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Autor: 
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RESUMEN 

La enseñanza del inglés a niños representa un reto para los docentes al momento de implementar 

estrategias didácticas que promuevan el aprendizaje del idioma de manera efectiva y dinámica.  

Por ello, el objetivo fue identificar las estrategias didácticas utilizadas en la enseñanza del inglés 

a niños en dos instituciones educativas particulares de Latacunga durante el periodo 2024-2025.  

El problema abordado fue que las estrategias didácticas eran suficientes para enseñar inglés. La 

investigación se desarrolló bajo un enfoque cualitativo y descriptivo, método que utilizó una 

entrevista semiestructurada aplicada a cinco docentes de inglés. Se utilizó el análisis temático 

para analizar las experiencias aportadas por los docentes. Los resultados mostraron que los 

profesores utilizan estrategias activas como juegos, dramatizaciones y juegos de rol. Los 

profesores también utilizaron estrategias tecnológicas como: Spotify, Kahoot, Duolingo, 

Quizziz, YouTube y plataformas online. Para las estrategias de expresión oral y escrita los 

profesores utilizaron: juegos de rol, entrevistas, caligrafía, ortografía, sonidos, dramatizaciones, 

TBL y escritura creativa. Para las estrategias de lectura y comprensión oral los profesores o 

utilizaron canciones, audiolibros de cuentos, textos ilustrados, cuentos y lecturas compartidas. 

Se concluye que la aplicación equilibrada de estrategias didácticas favorece el proceso de 

enseñanza-aprendizaje del inglés. Los investigadores recomiendan reforzar la formación del 

profesorado y mejorar el acceso a la tecnología para optimizar la enseñanza del inglés en edades 

tempranas. 

Palabras clave: Estrategias didácticas, estrategias activas, estrategias tecnológicas, Enseñanza 

de inglés.  
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PUJILI EXTENSION 

THEME: “DIDACTIC STRATEGIES TO TEACH ENGLISH TO YOUNG 

LEARNERS” 

Author: 

Toapanta Chicaiza Brayan Paul 

ABSTRACT 

Teaching English to children is challenging for teachers when implementing didactic strategies 

to promote language learning effectively and dynamically.  So, the objective was to identify the 

didactic strategies used in teaching English to children in two private educational institutions 

in Latacunga during the period 2024-2025.  The problem addressed was that the didactic 

strategies were enough to teach English. The research was developed under a qualitative 

approach and descriptive , method, using a semi-structured interview applied to five English 

teachers. Thematic analysis was used to analyze the experiences provided by the teachers. The 

results showed that teachers use active strategies such as games, dramatizations, and roleplays. 

The teachers also used technological strategies such as: Spotify, Kahoot, Duolingo, Quizziz, 

YouTube, and online platforms. For speaking and writing strategies teachers used: roleplays, 

interviews, calligraphy, spelling, sounds, dramatization, TBL and creative writing. For reading 

and listening strategies teachers or used songs, stories audiobooks, illustrated texts, stories and 

shared readings. It is concluded that the balanced application of didactic strategies favors the 

teaching-learning process of English. Researchers recommend strengthening teacher training 

and improving access to technology to optimize the teaching of English at early ages. 

Keywords: Didactic strategies, active strategies, technological strategies, Teaching English. 
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2. PROBLEM STATEMENT 

In the field of teaching English as a foreign language, educators face the challenge of selecting 

and implementing didactic strategies that not only capture students' interest but also foster their 

comprehension and language proficiency. However, the paucity of information about didactic 

strategies employed by teachers to teach young learners is a central problem. This problem is 

compounded by a lack of teacher motivation. As Kumari and Kumar (2023, p. 4) state, “teacher 

motivation plays an important role in teaching and learning excellence,” suggesting that an 

unmotivated teacher can negatively influence students, as they may lose interest in language 

and learning in general. So likewise, Burdersa (2016, p. 1) notes that “lack of professional 

training and continuous development for teachers can be a key source of dissatisfaction with 

the quality of their teaching,” resulting in outdated and scarce didactic strategies. In this context, 

the main stakeholders are teachers and students, who depend on attractive didactic strategies, 

adequate professional training, and appropriate materials to improve the teaching-learning 

process. 

In Ecuador, English language teaching has faced difficulties over time that persist to this day. 

The main problem lies in the teacher's professional development, the lack of appropriate 

resources in the application of didactic strategies in language teaching. They are not sufficient 

to achieve an adequate command of the language, resulting in a low level of English among 

students. According to Sanchez (2022), the English Proficiency Index (EPI) ranks the country 

82nd out of 111 nations evaluated, reflecting a low level compared to other countries. In 

addition, Education First's EPI report shows that the province of Cotopaxi has a score of 370 

out of 700, equivalent to an A2 level, confirming the low proficiency in this region. Even though 

English is a compulsory subject from the second grade of basic education to the third year of 

unified general baccalaureate, with an hourly load of three hours per week since the 2016-2017 

academic year (“Ministerio de Educación”, 2014), this hourly load is insufficient to achieve 

adequate language proficiency. These combined factors have led to students not developing the 

necessary skills, perpetuating the low levels of English proficiency in the country. 

