academic performance to be good. Simply using 

electronic devices to display information is a different way of teaching students with autism to 

interact well with computers and other technological devices (Murray, 2015). In research by 

Jacklin and Farr (2005), an educator noted that computers had a visual impact on the 

information learned by students with autism, and for the students, the application of computers 

to traditional teaching was a relief and, as a result, the low level of stress since the activities 

were not with the objective of developing social skills. Finally the computers gave a sense of 

predictability to students with autism, resulting in self-determination, confidence when carrying 

out activities. 

English for Autistic Students and its Importance 

Students with autism spectrum syndrome have many challenges when it comes to learning and 

socializing, but in the same way, they show that they are capable of acquiring knowledge with 

incredible speed. For that reason it is important to teach the English language since they have a 

very solid ability with vision and good memorization. Satsuk (2020) mentions that “some of 

them may even have a photographic memory and developed the capacity to process visual 

information” (p.23). 

Students with autism spectrum disorder have the necessity to learn vocabulary, curiously the 

English language has a linguistic aspect which is more accessible to the student with this 

cognitive disease and as a result, including good memorization moreover, they are visual 

learners, and people with autism spectrum disorder can learn the English language easier than 

their mother language as stipulated by these authors Hashim et al. (2021) who mention that 

"learners with Autism mostly tend to grasp the English language faster than their mother tongue 

language" (p. 26).  In the same way, Hashim et al. (2021) say that: 



16 

 

 

 

According to the Special Education field expert, learners with Autism will acquire 

English words and language more quickly due to the linguistic aspect of English 

language. In comparison to the other languages, the English language is more 

straightforward and has fewer syllables which makes it even easier for learners with 

Autism to grasp the language. (p. 26)  

Learning the English language is not strange nowadays. It is important to know that in order to 

learn the English language, certain factors must be taken into account, such as reading, writing, 

speaking, listening, vocabulary, and grammar (Hashim et al., 2021). At the time of starting 

language learning, it should be taken with the utmost seriousness because it plays a fundamental 

role. When language learning is developing over a long period of time, it is necessary that both 

parents and educators support students with autism in their journey of teaching (Chu et al., 

2018). 

Challenges in Teaching-Learning Process of Students with Autism  

As is known, the teaching-learning process is the formal process that mainly involves the 

teacher and the student. There are a variety of teachers and students that are part of this process. 

Due to this variety, the teaching-learning process is often blocked or harmed by various 

challenges. Even more so when it is developed in the context of special education, that is, when 

the teacher or student has some type of disability. In the teaching-learning process that involves 

an autistic learner, some challenges that students and English teachers must face. 

Student’s Challenges 

Hashim et al. (2021) in the findings of their research states that the main challenges of students 

with autism spectrum disorder are associated with the difficulties they show in relating to other 

people. Another challenge, more focused on learning EFL, is the difficulty of learning a 

language. For any regular student, learning a foreign language represents a challenge, but it is 

much more challenging for an autistic student due to the low level of speech development in 

some cases of people with ASD. Likewise, Reppond (2015) points out in her research that the 

areas that block the learning of students with autism are the lack of communication, teacher 

training, poor educational material, open-minded educators, qualified and understanding 

personnel, lack of time and integration with students and parental participation. All this 

represents challenges for students, some of them are associated with their disability, but others 
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are not, which represent even more difficult obstacles to overcome as they get out of students’ 

hands. 

Another of the challenges that students with autism spectrum disorder must face when accessing 

the educational system is that of belonging to a group with a large number of students. This 

represents a challenge for both the autistic student and the English teacher. The teacher will 

hardly be able to focus on the student's qualities, much less pay attention to her learning style. 

As a result, this will complicate the learning process of the student with ASD. Barletta (2018), 

ensures that through one-on-one work it is possible to turn the characteristics of children with 

autism into facilitators instead of obstacles, if they are understood and encouraged, which is 

why one-on-one work is important. However, this type of teaching strategy is difficult to 

implement in a classroom with many students. 

EFL Teacher’s Challenges 

Teachers, spokespersons for knowledge, and those responsible for early childhood education 

can receive a variety of children in their classrooms, among whom it is not uncommon to find 

cases of autism. Educating a child with characteristics of the autism spectrum is not 

unattainable, but it is a difficult task for any educator, so the teacher can create their own 

program to help the student with autism. Teachers have difficulties personalizing teaching and 

learning materials, depending on the degree of autism and the preferences of the student in the 

classroom, where there are peers who do not have autism spectrum disorder, they find it 

exhausting to keep repeating the teaching and learning process every day (Murray, 2015). 

Secondly, being in charge of a group of students, the attention must be distributed to each one. 

Then, focusing most of the attention on the student with autism spectrum syndrome creates 

obstacles to transmitting knowledge to other students. Another challenge that the teacher has 

when teaching students with autism spectrum disorder is the behavior that they may have in the 

English classroom, difficulties when listening and following instructions likewise, repetitive 

behavior is a characteristic of autism, and this influences the learning process not only of the 

autistic student but also of the classmates. Students with autism usually struggle to provide 

responses and have difficulty socializing with other people, to give answers due to their 

cognitive disabilities. It can be seen that learners with autism commonly demonstrate 

difficulties in responding and initiating social interactions. In the same way, they have difficulty 

learning more advanced topics regarding the foreign language that they are learning, for 
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example, grammar (Hashim et al., 2021). However, they show the ability to quickly acquire 

vocabulary when teaching them. The teacher in charge of an autistic student has a great job 

ahead that can only be carried out with patience, preparation and above all with a vocation to 

teach. 

7. METHODOLOGY 

7.1 Research Approach 

This qualitative research project was developed with a descriptive approach, through which the 

researchers collected and analyzed opinions and experiences about the challenges and strengths 

in the teaching-learning process of EFL to students with the Autism Spectrum Disorder. 