Currently, the teaching of English in educational institutions in the city of Latacunga, Cotopaxi 

province, reflects several limitations. Teachers face difficulties in adopting new didactic 

strategies due to inadequate resources, a lack of technological integration, and limited access to 

professional development programs. In addition, lack of teacher motivation and students' 
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unresponsive attitude towards learning English aggravate the problem. As Cabrera and Ríos 

(2023) point out, deficiencies in early English education create learning deficits that persist 

throughout students' academic careers. This is due to unattractive didactic strategies and a 

curriculum that does not respond to the demands of the modern world. These factors have led 

to ineffective and outdated English language teaching. In addition, there is a lack of research 

on how teachers apply didactic strategies in the classroom, making it difficult to establish better 

strategies to improve English language teaching at the primary level. As a result, young learners 

are not receiving the quality of education needed to develop communication skills, which 

further contributes to low proficiency levels in Ecuador.  

The objective of this research is to identify the didactic strategies used by English teachers in 

teaching young learners in two educational institutions in the city of Latacunga during the 2024-

2025 academic period. Its relevance resides in the fact that it will provide valuable information 

on didactic strategies and their effectiveness, which will allow proposing improvements in the 

design of educational programs. In addition, by addressing constraints such as lack of resources, 

this study can contribute to the development of an English teaching system that meets the needs 

of students. It is hoped that the findings will contribute to the development of didactic strategies 

to make English teaching more engaging, interactive, and effective, ultimately improving the 

teaching-learning process. In addition, this research highlights the importance of integrating 

technology, training educators, and fostering student-centered learning environments to 

optimize the teaching of the English language to young learners. 

Research Questions  

¿What are the types of didactic strategies most commonly used by teachers to teach English as 

a second language to young learners?   
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3. OBJECTIVES 

3.1 General Objective: 

To identify the didactic strategies currently used in the teaching of English to young learners in 

two educational institutions in the city of Latacunga during the 2024-2025 academic period. 

3.2 Specific Objectives 

• To establish theoretical foundations about didactic strategies in the learning process of 

young learners. 

• To diagnose didactic strategies in EFL classrooms for young learners. 

• To describe the didactic strategies used by teachers to teach English. 
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4. ACTIVITIES AND TASK SYSTEM CONCERNING THE OBJECTIVES 

PROPOSED. 

Table 1 

Activities and Task System concerning the Objectives Proposed  

 

5. JUSTIFICATION 

The field of English language teaching increasingly recognizes the importance of early foreign 

language acquisition, especially in young learners. According to Navés and Muñoz (2000), 

Specific Objective Activities Result of Activities Verification Means 

To establish 

theoretical 

foundations 

about didactic 

strategies in the 

learning process 

of young 

learners. 

Look up information 

in books, eBooks, 

scientific magazines, 

institutional 

websites, and 

theses.  

To obtain relevant 

information 

Theoretical 

framework. 

To diagnose 

didactic strategies 

in EFL 

classrooms for 

young learners. 

Implement the 

research 

instruments.  

Apply the semi-

structured interview. 

Data collection 

Informed consent  

Records  

 

Transcription 

Results and 

Discussions  

To describe the 

didactic 

strategies used 

by teachers to 

teach English.  

Analyze the teachers' 

opinions.  

Categorize the 

teachers' opinions. 

Extracts of the 

teacher's opinions  

Conclusion and 

Recommendations  

Results and 

Discussions  
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children possess a natural aptitude for language acquisition, which highlights the need to 

implement didactic strategies for English language teaching that are adapted to their learning 

styles and cognitive development. However, a significant gap persists, such as the lack of access 

to educational resources and the lack of teacher training for the implementation of didactic 

strategies.  

This research focuses on the identification of didactic strategies used by teachers, which was 

done through an interview with semi-structured questions. These strategies were detailed 

according to the opinions and experiences of the teachers interviewed. Remer and Tzuriel 

(2015) emphasize that developing strategies that generate motivation and promote meaningful 

learning is a key but essential challenge. Therefore, this study determined which didactic 

strategies are the most effective for teaching English to young learners. 

The main beneficiaries of this research are the teachers, who have a repertoire of didactic 

strategies that allow them to create a positive learning environment, directly benefiting the 

young students, improving and increasing their confidence in the use of English, and motivating 

them to learn languages. On the other hand, the didactic strategies identified contribute to the 

development of students' communication skills, preparing them for academic and personal 

success in a globalized world. Furthermore, by addressing the lack of research on this topic in 

diverse contexts, this study offers a valuable contribution to the field of English language 

teaching, contributing to the importance of teacher training and technology integration. 

6. SCIENTIFIC AND TECHNICAL FOUNDATION  

6.1 Research Background 

The research that addresses the topic of didactic strategies for teaching English to children has 

had the purpose of being a research topic due to its importance as stated by multiple authors. 

However, it is vital to bring to light the lack of specific and consolidated information about this 

topic, even though it plays an important role in education. Therefore, this thesis proposes to 

address this problem by contributing new perspectives to the already existing knowledge about 

the application of strategies in the teaching process.  

International studies such as Wulandari et al. (2020), mentioned that in their study their main 

objective was to identify the main English teaching strategies used by fifth-grade teachers and 

what problems teachers encountered when teaching young learners. This study was descriptive 
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qualitative research, where classroom observations and interviews were conducted to collect 

data. As a result, it was found that the teacher applies eight strategies in teaching English, such 

as; listen and repeat, listen and do, questions and answers, pairs, collaborative learning and 

games. In addition, the problems that the teacher experienced were the lack of resources and 

limited knowledge about teaching strategies.  