According to Rahman (2016), qualitative research helps researchers to understand and describe 

in detail the experiences and points of view of the participants. Thanks to this approach, the 

researcher has the opportunity to engage directly with the participants, for example through an 

interview. The main data collection instruments used by this approach are: unstructured 

interviews, observation and description of records. 

A research with a descriptive approach aims to describe a phenomenon and its characteristics 

and analyze the data qualitatively. This approach is responsible for responding to how 

something happened rather than why something happened. The main research instruments used 

to carry out research with a descriptive approach are observation sheets, interviews and surveys 

(Nassaji, 2015). 

7.2 Research Context and Participants 

This research project was developed in a public educational institution, specialized for people 

with disabilities during the 2022-2023 academic year. It is located in Latacunga city. Around 

140 students study in this school, who suffer from some type of physical or intellectual 

disability. Two types of non-probability sampling were used in this project. First, purposive 

sampling was used because the selection criteria for the participants was that they was English 

teachers of students with autism spectrum disorder. In addition, convenience sampling was 

used, since the participation of the autistic student who is a relative of one of the researchers 

was more accessible. 

Two English teachers participated in this study (identified as Tch1 and Tch2 for ethical 

considerations). Tch1 has approximately twenty-four years of teaching experience. She does 
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not have a degree in English Pedagogy. She is a psychiatric rehabilitator and special educator 

hoping to become licensed to diagnose autism at a young age. In the case of Tch2, she is a 

teacher with three years of experience. She has a degree in teaching English and has had 

experience teaching autistic children. Both are English teachers at a private school in the city 

of Latacunga. Both participants were selected through purposive sampling. 

Additionally, an autistic student was selected as a participant in this research. The student 

(identified as SD for ethical considerations) was 17 years old. He was in the first year of high 

school. His disability is considered as Autism Spectrum Disorder with a percentage of 58% 

according to the validation of specialists. This participant was selected by convenience 

sampling. 

7.3 Ethical Considerations 

As a first step in carrying out this study, the researchers provided informed consent to each of 

the participants. Regarding informed consent for English teachers (See Annex 1), the theme 

and purpose of the research was detailed. In addition, it details how the study subjects 

participated in a semi-structured interview with ten open questions. Finally, the participating 

English teachers signed the consent where they voluntarily approve the use of their records, 

answers and any findings. The researchers guaranteed confidentiality in the use of this 

information without revealing the identity of the participating subjects. 

On the other hand, to access the participation permit for the autistic student, the informed 

consent was provided to the student's legal representative (See annex 2). This consent also 

revealed the theme and purpose of the study. SD's legal representative allowed researchers to 

conduct observations in four English classes. Therefore, the representatives voluntarily signed 

approving the participation of the student, and the use of all the findings in the data collection 

process. The researchers guaranteed the use of this information in a confidential manner without 

exposing the identity of the participant. 

7.4 Data Collection Process 

A semi-structured interview guide, a semi-structured observation sheet and field notes were 

used as data collection instruments. As the first step, the researchers interviewed two English 

teachers. The semi-structured interview (See annex 4) consisted of two sections of questions. 

The first one focused on collecting information about the challenges of teachers during the EFL 
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teaching process to an autistic student. The second section of questions collected opinions from 

teachers regarding the changes that education should make to help autistic students and English 

teachers during the teaching-learning process. 

As the next step, the researchers used an observation sheet (Annex 5) to identify the challenges 

and strengths of the autistic student during their EFL learning process. The observation sheet 

had the following parameters to observe: class behavior, class/social interaction, class 

participation, and teaching materials. Each observed class focused on developing a specific 

skill. The first class focused on vocabulary and speaking skills. The second one focused on 

developing listening skills. The third class helped the student develop his reading ability. The 

last class prioritized writing skills.  At the end of each observed class, the researchers wrote 

field notes (See annex 6) detailing the experience and relevant information about this process. 

7.5 Data Analysis 

Thematic analysis was used to examine and report data to answer stated research questions. As 

Braun and Clarke (2012) state, thematic analysis allows researchers to check and organize data 

following a series of steps. This process begins with the transcription of the interviews with the 

English teachers who went from the audio to the written format. This was an important step for 

researchers to become thoroughly familiar with the content. The next step was created codes to 

classify the information. This in turn helped make decisions for the choice of topics that 

contribute to answering the research questions.  

To answer the first research question related to the challenges in the EFL teaching-learning 

process of students with ASD, the information obtained through the interview was analyzed to 

establish the theme Challenges of EFL teachers. In addition, the data from the observation sheet 

was analyzed to classify the information related to Challenges of the student with ASD. The 

sub-themes related to each theme are detailed below. 

Challenges of EFL teachers: 

a) Poor teacher training. 

b) Degree of complexity of ASD in the student. 

c) Design of didactic material and curricular adaptation. 

Challenges of the student with ASD: 
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a) Lack of socialization and communication. 

b) Distracting behavior. 

c) Close-minded EFL teachers. 

Regarding the second research question about the strengths of the EFL teaching-learning 

process of an autistic student, the information obtained from the interview, the observation sheet 

and the field notes were classified in the following topics. 

a) Student's good memory.  

b) Good visual learner. 

c) Organized student. 

d) Control of fear and shame in learning process. 

e) Good attitude toward English learning. 

Finally, to answer the third research question, the researchers categorized the answers from the 

interviews with teachers to analyze their opinions regarding the changes that education should 

make to help students with ASD and EFL teachers. The information was classified as follows: 

a) Compliance with public policies. 

b) Government support for teachers. 

c) Special education as a subject in pedagogy majors. 

8. ANALYSIS AND DISCUSSION OF RESULTS 

To answer the first research question about the challenges in the teaching-learning process of 

the student with ASD, the researchers analyzed the responses of the interviewed teachers and 

the data from the observation sheets and field notes. The findings are detailed below. 

Challenges of EFL Teachers 

a) Poor Teachers Training 

Extracts from the Teachers’ Interview 
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Hay docentes que no tenemos conocimiento y eso pues haría bastante falta para que los 

maestros puedan enseñar a los estudiantes. [There are teachers who don't have enough 

knowledge about it and it is necessary to be able to teach the students.] (Tch2) 

Todos los años hay nuevos profesionales en las instituciones y hay que capacitarlos 

para que adapten su material al niño autista. [Every year there are new professionals 

in the institutions, and they have to be trained to adapt the material to the autistic child.] 

(Tch1) 

El Ministerio de Educación debe dar apoyo económico para las capacitaciones de 

maestros. [The Ministry of Education should provide financial support for teacher 

training.] (Tch1) 

The two teachers interviewed agree that poor teacher preparation on the subject of ASD can 

affect the teaching-learning process of an autistic student. As Tch2 mentions, because some 

teachers are not trained, they do not know how to teach these students. In the same way, Tch1 

considers that teacher preparation would even allow solving other challenges that are associated 

with it, such as the design of didactic material. Reppond (2015) ensures that “with necessary 

training then come necessary materials” (p.69). That is, teachers who have prior preparation 

know what material to use to teach an autistic student. They also know how to adapt and apply 

these materials during class. If a teacher does not have his training, it is most likely that he will 

make mistakes when choosing or create the appropriate didactic material, or adapting it to the 

student's needs.  

It is the obligation of the Ministry of Education to provide training to teachers. As established 

in the LOEI (2015) in the fourth chapter, article 10, teachers in the public sector have the right 

to free access to continuous training, pedagogical and academic improvement according to their 

needs. But if the Ministry of Education neglects this important aspect, we cannot expect that 

the teacher can help develop autistic students. Consequently, these students are not truly 

included in the classroom, their skills are wasted, and their ability to learn is simply not 

supported. 

b) Degree of Complexity of ASD in the Student 

Extracts from the Teachers’ Interview 
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Si tiene grado uno el niño no casi no tiene ningún problema para el aprendizaje en el 

idioma inglés. [If he has grade one, the child has almost no problem learning English.] 

(Tch1) 

El grado dos necesitaría un poco más de recursos para que él capte el idioma inglés. 

[The second grade needs a little more resources for autistic students to learn English.] 

(Tch1) 

El grado tres es mucho más complicado, el grado tres ya necesitan una profesora que 

esté a lado únicamente para ellos. [Third grade is much more complicated. The third 

grade already needs a teacher who will be by their side just for them.] (Tch1) 

Las adaptaciones curriculares se hacen dependiendo del grado de autismo. [Curricular 

adaptations are made depending on the degree of autism.] (Tch1) 

The answers of the interviewed teachers show that the process of learning English is affected 

by the degree of autism that the student has. It represents a challenge for both teachers, since 

they mention that curricular adaptations are made depending on the degree of ASD. It should 

be noted that the degree of autism is not always the same in individuals who suffer from it. 

Murray (2015) supports this idea by saying that the autism spectrum affects each person 

differently and with different degrees of complexity. As an example of this, Tch1 establishes 

that a student with grade one autism can act independently, while in the most serious case of 

autism, grade three, the student requires a teacher who is in charge at all times, supporting his 

during the class. 

According to doctors from the American Psychiatric Association (2022), degrees of autism are 

measured at three different levels. At level one, the autistic person requires social and 

behavioral support. However, in the academic field he can work for his. At level two, the autistic 

person requires substantial support in the social field, in terms of behavior and in the academic 

field. Finally, level three requires that the autistic person needs very important supports in the 

social, behavioral and academic fields more frequently due to the difficulty of fending for 

himself in these three aspects. 

c) Design of Didactic Material and Curricular Adaptation 

Extracts from the Teachers’ Interview  
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El maestro a veces no sabe qué material didáctico utilizar o cómo adaptar el material 

didáctico para un niño autista. [The teacher sometimes does not know what teaching 

material to use or how to adapt the teaching material for an autistic child.] (Tch1) 

A veces el audio preparado para clases les molesta. [Sometimes the audio prepared for 

the classes bothers them.] (Tch2) 

Hacemos material didáctico con imágenes y también depende del grado de autismo del 

niño. [We make didactic material with images and it also depends on the degree of 

autism of the child.] (Tch2) 

Las adaptaciones curriculares se hacen dependiendo del grado de autismo sea grado 

uno, grado dos, o grado tres [Curricular adaptations are made depending on the degree 

of autism, this can be: grade one, grade two or grade three.] (Tch1) 

According to the answers of Tch1 and Tch2, we realize that they use varied didactic material 

and preferably audiovisual. These materials are implemented in all classes, and vary according 

to the degree of autism that each student has, so it is a tiring job for the teacher. Hashim et al. 

(2021) mentions that personalized materials should be used to engage and motivate students 

with autism spectrum disorder, but it is exhausting for teachers to repeat this process for each 

class taught. It is highlighted that the teachers mentioned that they are the ones who prepare the 

didactic material, but they consider that the Ministry of Education is in charge of providing the 

didactic material for the teaching of students with ASD. 

Tch2 also mentions something important, when the wrong teaching material is used it can be 

counterproductive for an autistic student. Tch2 gives as an example of this an activity with 

audio or loud sounds. Autistic people have an intolerance to noise because it generates anxiety 

(Williams et al., 2021). Regarding curricular adaptations, both interviewed teachers agree that 

it is much more complicated to carry out this process to teach third grade students with autism. 

For this reason, we consider that this challenge is related to the previous one, since the educator 

must be able to take into account the degree of complexity of the student when making the 

curricular adaptations and the design of the didactic material. 

Challenges of the Student with ASD 

a) Lack of Socialization and Communication 
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Extracts from the Teachers’ Interview 

Quieren estar un poco alejados. [They want to be a little apart.] (Tch1) 

El autismo no está topada a la parte intelectual sino a la parte de sociabilización. 

[Autism is not limited to the intellectual part but to the socialization part.] (Tch1) 

A ellos se les hace complicado trabajar en grupo, ellos no socializan. [It is difficult for 

them to work in a group, they do not socialize.] (Tch2)  

Hacer que el niño con autismo se integre a los demás compañeros puede tener 

consecuencias,  si el niño se niega podemos tener un poco de gritos. [Making the child 

with autism integrate with the other classmates can have consequences, if the child 

refuses we can have screaming.] 