Along the same line, Pratiwi et al. (2021) conducted a research study whose objective was to 

describe the problems faced by teachers in applying strategies in teaching English and to explain 

the strategies they use with young learners. This study is qualitative descriptive, where data 

were collected through semi-structured interviews, which were applied to six English teachers 

from various private schools. The researchers analyzed the data by categorizing, explaining, 

and drawing conclusions. The results show that there are nine problems they have to face when 

teaching English to young learners, which include limited time, diversity of students' characters, 

lack of concentration, students fighting with each other, the position of English in the national 

curriculum, large number of students in class, unsupported facilities, learning media, and the 

fact that English is not a communication tool. Meanwhile, the strategies they applied to teach 

students were cooperative, contextual, thinking along with students, expository, inquiry, 

exploration-elaboration-collaboration, TPR, students' active learning, and video strategies. 

Several studies in Latin America explored the importance of didactic strategies in English 

language teaching. Cock Martinez (2022), in his study, starts with the objective of identifying 

innovative didactic strategies for the teaching and learning of the language, where she used 

qualitative research from the review of documents found in Redalyc, Scielo, Ebsco and Google 

Scholar. As for the results, she mentions that the motivation to learn English is very low, since 

this is linked to the teaching of the language, it can be reflected that the strategies are not 

correctly applied to the student, thus affecting their interest and motivation to learn the 

language. In this sense, the school environment has to be a suitable place for the student to 

practice it and the teacher has to be trained to be able to apply it effectively in the classroom.  

On the other hand, Palacios and Cifuentes (2018) mention that their study aims to establish the 

impact of the application of didactic strategies to seventh-grade students in a school in Armenia, 

as well as to describe the strategies that can be applied to students in the teaching-learning 

process and analyze how didactic strategies related to multiple intelligences benefit the English 

language teaching process. The research that was carried out was qualitative and of the action 



11 

 

research type, for the collection and analysis of data, interviews, classroom observations, tests, 

and analysis of documents were carried out. Their main findings were that the intelligences 

most used by the students were interpersonal and intrapersonal, in turn, the motivation and 

performance of the students was linked to the variety of exercises presented in class. 

Ecuador highlights the importance of didactic strategies for teaching English in elementary 

school students. In the study of Hidalgo (2020), the objectives of her study were to analyze 

strategies to activate learning in fourth graders, in addition, she developed qualitative and 

descriptive research using methods of analysis and synthesis. In turn, she used techniques such 

as observation and survey directed to 35 students who were randomly selected. The main 

findings were that when teachers applied the strategies, students kept their attention to the 

teacher, also that students' participation and understanding of the topics were better developed, 

she also mentions that the preferred strategies for students were working in teams, concluding 

that students develop their learning much better through Learning-by-doing and Learning-by-

reading since teachers can better adapt these strategies before presenting to the class.  

6.2 Theoretical Framework 

6.2.1 Teaching English to Young Learners. 

Generally, the term young learners refers to children between the ages of 3 and 12. According 

to Cameron (2001), children at this stage have a great capacity for language acquisition due to 

their fervor and liveliness as learners, but at the same time, children may lose interest and 

motivation when faced with difficult tasks; therefore, teaching approaches to language learning 

that take into account their limited attention span and need for hands-on learning are needed. 

Young learners are in the midst of developing their linguistic and cognitive skills. As Piaget 

(1970) mentions, in the preoperational stage (2 to 7 years) and in the concrete operations stage 

(7 to 11 years), children learn best through concrete experiences and practical activities. In 

relation to this, this stage of learning should include activities that allow children to explore and 

discover through games, stories, and other activities. In addition, Vygotsky (1978) emphasizes 

that social interaction is important for the learning of young learners. His concept of the zone 

of proximal development (ZDP) proposes that children learn best when they receive help from 

a guiding adult or a more capable peer, implying that the teacher comes to play an important 

role as a mediator in the learning process. 
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Young learners do not have metalinguistic skills, unlike adolescents or adults. For this reason, 

according to Moon (2000), young children do not learn through grammatical rules but through 

meaningful exposure and functional use of language, thus providing an environment where they 

can actively participate in activities to maintain their motivation. 

In addition, Medina, Melo, and Palacios (2013) mention that children develop better 

communication skills as well as self-confidence by learning a language at an early age; this 

confidence can be understood as a greater willingness to participate in group activities and peer 

interaction. For his part, Cummis (2001) points out that preparing children to learn a language 

provides advantages in linguistic skills and academic and professional preparation, being this 

bilingual education key to the student's integral development 

6.2.3 Didactic strategies to teach to young learners 

Mansilla and Beltrán, (2013) define it as follows: “The didactic strategy is conceived as the 

activity structure in which the objectives and contents are made real” (p. 29). In addition, 

Salvador (2018) mentions that didactic strategies are actions that are carried out by the teacher 

in a planned manner to achieve the established objectives. In other words, they are procedures 

organized by teachers and used by them to facilitate learning and the achievement of 

educational goals. 

Characteristics 

• Structured planning 

Hernandez Bonilla (2022), emphasizes that “didactic strategies require planning that takes into 

account the learning objectives and structuring activities that consider the specific needs of the 

students” (p.67). In this way when a strategy is planned efficiently, the teaching and learning 

process is easier for the students and teacher, so the learning objectives are achieved.   