Extracts from the Observation file data 

Se le preguntó al estudiante por su nombre pero no hubo respuesta. [The student was 

asked for his name but there was no answer.] (Observer 1) 

SD no mantiene contacto visual con el profesor. [SD does not maintain eye contact with 

the teacher.] (Observer 2) 

SD no pide ni ofrece ayuda. [SD does not ask for or offer help.] (Observer 2) 

SD pocas veces se comunica verbalmente. Utiliza el lenguaje corporal la mayoría del 

tiempo. [SD rarely communicates verbally. He uses body language most of the time.] 

(Observer 1) 

SD habla en tercera persona, por ejemplo en lugar de decir “Yo pinté”, SD decía “Se 

pintó.” [SD speaks in the third person, for example instead of saying "I painted", SD 

said "It painted."] (Observer 2) 

Teachers express that an autistic student has deficiencies in the area of socialization but not in 

the area of intellectual development, SD is very intelligent. However, a bad socialization can 

represent an obstacle for the normal development of a class. Therefore, it can affect his English 

language learning process because language acquisition and socialization are integrated 

processes (Reppond, 2015). Also, something relevant to mention is that in some cases there 

may be a negative response from the autistic student when socializing with the rest of the class. 
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The student may react by yelling in this situation. To handle this type of situation, the teacher 

must be able to help the student overcome the denial stage of socialization by seeking 

alternatives. A teacher must try to find ways to adapt to the needs of the autistic student and, in 

turn, also meet the needs of the rest of the class members (Padmadewi & Artini 2017). 

On the other hand, "effective communication occurs when the receiver understands the exact 

information or idea that the sender intended to transmit" (Reppond, 2015, p. 4). However, in 

the case of SD, messages are not always conveyed clearly and are almost never communicated 

verbally. The few times that he expressed himself verbally, he did so in the third person. For 

example, instead of saying “Yo pinté [I painted]”, he said “se pintó [it painted]”. Despite this, 

SD used body language most of the time, for example, when he did not understand a specific 

activity, he would simply stay still until the teacher noticed and explained once more how to do 

it. Another similar case happened when he was painting some images of means of transport, he 

wanted to know what color to paint each one and he began to stretch until he saw the images 

that could barely be seen from the teacher's desk. SD never asked for help at any time but always 

made body movements that signified a specific need. The teacher's job was to understand what 

these movements meant. 

Padmadewi and Artini (2017) also mention the difficulty that autistic subjects have in 

maintaining eye contact. Although the student was able to communicate using his body 

language, SD was unable to maintain eye contact with his teacher. This represented a type of 

non-verbal communication failure between teacher and student. 

b) Distracting Behavior 

Extracts from the Observation file data 

SD mueve sus manos y pies. A veces hace sonidos fuertes. [SD moves his hands and 

feet. Sometimes he makes loud sounds.] (Observer 1) 

Los movimientos de los pies, manos y cabeza distraen a su maestro y sus compañeros. 

[The movements of the feet, hands and head distract his teacher and his classmates.] 

(Observer 2) 

SD no tiene intención de distraer a nadie, pero no puede controlar su movimiento 

corporal. [SD has no intention of distracting anyone, but he can't control his body 

movement.] (Observer 2) 
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SD escucha cuando el docente le dice "quieto", pero cuando lo dice varias veces 

seguidas, SD se molesta un poco. [SD listens when the teacher tells him "quiet", but 

when he says it several times in a row, SD gets a little annoyed.] (Observer 2) 

The experts of the American Psychiatric Association (2022) and an investigation carried out by 

Hussein et al. (2011) agree with the idea that repetitive and stereotyped behavior is one of the 

characteristic symptoms of autism spectrum disorder. Many times they occur without the 

subject's own intention. In the case of SD, he made small movements at all times that sometimes 

went unnoticed by his classmates or the English teacher. But, at other times, his movements 

could break the concentration of the entire class. The teacher tried to correct this behavior. SD 

understood the instructions and tried to stay still during class, but despite trying, he always 

ended up making small involuntary movements. Although SD positively took the teacher's 

instructions when he asked him to stay still, when he received many calls for attention about 

his behavior, his movements became a bit jerky. He would sometimes hit the table with his fist 

or kick the floor. These movements were not very strong. Not with the intention of hurting 

himself, but to show some of his frustration when the teacher limited his movement. 

Boyd et al. (2011) mention that for the student with ASD, being in situations where his behavior 

is limited can cause stress and irritability, which leads to more severe behavior problems. Even 

though his classmates were already used to SD's behavior, his distracting behavior affected his 

concentration during class. The rhythm of the class was also affected, but the teacher was aware 

that SD's behavior was not a sign of indiscipline, but a characteristic of the spectrum that he 

suffers from. 

c) Close-minded EFL Teachers 

Extracts from the Teachers’ Interview 

Importante como si no, pero sí necesario porque ellos tienen mucha capacidad de 

aprendizaje. [Important as if not, but necessary because they have a great learning 

capacity.] (Tch1) 

Hablamos español. Si queríamos hablar inglés, desde pequeños nos  hubieran dado el 

inglés y nuestro idioma sería el inglés, pero nuestro idioma es el español. [We speak 

Spanish. If we wanted to speak English, since we were little we would have been taught 
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English and our language would have been English, but our language is Spanish.] 

(Tch1) 

A mi parecer no es tan importante. [I think it is not that important] (Tch2) 

Both teachers were asked if they considered it important to teach English as a foreign language 

to an autistic student. Based on the answers of Tch1 and Tch2 to this question, we can see that 

teachers think that it is not so important to teach English to this type of students. The reason 

identified is because the mother tongue is Spanish and not English, so it would not be important 

to learn it. Tch1 establishes that autistic students have the same learning capacity as a student 

without autism spectrum. Therefore, it would be necessary to include them in the English class. 

Researchers believe that teaching English is important for any type of student. It is a global 

language and learning to speak it can bring many opportunities. And it is even more important 

to teach it to students with ASD because they have proven to be good learners despite the 

difficulties that having this spectrum entails. 

Reppond (2015) in her research, she found that the lack of open-minded educators is very 

common, as many teachers simply do not like the idea of these children having the opportunity 

to learn English. We believe that this is the biggest challenge that students with ASD face, not 

being accepted by their teachers and that they think that their education is not as important as 

that of the rest of the regular students. Although, due to the complexity of the disability, many 

autistic students will not be able to develop a high level of proficiency in English as a foreign 

language, this should not detract from the education of an autistic individual. 

Strengths of the EFL Teaching-Learning Process 

Regarding the second research question about the strengths of the EFL teaching-learning 

process of an autistic student, the information obtained from the interview, the observation sheet 

and the field notes were analyzed as follows. 

a) Student’s Good Memory 

Extracts from the Teachers’ Interview 

Ellos memorizan mucho vocabulario. [They memorize a lot of vocabulary.] (Tch2) 

Extracts for the Observation file data 
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Rara vez se olvida pequeños detalles de escritura y pronunciación del vocabulario 

debido a su buena memoria. [He rarely forgets small details of spelling and 

pronunciation of vocabulary due to his good memory.] (Observer 2) 

SD adquiere de manera casi inmediata el nuevo vocabulario en inglés. [SD acquires 

the new vocabulary in English almost immediately.] (Observer 1) 

A strength of the autistic student that the researchers were able to identify during English classes 

was that SD has a good memory that helps him retain vocabulary. Russell et al. (2019) consider 

that good memory is associated with the characteristics of autism. SD received English classes 

on Monday and Friday, the vocabulary that was taught to him on Monday he could remember 

perfectly until Friday. Thanks to his good memory, he almost never made mistakes when 

writing vocabulary and clearly pronounced each word he had learned. 

The student with autism spectrum disorder showed that he is capable of acquiring knowledge 

at an incredible speed. This unique feature of him makes him a good learner of the English 

language as he has great eyesight and good memorization skills. Satsuk (2020) mentions that 

some of the learners with autism may develop photographic memory and the ability to process 

visual information. 

b) Good Visual Learner 

Extracts from the Teachers’ Interview 

Utilizamos libros, ahí se les hace más fácil. Mediante los dibujitos trabajan bien. [We 

use books, it is easier for them. Through the drawings they work well.] (Tch2) 

El aprendizaje es mediante imágenes. [Learning is through images.] (Tch2) 

Extracts from the Observation file data 

La canción (video) del inicio, le llamó la atención e incluso pidió que se repitiera una 

vez más. [The song (video) at the beginning caught the student's attention and he even 

asked to repeat it one more time.] (Observer 1) 

Le llama la atención los detalles coloridos de la lectura. [Captures his attention the 

colorful details of the reading.] (Observer 2) 
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El material audiovisual ayuda a captar con mayor facilidad la atención del alumno. 

[Audiovisual material helps to more easily capture the student's attention.] (Observer 1) 

The researchers highlight SD's visual strength as he proves to be a good visual learner, which 

is complemented by his memory capacity. According to Rodger et al. (2009), visual learners 

understand information much better when they absorb it in visual formats. The images, colors, 

videos, models are formats in which the visual information was presented to SD during the 

observed classes. The two teachers interviewed agree that the best way to teach autistic students 

is through audiovisual material, since most of them are visual learners. Additionally, Sari et al. 

(2021) emphasize the idea that when teaching a foreign language to autistic students, the teacher 

should use visual support for instructions. This is because people with ASD learn better through 

images and repetition (Hashim et al., 2021). During the observation we identified how 

important visual material is to attract SD's attention and keep him motivated during the English 

learning session. 

In the first class observed, the teacher focused on vocabulary and speaking. He first showed 

images of various means of transport, then SD had to associate each image with the name, 

which was not difficult for him (See annex 7). After that, he had to answer several questions 

such as: What is your favorite means of transport? What means of transport don’t you like? 

What means of transport do you have? What means of transport would you like to have? SD 

always answered only in English and always pointed to the images: bicycle, bus, car, and plane. 

In the case of the second class that focused on developing listening skills, SD was a bit frustrated 

that he could not see what he was hearing on the audio. The reason is that individuals with ASD 

have some trouble understanding what they hear (Sari et al., 2021). In the end this changed as 

the teacher gave him a worksheet with images that helped him understand and complete the 

activity (See annex 8). 

In the class focused on reading skills, SD presented deficiencies in terms of reading 

comprehension. However, thanks to the visual details (colors) that the reading had, he was able 

to carry out the activity on his own. He also showed great interest in painting and drawing, so 

he enjoyed the activity (See annex 9). And finally, the writing-focused class was one that he 

developed more easily because of the pictures on the worksheet. SD had to write the name of 

the means of transport and its colors with color pencils that represent the colors that each image 

showed (See annex 10). 
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c) Organized Student 

Extracts from the Teachers’ Interview 

Es mucho más organizado, ya sabe que el color amarillo tiene que estar en un sitio 

porque es parte del síndrome que él tiene. [He is much more organized, he already 

knows that the color yellow has to be in one place, because it is part of the syndrome 

that he has.] (Tch1) 

Extracts for the Observation file data 

El estudiante prepara todos los materiales que utilizará en una actividad con 

anticipación y al terminar guarda todo en su sitio. [The student prepares all the 

materials that will be used in an activity in advance and when finished puts everything 

back in its place.] (Observer 2) 

Tch1 mentions that one of the strengths of the autistic student in class is his organization. The 

interviewed teacher gave as an example asking the student to pass her a specific object and the 

autistic student, thanks to his organization, knows where the object requested by the teacher is. 

As Tch1 mentions, for the student everything must be in its place. 