• Flexibility and adaptability 

Strategies should be adapted to the different needs of students. As mentioned by Guevara 

(2017), with emphasis on school libraries are much more than shelves full of books, they are 

the heart of educational institutions since in these spaces are built daily inclusive and dynamic 

learning environments where each student has the opportunity to have access to a wide variety 
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of information they need. This is of great importance for all students to develop critical and 

creative skills. 

• Promotes active learning 

Cock Martinez (2022) emphasizes that didactic strategies must promote the active participation 

of students, involving them in activities that enable them to apply what they have learned in 

real situations to encourage their curiosity and motivation to learn. 

• Formative Assessment 

Cruzado (2022) mentions that formative assessment seeks to develop autonomy in learning, 

with feedback being a significant aspect that allows the student to determine what progress he 

has made, as well as to see what his mistakes have been in order to avoid repeating them, what 

aspects he should improve, and what he still needs to learn. 

• Use of varied resources 

The integration of materials and tools in the teaching process significantly improves learning; 

the use of didactic resources facilitates the understanding and retention of new knowledge. The 

variety of didactic materials, such as infographics, videos, interactive games, and virtual tools, 

allows students to interact with the information, adapting to their learning style and promoting 

a dynamic educational environment (Amado, et al., 2021). 

Advantages and Disadvantages. 

According to Mayer (2002), one of the main advantages of using didactic strategies is that it 

allows students to link new concepts with previously acquired knowledge, improving 

comprehension and retention of the content. Meanwhile, Bonwell and Eison (1991) emphasize 

that active strategies, such as problem-solving activities or group discussions, increase student 

motivation, contributing to the development of critical and reflective skills. 

On the other hand, Tomlinson (2001) points out that adapting strategies promotes an inclusive 

environment by allowing teachers to customize content and activities according to students' 

interests and learning styles. Similarly, Jhonson, Jhonson and Smith (1998) argue that strategies 
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based on cooperative learning not only improve academic results but also develop interpersonal 

skills such as communication and problem-solving, which are essential in daily life. 

Nevertheless, didactic strategies also have significant disadvantages. As Wlodkowski (2017) 

mentions, learning strategies require intensive planning and preparation; for teachers, creating 

activities can be challenging, especially when time and resources are limited. In addition, 

another important disadvantage is the dependence on specific materials and technology; lack of 

access to technological tools can limit the performance of modern strategies, leaving slow 

learners at a disadvantage (Ertmer & Ottenbreit-Leftwich, 2010). 

Finally, Cuban (1993) argues that both teachers and students may show resistance to adopting 

new strategies because students and teachers are accustomed to traditional methods, making it 

difficult to implement innovative approaches and limiting the impact of educational reforms. 

6.2.4 Types of Didactic Strategies. 

Active Strategies 

According to Prince (2004), active strategies are a teaching method that encourages 

participation, motivation, reflection, and collaborative learning, making them very practical for 

improving students' understanding and engagement in the teaching and learning process. These 

strategies generate a dynamic learning environment where knowledge is constructed in a 

meaningful and active way, centered on the learner. Some of the main strategies that are applied 

in the educational environment are described below:  

Problem-based learning (PBL) 

Problem-based learning involves students working collaboratively to solve a real or recreated 

problem related to the course content. For example, in an environmental science class, students 

may be asked to come up with solutions to reduce pollution in a local river. This strategy 

develops students' critical thinking, teamwork, and problem-solving skills (Hmelo-Silver, 

2004).  

Collaborative learning 
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Johnson et al. (2014) emphasize that collaborative learning consists of activities that students 

perform together to achieve a common objective, which helps to better develop social, 

communicative, and comprehension skills and cooperation among students. Examples include 

class discussions, group projects, or activities such as Think-Pair-Share.   

Project-Based Learning (PBL) 

According to Thomas (2000), in this strategy, students develop projects throughout the school 

course based on the content of the subject, which allows them to put into practice the theoretical 

knowledge acquired. This strategy fosters autonomy and deep learning. 

Role Playing Games and Simulations 

According to Bonwell and Edison (1991), role-plays and simulations increase students' 

motivation and engagement by allowing them to assume specific roles or situations where they 

seek to explore perspectives and practice communication skills. 

Gamification  

Gamification is the incorporation of game elements in the learning process to encourage 

engagement, motivation, and fun for students. This strategy can contain scoring systems, 

rewards, and challenges; incorporating these elements encourages greater participation and 

knowledge retention, making it an interactive and engaging experience (Deterding et al., 2011). 

Technological strategies. 

As Koehler and Mishra (2009) point out, technological strategies stand as digital tools that 

facilitate, strengthen, and personalize the teaching and learning process; currently, these 

strategies not only promote access to innovative learning resources but also encourage active 

participation and student autonomy. The effective incorporation of technology in the classroom 

requires both pedagogical and technological knowledge of the content. Meanwhile, Selwyn 

(2012) argues that the implementation of technologies in the educational environment not only 

constitutes a transformation in the teaching process but also presents itself as a didactic strategy 

that facilitates personalized, collaborative, and interactive learning, thus promoting pedagogical 

innovation by providing tools that adjust to different learning styles and student needs. 
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 Main Technological Strategies are mentioned below:  

Online Learning (E-learning) 

Learning management platforms, such as Moodle, Google Classroom or Canvas, contribute 

effectively and affordably to the educational environment. They allow for online assessment, 

favor the monitoring of student progress, and, in turn, provide instant feedback, which 

encourages interaction between teacher and student through forums, promotes autonomous 

learning, and allows progress to be made at the student's pace (Means, et al., 2014). 