The researchers noticed in the English classes that SD, before starting the activity, prepared all 

the materials with which he was going to work. This happened in the reading class where the 

student had to paint the means of transport according to the color that a reading mentioned (See 

annex 9). So SD already had ready all the color pencils that he knew he was going to use. After 

completing the activity, he immediately put the color pencils where he got them. Tch1 mentions 

that the student is organized because it is a characteristic of his spectrum. This idea is 

corroborated by what the Parliamentary Assembly of the Consulate of Europe (2020) mentions 

that people with autism spectrum syndrome are very organized, intelligent and have a good 

memory since they are linked to their condition. 

d) Control of Fear and Shame in Learning Process 

Extracts from the Observation file data 

El estudiante autista no siente miedo o vergüenza de equivocarse, y gracias a los 

errores que comete, el docente puede darse cuenta que es lo que debe reforzar. [The 
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autistic student does not feel afraid or ashamed of making mistakes, and thanks to the 

mistakes he makes, the teacher can realize what he should reinforce.] (Observer 1) 

SD si nota que cometió un error lo corrige. [SD is not ashamed of being wrong, if he 

notices that he was wrong he corrects it] (Observer 2) 

SD recibe de manera positiva las correcciones del profesor y corrige sus errores con 

esta ayuda. [The teacher's corrections are positively received by SD and he corrects his 

mistakes with this help.] (Observer 1) 

One of the strengths that we consider most important is that SD is not afraid or ashamed of 

making mistakes in his learning process. This allows the teacher to see what needs to be 

reinforced. Researchers consider this as the SD's greatest strength. According to Narayanan et 

al. (2008) and Galmiche (2018), learning English can be affected by emotions such as fear, 

shyness, and shame, since they affect memory, student performance in the classroom, and create 

a restriction to learn English. These long-term emotions can generate a negative attitude and 

anxiety about the language (Narayanan et al., 2008). SD, due to his condition, it is not that he 

knows how to control fear or shyness, but that they are emotions that he does not show. 

In the observed SD class, when he was asked a word from the learned vocabulary and he said 

it incorrectly, he immediately realized his mistake and then corrected it with the correct 

pronunciation. In the same way, SD always listened to the teacher's corrections and used them 

to say the words correctly. 

e) Student’s Good Attitude toward English Learning 

Extract from the Observation file data 

El estudiante mostró una actitud positiva durante la clase de inglés y demostró que 

estaba interesado en aprender. [The student showed a positive attitude during the 

English class and showed interest in learning.] (Observer 1) 

SD respondía “Sí” cada vez que el docente le preguntaba ¿Quieres aprender inglés? o 

¿Te gustó la clase de inglés? [SD answered “Yes” every time the teacher asked him, 

Do you want to learn English? o Did you like the English class?] (Observer 2) 

SD siempre completa las actividades en clase y responde preguntas. [SD always 

completes the activities in class and answer questions.] (Observer 2) 
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El estudiante demuestra curiosidad por las nuevas palabras. [The student shows 

curiosity about the new words.] (Observer 1) 

A SD le resulta fácil aprender el vocabulario. Lo domina con rapidez. [SD finds it easy 

to learn vocabulary. He masters it quickly.] (Observer 1) 

SD showed interest in attending each English classes. He was struck by the song that the teacher 

played at the beginning of each session. SD liked it so much that he always asked the teacher 

to repeat it one more time. At the end, he learned the lyrics of the song. The researchers realized 

that SD liked English classes because he always answered "Sí [Yes]" to the question, do you 

like learning English? He always responded honestly when he liked or disliked something. In 

the event that he did not like something in particular, he would show his disagreement by saying 

"No quiere [He doesn't want to]" or "No, gracias [No, thanks]" He liked being in the classes 

because he found it very easy to learn the vocabulary. However, when he sensed that he was 

going to learn something more complicated, he averted his gaze and was easily distracted. It 

did not mean that he gave up, rather it was his way of expressing that there are certain topics 

that require the teacher to teach them in more detail so that SD understands them. Therefore, it 

should be taught to students with ASD in the easiest way possible to maintain the student's 

curiosity about the class (Reppond, 2015). 

Despite everything, SD was always determined to learn and demonstrated it through his good 

performance in each lesson. According to Mega et al. (2014), "academic performance is 

measured through two indicators: productivity and ability" (p. 124). Therefore, SD 

demonstrated good academic performance by participating in the classes, answering the 

questions that the teacher asked him, completing all the activities assigned during the English 

lesson, and demonstrating mastery of the learned vocabulary. 

Changes Education Should Make to Help Students with ASD and EFL Teachers 

To answer the third research question, we categorized the answers from the interviews with 

teachers to analyze their opinions regarding the changes that education should make to help 

students with ASD and EFL teachers. 

a) Compliance with Public Policies 

Extracts from the Teachers’ Interview 
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Tendrían que haber políticas que se cumplan (...) de parte del Ministerio de Educación 

y que no solo estén en papel [There should be policies that are followed (...) by the 

Ministry of Education and not only in a paper] (Tch1) 

Extract from the Observation file data 

SD no tiene acceso a Internet ni ha dispositivos electrónicos, solo a una grabadora. 

[SD does not have access to the Internet or electronic devices, just a radio] (Observer 2) 

No hay material didáctico para enseñar inglés en el aula. [There is no teaching material 

to teach English in the classroom.] (Observer 1) 

Public policies are the basis of a successful teaching-learning process as long as they are met. 

According to this, Tch1 believes that there is really no compliance with the public policies 

established. Let us first remember that in article 47, numerals 7 and 8, of the Constitution of 

Ecuador (2008), specialized education is mentioned as a right for people with disabilities. 

Autistic students are part of this group of people. Therefore they must enjoy this right 

mentioned. However, Tch1 assures that not much has been done to help autistic individuals 

who are immersed in the country's educational system, mainly due to non-compliance with this 

law. 