Use of Interactive Tools 

Wang (2015) considers that the use of tools such as Kahoot, Quizizz, or Mentimeter encourages 

students' active participation through active quizzes, surveys, and gamified activities. Through 

these gamified strategies, students can stay motivated and transform learning into a dynamic 

experience, improving the retention of the knowledge being acquired. 

Access to Multimedia Content 

According to Clark and Mayer (2016), the use of videos, podcasts, and simulators allows 

students to access visual or audio explanations of a specific topic and thus improve their 

understanding. Platforms such as YouTube or TED-Ed provide a variety of attractive 

multimedia resources accessible from anywhere; multimedia resources enhance learning by 

effectively integrating audio, video, images, and text. 

Learning with mobile apps 

As Luckin et al. (2016) report, applications such as Duolingo, Khan academy among others 

adapt the content according to the needs and pace of learning of the student, these apps have 

the function of identifying strengths and weaknesses so that they can provide personalized 

activities based on the user's progress; these tools develop autonomy and improve academic 

performance. 

On-line collaboration 

According to Scardamalia and Bereiter (2014), the use of digital tools, such as Google Docs, 

Padlet, or Trello, encourages collaborative work and facilitates the sharing of ideas in real-time. 
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These platforms allow students to collaborate online no matter where they are and thus 

encourage the development of critical thinking, team coordination, and problem-solving skills 

in order to foster a dynamic and participatory environment. 

Augmented Reality (AR) and Virtual Reality (VR) 

As Radu (2014) points out, augmented and virtual reality are technologies that allow creating 

immersive experiences, interactive simulations, and enhance learning by allowing students to 

explore scenarios that would be inaccessible in a traditional environment, applications such as 

Google Expeditions allow visiting various sites, such as museums or historical places virtually. 

6.2.5 Use of Technology for Young Learners 

Marsh et al. (2018) mention that the use of technology has proven to be an effective tool in the 

field of early childhood education, provided it is used appropriately. Its implementation in the 

educational environment has contributed to enhance students' motivation, interaction, and 

autonomous learning. In addition, it has facilitated the development of linguistic, cognitive, and 

social skills. On the other hand, it has made it possible to adapt the contents to the specific needs 

of each student, as well as to provide interactive and personalized experiences. 

The study by Hirsh-Pasek et al. (2015) shows that the use of tools such as ABCmouse, Strafall, 

and Duolingo Kids, designed specifically for children, can have a positive impact on language 

development and the formation of critical thinking in young learners. These educational 

applications and games, when properly designed, can facilitate the acquisition of skills such as 

reading, writing, and vocabulary enrichment through interactive and gamified activities. 

Advantages 

• Motivation and engagement in learning 

According to Flewitt et al. (2015), gamified apps, such as DoulingoKids or ABC Mouse, offer 

interactive and engaging experiences that sustain and extend children's interest in writing and 

reading. In this way, it is evident that such apps contribute to making language learning more 

dynamic and entertaining. 

• Access to varied and personalized educational resources 
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Shapiro (2018) argues that digital tools contribute to the development of skills and learning 

styles in children, facilitating access to platforms such as Epic!, and Books for Kids, which have 

materials adapted to their level, as well as virtual libraries that offer books in English adapted 

to their age. 

• Digital and cognitive skills development 

Huber et al. (2018) state that implementing technology from an early age in the school 

environment contributes to the development of both technological and cognitive competencies, 

aspects that are fundamental in a digital context. Interactive tools favor problem-solving and 

critical thinking, while digital experiences foster creativity and curiosity in students. 

• Autonomous and flexible learning 

As Bird and Edwards (2015) point out, the use of digital technologies facilitates the learning 

process for young learners, as they can learn at their own pace. In addition, self-directed 

learning opportunities are encouraged so that children can experiment and learn in safe digital 

environments. 

• Encouraging creativity and collaboration 

Yelland (2010) states that the integration of technology in collaborative activities fosters 

socialization and creativity in learning environments. In this sense, platforms such as Scratch 

promote creativity by allowing children to program animated stories, which facilitates 

collaborative work and communication between teachers and students. 

Disadvantages  

• Excessive screen exposure  

According to the World Health Organization WHO (2019), it is recommended that children 

under five years of age should not spend more than one hour a day in front of electronic devices, 

as this can have a negative impact on children's visual health and general well-being when 

spending prolonged time in front of screens. 

• Distractions and lack of concentration 
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As Plowman et al. (2012) point out, access to devices not used for educational purposes can 

generate distractions. This is because some children may be tempted to play with non-

educational apps instead of learning apps. 

• Technological dependence and reduction of social skills 

Kirkorian et al. (2016) expound that single learning, in which the student interacts exclusively 

with a screen, cannot replace the relevance of face-to-face interaction with the teacher, arguing 

that excessive use of technology can compromise the student's ability to interact socially with 

other children. 

• Difficulties in the supervision and control of the content. 

The possibility of children accessing content inappropriate for their age is a reality if control 

measures are not implemented by parents or the responsible teacher. In this sense, YouTube 

Kids is one of the platforms that have implemented security filters; however, exposure to 

inappropriate information for their age persists as a latent risk (Chaudron et al., 2018). 

• Digital divide and unequal access 

According to the Organization for Economic Co-operation and Development OECD (2020), 

limited access to technology is a significant obstacle to education in various regions of the 

world, attributed to inequity in access to electronic devices and high-quality internet 

connections among students, which is influenced by their socioeconomic background. This 

phenomenon leads to inequalities in learning outcomes. 

6.2.6 Development of language skills. 

Productive Skills (Speaking and writing) 

Oral expression  

According to Goh and Burns (2012), the development of oral expression is essential in the 

teaching and learning process. For communication to be effective, children acquire language 

through interaction with their environment. Therefore, the use of ludic strategies, such as role-

playing and storytelling, helps to develop their oral competence more effectively. Similarly, 

Nunan (2015) argues that in order to effectively develop oral competence in children, it is 
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advisable to base teaching strategies on real and authentic contexts, as they allow children to 

apply what they have learned in a meaningful way. In addition, it facilitates motivation and 

interest by placing learning in relevant scenarios where language acquisition is easier and more 

stimulating. 

On the other hand, Asher (2009) highlights the relevance of the Total Physical Response 

method, which has been shown to be effective in the association of movements with words or 

phrases, thus enhancing vocabulary retention and understanding of linguistic structures. 

Writing skill 

As Graham et al. (2018) point out, writing in young learners should be developed in a positive 

way, starting with basic strokes and evolving towards the elaboration of short sentences. 

Likewise, the incorporation of multisensory techniques, such as the use of tactile whiteboards 

and interactive activities, in the process of teaching writing is suggested. Similarly, Hyland 

(2019) argued that visual representations, such as graphical schemes or pictorial sequences, 

play an important role in children's elaboration of sentences or texts when learning a new 

language. These visual tools not only facilitate the organization of ideas but also provide highly 

beneficial visual support for language acquisition. The integration of these resources favors 

effective language learning. 

For his part, Moorhouse (2020) argues that the use of strategies such as the use of illustrated 

journals helps children combine images and words, which reinforces the connection between 

thinking and writing. Likewise, digital platforms encourage feedback and continuous 

improvement since they allow the sharing of written texts among peers and teachers. 

Receptive Skills (Reading and Listening) 

Reading skill 

Nation (2013) highlights the relevance of implementing pedagogical strategies that integrate 

visual, auditory and simplified literary elements in the process of teaching reading to young 

students, with the purpose of strengthening the relationship between words and their meaning. 

The repetition of terms aloud has been shown to be effective in improving reading fluency. On 
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the other hand, Duke and Catwright (2021) stress the importance of English reading instruction 

focused on the development of phonological decoding and textual comprehension.   

On the other hand, McGee and Richgels (2012) point out that digital reading tools allow access 

to digital books with interactive features that reinforce reading. Likewise, shared reading, in 

which students and teachers read aloud, promotes text comprehension and grammatical 

patterns. 

Listening Skill 

Vandergrift and Goh (2012) point out that listening skills constitute one of the first 

competencies that children acquire when learning a language. Therefore, the incorporation of 

active listening activities, such as associating sounds with images and guided repetition, results 

in a significant improvement in language perception. For his part, Field (2010) argues that the 

development of listening comprehension should be based on keyword recognition and 

contextual prediction, which facilitates information processing in children. 

Rost (2016) emphasizes the relevance of resources such as Stories Podcasts, or Wow in the 

World, which offer auditory material specifically designed for young learners. These resources 

not only reinforce their listening comprehension but also foster implicit learning through 

storytelling. 

7. METHODOLOGY  

7.1 Research Approach 

This study was conducted using a qualitative approach. It is a useful approach for exploring and 

understanding the complexity of didactic strategies, as it allows the researcher to obtain rich 

and detailed information about teachers' experiences, which can lead to a deeper understanding 

of the strategies used in English language teaching and the generation of more effective 

solutions. As Macdonald and Headlam (2008) explain, it attempts to find out the underlying 

reasons and motivations that drive people's actions and, moreover, how they themselves 

interpret their experiences in the environment around them. This type of research helped the 

researcher to identify, explore, and understand didactic strategies for teaching English to young 

learners.  
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7.2  Research Method  

A descriptive method was employed in this research, as it is used to describe in depth the 

characteristics, experiences, and meanings of a social phenomenon from the perspective of the 

participants. According to Kumar (2011), a descriptive study is based on systematically 

portraying various aspects, such as a situation, a problem, a phenomenon, a service, or a 

program. This method is appropriate because it allows the researcher to describe interview 

responses and develop categories for better analysis. 

7.3 Research context and participants 

The research was conducted in two private educational institutions in the city of Latacunga 

during the 2024-2025 academic period. The population consisted of five English teachers 

between the ages of thirty and forty years old. In addition, the teachers have ten years of 

experience in teaching English. In order to carry out this research, a request for authorization 

was requested to the main authority of each institution, which serves to obtain the necessary 

permission to carry out certain activities within these institutions. 

7.4 Data collection methods 

The initial step for the researcher was to create an interview with semi-structured questions, as 

it allowed for obtaining information and understanding the teachers' perspectives through a 

guided conversation. To ensure the validity of the instrument, it was reviewed by three teachers 

who are experts in the field of education and language teaching to confirm that it does not 

contain common errors, such as confusing or ambiguous questions (see Appendix 1). It is 

essential to validate a data collection instrument to ensure the reliability of the interview. 