The article mentions a specialized education, however, the reality is different from that 

proposed. In the observed classes, the researchers noticed that the SD classroom did not have 

access to the Internet or electronic devices. These instruments are very useful for a visual learner 

like SD. Murray (2015) and Jacklin and Farr (2005) point out that electronic devices have a 

great visual impact. Therefore they are excellent didactic material for teaching SD. In addition, 

the SD classroom did not have teaching material for EFL teaching. Although there were many 

models, images and other visual elements in the classroom, these were not designed for the 

English subject but for other subjects. The teacher was in charge of providing their own 

materials and technological tools for the English classes. 

b) Government Support for Teachers 

Extracts from the Teachers’ Interview 

Apoyo económico para las capacitaciones de maestros y material didáctico.  [Financial 

support for teacher training and teaching materials.]  (Tch1) 



35 

 

 

 

El Ministerio de Educación debe proporcionar guías para los profesores del país.  [The 

Ministry of Education should provide guidelines for teachers in the country] (Tch1) 

The two teachers interviewed affirm that the Ministry of Education is the entity in charge of 

providing financial support to guarantee teacher training, provide teaching materials and guides 

for those teachers who teach autistic students. We must point out that the Ministry of Education 

establishes free access to continuous training as a right for teachers (LOEI, 2015). Which means 

that this deficient teacher training is partly an oversight of the corresponding authorities.  

In the first place, neglecting the training of teachers is depriving them of one of their rights. 

Second, teachers have not been given strategies to help them teach inclusively to autistic 

students (Forlin & Chambers, 2011). This has caused the neglect of the inclusion of autistic 

people in a quality education. Although SD is in the classroom, it does not seem like he is really 

included in the educational system. Other ways in which the Government should support the 

teaching-learning process of an autistic student is through the equipment of technologies and 

trained human talent to promote the development of students as SD (CONADIS, 2017). 

c) Special Education as a Subject in Pedagogy Major 

Extracts from the Teachers’ Interview 

En las carreras de educación debe haber una materia que sea de educación especial. 

[In education careers, there must be a subject that is special education.] (Tch1) 

No hay maestros de educación especial. [There are no special education teachers] 

(Tch1) 

Si no hay profesores para poder ayudar no reciben a los alumnos autistas en las aulas. 

[If there are no teachers to be able to help, they do not receive autistic students in the 

classrooms] (Tch1)  

In Tch1's responses we identified a very interesting contribution. Tch1 believes that there are 

no special education teachers to support the English teacher during class. The low presence of 

these professionals has often caused autistic students not to be accepted in public or private 

educational establishments. And in the event that these students are accepted into regular 

schools, EFL teachers need someone specialized in the subject of autism to treat behaviors or 

certain characteristics of the student that the English teacher is unaware of. 
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Special education is of paramount importance to the teacher. For that reason, it is important that 

all teachers are exposed to the principles of special education in order to be effective in their 

teaching, understand the needs of all students, and help autistic learners who are at risk of school 

failure (Tapiwa, 2018). The lack of special education teachers presents a challenge for both the 

English teachers and the autistic student. Therefore, Tch1 considers that a possible strategy to 

minimize this problem would be to start training teachers from undergraduate, implementing a 

special education subject in pedagogy majors.  

9. RESEARCH IMPACTS 

This research project would have an educational and social impact. This is due to the 

information provided on the characteristics of Autism Spectrum Disorder, the challenges and 

strengths in the teaching-learning process of English as a foreign language in both students and 

teachers. In addition, the opinions of teachers on the changes that education must make to 

improve this process are exposed. So that they are taken into account by the corresponding 

authorities. This project could provide support and guidance to those teachers who teach 

English as a foreign language to students with autism to help them develop both educationally 

and socially. We also believe that this study could serve as the basis for future research related 

to autism in education. We emphasize that it would be important for other researchers to carry 

out a longitudinal study on this topic, since in the context of our city and country this has not 

been so investigated. 

Finally, this research encourages teachers of English as a foreign language to explore the 

strengths of students with ASD who prove to be good English language learners. Thus 

supporting and strengthening inclusive education that is still misapplied in educational 

establishments in our region. 

10. CONCLUSION AND RECOMMENDATIONS 

10.1 Conclusions 

In conclusion, the teaching-learning process involving an autistic student presents some 

challenges for the EFL teacher and for the student. The first challenge facing the teacher is poor 

teacher training. An untrained teacher does not know the characteristics of the student’s 

disability, much less the ways in which he can help him. The teacher also has to deal with the 

various degrees of ASD that a student can have. The degree will establish how the teacher 
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should design the didactic material and the curricular adaptations. On the other hand, the student 

also faces a variety of challenges in his EFL learning process. It is very difficult for an autistic 

student to socialize or communicate, which creates a kind of barrier between him and the 

teacher during the class. Sometimes his behavior can break the concentration of the class. 

Finally, there are still closed-minded teachers who believe that it is not important to teach 

English to an autistic student. Perhaps this could be the biggest challenge he faces. 

In addition to all the challenges that were found, the strengths of the autistic student in the EFL 

teaching-learning process were also identified. This research shows that the main strengths of 

the autistic student are the student's good memory when it comes to learning vocabulary. The 

student also proved to be an excellent visual learner and is very organized. One of the most 

important strengths that the autistic student demonstrated is not being afraid of making mistakes 

and not being ashamed of them, in addition to accepting his teacher's corrections and correcting 

his mistakes at that moment. Despite his disability, the student shows that he has strengths to 

learn English and maintains a positive attitude towards learning this language. Even some of 

the characteristics of the spectrum, such as its organization and good memory, are enhancers in 

its learning process. Despite all the challenges teachers face, they maintain a positive outlook 

toward autistic students as good English language learners. 