Before proceeding with the interview, authorization was obtained from the authorities of the 

institutions (see Annex 2). Following this, the researcher interviewed the five teachers, and their 

responses and opinions were recorded with a mobile device and, after the end of the interview, 

the audios were converted into text with an application called “transkriptor” and organized in a 

table containing the questions and the answers. (see Annex 4). 

7.5 Data analysis process 
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The researcher used thematic analysis for data analysis since, according to Kampira (2021), this 

method focuses on identifying, validating, and connecting themes based on the idea that all 

information has meaning and that, when analyzing it, we find important ideas that together give 

it an overall meaning. Thematic analysis was used to analyze the data and address the related 

research questions. 

The first step consisted of transcribing the responses and opinions of the interview applied to 

the teachers; the next step was to organize the responses into different categories and 

subcategories to then follow the data analysis and, based on this, respond to the research 

objectives.  

8. ANALYSIS AND DISCUSSION OF RESULTS 

In order to identify didactic strategies in teaching young learners, the researcher analyzed 

excerpts from the opinions and experiences of teachers. The main strategies were the following: 

Table 2 

Categories Subcategories  

Didactic Strategies Active Strategies 

Technological Strategies 

Speaking and Writing Strategies 

Listening and Reading Strategies 

8.1 Category: Didactic Strategies.  

8.1.1 Subcategory: Active Strategies  

"Well, I think that the most effective strategies that I can use are games, roleplays, easy 

activities that students can develop." (T2)  

"I think that when you work with children, you need to apply all strategies that contain games 

because students need to pay attention and also need to play a specific activity according to 
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their English level and if you use games in your classes the class will be very interesting and 

also easy for children." (T4)  

"Teaching English to children is incredibly rewarding and using interactive and attractive 

strategies is key to maintaining their interest, such as playful activities with games, songs, 

pictograms that help children relate English to the environment that surrounds them." (T5) 

The use of active strategies allows children to interact constantly with the language, which 

facilitates their learning through meaningful experiences. Active strategies are those that 

involve students directly in their learning process. Teachers emphasized the importance of using 

games, role-plays, pictograms, and participatory activities, as these maintain motivation and 

facilitate language assimilation. Prince (2004) supports this approach by noting that active 

strategies foster engagement and meaningful learning, as students construct their knowledge 

through interaction with the content and their peers. In addition, Cock Martinez's (2022) 

research highlights that the lack of appropriate teaching strategies can decrease students' 

motivation and affect their performance in learning English. This coincides with the opinion of 

teachers, who stated that without active strategies, children lose interest quickly.  

8.1.1 Subcategory: Technological Strategies  

“Specifically, I use my speaker, we use Spotify, it is a very useful tool to practice listening and 

speaking, especially with the lyrics of songs, additionally some time we use cell phones to 

record videos, I also use WhatsApp to share information, we using a platform called NAS.io, 

where you can create communities and interesting courses.” (T1).   

"In my class, I like to use Duolingo, worksheets, YouTube Kids, e-learning like platforms that 

promote an effective learning in children, with these technological tools improve their 

communication skills." (T3).  

“I use technology a lot, I use tools like Kahoot, live worksheets, visual flashcards, Bussu, virtual 

story tales, games also I use songs.” (T4).  

"Collaborative tools Google Docs, Padlet, and Miro, students can work together in real time on 

projects. Interactive platforms like Kahoot, and Quizizz are gamified learning tools." (T5). 

Technological strategies enhance English language teaching by providing interactive and 

engaging tools for children. Teachers mentioned various technological tools useful in their 
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teaching, such as Duolingo, Kahoot, Quizizz, Spotify, and educational videos. The use of 

platforms, for instance, Miro, and NAS.io has been highlighted as effective learning. In 

addition, digital resources for collaborative learning such as Google Docs, and, Padlet, are 

considered essential to fostering cooperation among students. In compliance with Selwyn 

(2012) mentions that the use of technology facilitates more personalized and engaging learning, 

while Wang (2015) argues that digital tools such as Kahoot increase student motivation and 

engagement. In addition, Jamalova (2024), mentions that the use of technological platforms in 

language teaching promotes collaboration among students and improves academic performance 

how these platforms transform teaching in the best way possible. 

8.1.2 Subcategory: Speaking and Writing Strategies 

"I apply roleplays, also interviews, in these activities students feel free to ask their partners and 

also they interact with others without feeling nervous." (T2). 

"In my students, I like to apply speaking activities in the classroom, creative communication, 

handwriting, and spelling. This encourages to students to speak." (T3). 

"For writing skills, I use task-based learning, in this case, students have a specific activity that 

they need to do like create sentences or stories using the vocabulary that they learned." (T4). 

The development of oral and written production in English is encouraged through practical, 

creative, and contextual activities. Teachers use strategies such as role-plays, interviews, 

handwriting, spelling, sounds, dramatization, TBL, and creative writing to improve English 

production skills. Teachers indicated that they use of these strategies to develop oral and written 

expression in children. Teachers emphasized the importance of creative activities such as 

writing short stories and making descriptions.  Goh and Burns (2012) point out that, the 

development of orality should be based on real and authentic contexts to facilitate meaningful 

learning. In this way, Harmer (2007) mentions that role plays and interviews help improve 

fluency and confidence in oral expression, an aspect that teachers also highlighted in their 

responses. On the other hand, Hyland (2019) points out that guided writing and the use of 

graphic organizers facilitate the structure of thought in written production, which aligns with 

the strategies mentioned by teachers to improve students' writing skills. 