As a final conclusion, EFL teachers give their opinion on compliance with public policies in 

special education. They mention that it is necessary to put public policies into practice and not 

simply leave them established as theory. These policies could cover most of the challenges 

facing teachers and students. Well, it is established by law, free teacher training and exclusive 

teaching material for special education. However, the findings show that this differs from 

reality. Teachers do not feel qualified enough to teach English as a foreign language to an 

autistic student. And the classroom where the autistic learner is found is not equipped with the 

necessary resources. So this is what professors refer to as public policy compliance. Another 

challenge stems from this, which is the low presence of special education teachers. Therefore, 

English teachers consider it feasible to include a special education subject in the teaching career, 

to prepare future teachers in this area from undergraduate. 

10.2 Recommendations 

It is necessary that the Ministry of Education give greater importance to the teaching-learning 

challenges of students with special abilities, through training for teachers regarding curricular 
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adaptations and design of didactic material. Above all, the preparation of teachers on the subject 

of autism must be guaranteed so that they know how to act in the face of the challenges of 

teaching this type of student. In this way, it could end that negative thought that many closed-

minded teachers still have that a student with characteristics of the autism spectrum will not be 

able to learn a foreign language and therefore it would not be important to teach them this 

language. 

Teachers are encouraged to teach with patience so that they can identify the unique 

characteristics of autistic students in order to turn them into strengths rather than challenges. 

Teaching English as a foreign language to an autistic student will be a challenge for any teacher, 

but with training and a vocation for teaching, these challenges can be overcome, thus achieving 

a successful EFL teaching-learning process. It is also recommended that the Ministry of 

Education take these strengths into account when training teachers to motivate them to help 

these types of students who have qualities of good English language learners. 

It is necessary for the Ministry of Education to work together with the universities to train those 

who want to be future EFL teachers in the field of special education. This will help them to be 

able to face any challenge that comes their way when they have to teach a student with autism. 

In this way, the lack of special educators could be compensated and the demand for special 

education can be met. Likewise, we recommend carrying out longitudinal research and in more 

educational establishments in our country on the topic of teaching-learning EFL to autistic 

students. With more students, to learn more realities. We recommend it to collect more feedback 

on this process and try to improve it.  
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12. APPENDICES 
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Annex 2. Legal Representative of the Autistic Student Informed Consent 

 



50 

 

 

 

 

 

 

 

 



51 

 

 

 

Annex 3. Learning Style Instrument VARK 
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Annex 4. Semi-structured Interview Guide 
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Annex 5. Interview Transcription 
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Annex 6. Semi-structured Observation Sheet 
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Annex 7. Field Notes 
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Annex 8. Student’s Production Activity of the First Class 
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Annex 9. Student’s Production Activity of Second Class 
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Annex 10. Student’s Production Activity of Third Class 
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Annex 11. Student’s Production Activity of Fourth Class 
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NÚMERO TELEFÓNICO:         0962654329 

E-MAIL:                                         damaris.pillajo5543@utc.edu.ec  

2. ESTUDIOS REALIZADOS 

NIVEL PRIMARIO:                       UNIDAD EDUCATIVA “VELASCO IBARRA” 

         NIVEL SECUNDARIO:                 UNIDAD EDUCATIVA “PRIMERO DE ABRIL” 

         NIVEL SUPERIOR:                       UNIVERSIDAD TÉCNICA DE COTOPAXI 

3. TÍTULOS OBTENIDOS 

-          BACHILLER EN CIENCIAS 

4.  EXPERIENCIA ACADÉMICA 

-          UNIDAD EDUCATIVA “FELIX VALENCIA” 

-          ESCUELA “SIMON BOLIVAR” 

-          UNIDAD EDUCATIVA “RIOBLANCO ALTO”  

5.  CARGOS DESEMPEÑADOS 

-          PRÁCTICAS DE OBSERVACIÓN 

-          PRÁCTICAS DE AYUDANTÍA 

-          PRÁCTICAS PRE-PROFESIONALES 

6.  CURSOS REALIZADOS 

-          QUALITATIVE RESEARCH IN EDUCATION 

-          II CONGRESO DE VINCULACIÓN CON LA SOCIEDAD, IMPACTOS, 

ENSEÑANZAS, Y APRENDIZAJES EN EL CONTEXTO COVID Y POSCOVID 

DE LAS IES 
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Annex 14. Second Author’s Curriculum Vitae 

1. DATOS PERSONALES 

NOMBRES:                                    KLEBER FABIAN 

APELLIDOS:                                 TACO GUAMANI 

FECHA DE NACIMIENTO:      09-NOVIEMBRE-1998 

CÉDULA DE CIUDADANÍA:      055023119-5 

ESTADO CIVIL:                            SOLTERO 

DIRECCIÓN:                                 LATACUNGA, TIOBAMBA SUR 

NÚMERO TELEFÓNICO:         0969040290 

E-MAIL:                                         kleber.taco1195@utc.edu.ec  

2. ESTUDIOS REALIZADOS 

NIVEL PRIMARIO:                       UNIDAD EDUCATIVA “CLUB ROTARIO” 

         NIVEL SECUNDARIO:                 UNIDAD EDUCATIVA “RAMON BARBA 

                                                                                                              NARANJO” 

 NIVEL SUPERIOR:                       UNIVERSIDAD TÉCNICA DE COTOPAXI 

3. TÍTULOS OBTENIDOS 

-          BACHILLER TÉCNICO EN ELECTROMECÁNICA AUTOMOTRIZ 

4. EXPERIENCIA ACADÉMICA 

-          UNIDAD EDUCATIVA “FELIX VALENCIA” 

-          UNIDAD EDUCATIVA “MANUEL GONZALO ALBAN RUMAZO” 

5. CARGOS DESEMPEÑADOS 

-          PRÁCTICAS DE OBSERVACIÓN 

-          PRÁCTICAS DE AYUDANTÍA 

-          PRÁCTICAS PRE-PROFESIONALES 

6. CURSOS REALIZADOS 

-          QUALITATIVE RESEARCH IN EDUCATION 

-         II CONGRESO DE VINCULACIÓN CON LA SOCIEDAD, IMPACTOS, 

ENSEÑANZAS, Y APRENDIZAJES EN EL CONTEXTO COVID Y POSCOVID DE LAS IES 
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