8.1.3 Subcategory Listening and Reading Strategies 
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"To work listening we use songs, they have to watch some videos, analyze the videos, analyze 

the pronunciation, also we practice songs and, in that way, we can practice listening. When we 

have to practice reading, fortunately in my school we have like a library very small but is very 

useful because we use books for reading activities.” (T1). 

"When I practice listening and reading comprehension, I used to apply songs, because the 

students feel comfortable with the topic that they like, for example, I give them some 

vocabulary before starting the song and they can recognize that words." (T2). 

"For me, the most effective to apply in the classroom are audiovisual activities, read books, and 

stories because this helps students maintain their motivation in English learning." (T3). 

"For me, I think that the use of story tales is really useful because this way is so funny for kids, 

and also it maintains their interest and motivation." (T4). 

"First of all, have audio and videos appropriate for their age, interactive listening activities, for 

example: activities such as dictating, listening to specific details, or filling in blanks while 

listening can improve attention to key information." (T5). 

In turn, teachers in their responses mention that for receptive skills such as listening and reading 

comprehension, they highlight that by using songs, stories or audiobooks, they improve their 

listening comprehension, while for reading comprehension, teachers use illustrated texts, story 

tales, and shared reading, which makes the understanding of the language in an effective way. 

According to Vandergrift and Goh (2012), constant exposure to authentic materials promotes 

familiarity with the phonetics and structure of the language, which aligns with teachers' 

perceptions of the positive impact of these strategies. Furthermore, McGee and Richgels (2012) 

argue that the use of illustrated books and interactive texts in early English teaching not only 

improves reading comprehension but also increases student motivation. This point is reinforced 

by the interviewed teachers, who mentioned that stories and narratives allow for a greater 

emotional connection with language learning. 
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9. RESEARCH IMPACT 

The following research provides a detailed analysis of didactic strategies for teaching English 

to young learners, providing a framework for improving teaching practice. Its impact can be 

significantly represented in several fields: 

Impact in the educational environment since the research offers a new panorama about active, 

and technological strategies where a more dynamic and effective teaching is promoted. Also, 

the findings of this research can serve as a basis to promote training programs for teachers to 

adapt their strategies along with technology in the classroom in order to enrich the teaching-

learning process, as well as to renew their knowledge about didactic strategies allowing their 

development in pedagogical practice thus allowing them to adapt to new educational demands. 

In the educational policy environment, the results of this research can help in making decisions 

in educational institutions and government agencies to promote investment in digital materials 

and tools. At the social level, this research shows that learning the English language from an 

early age improves students' language skills and enhances their academic and professional 

opportunities in a globalized world. 
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10. CONCLUSIONS AND RECOMMENDATIONS 

10.1 CONCLUSIONS 

This study identified that didactic strategies, such as active and technological ones, are 

fundamental to facilitate English learning in young children, as they are aligned with their 

learning styles and reinforce language comprehension in a dynamic way.  

The findings showed that teachers employ a variety of didactic strategies in teaching English, 

highlighting the active strategies, which involve the direct participation of students through 

activities such as roleplays, dramatization, interviews, and debates, allowing them to practice 

the language in a real context; Playful activities, which use games such as memory, interactive 

songs, encouraging learning through entertainment; technological strategies, which include 

digital tools such as Kahoot, Quizizz, Duolingo, Spotify, YouTube Kids, and online platforms, 

useful to reinforce motivation and improve retention and comprehension of the language.  

The analysis of the data allowed us to describe in detail the didactic strategies applied by the 

teachers in teaching English. It was identified that teachers combine different didactic strategies 

to address the four language skills (speaking, listening, reading, and writing) in a balanced way. 

For the development of speaking, strategies such as role-plays, dramatization, and interviews 

are used to allow children to improve their oral fluency in an interactive environment. For 

listening, teachers use songs, educational videos, and storytelling, facilitating listening 

comprehension and exposure to different accents and pronunciations. To strengthen reading, 

they use illustrated stories, texts with images, and interactive activities that help students 

recognize words and improve their reading comprehension. Finally, in the writing skill, teachers 

apply strategies such as guided writing and creative writing of short stories, encouraging the 

development of written production in English. The findings show that the effectiveness of these 

strategies depends on the teacher's planning, the availability of resources, and the adaptation of 

the activities to the student's level. 

10.2 RECOMMENDATIONS 

It is recommended to implement continuous training programs for English teachers, focused on 

the theoretical and practical bases of active and technological didactic strategies. These 

programs could include workshops on the design of playful activities, such as gamification, and 
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the use of free digital tools, such as Google Classroom or Quizizz, to align teaching practices 

with the needs of young children and maximize their motivation and meaningful learning. 

It is suggested that educational institutions and local authorities invest in improving 

technological infrastructure, such as the provision of stable internet and basic devices, including 

interactive whiteboards, access to educational platforms and electronic devices in classrooms. 

In addition, physical and digital resources, with songs and stories, could be made accessible to 

teachers, diversifying the didactic strategies employed in EFL classrooms. 

It is suggested that comparative studies be conducted among institutions with different levels 

of access to technological and methodological resources in order to evaluate the impact of these 

strategies in different environments. Finally, it is recommended to explore how active and 

technological strategies can be adapted to improve the learning of English in children with 

learning difficulties or disabilities. 
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