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ABSTRACT 

This research aims to identify the strengths and drawbacks of the use of authentic materials for 

teaching culture-based lessons in students of the second grade of Baccalaureate at “Pujilí” 

Educational because when it comes to English teaching, it is not only about teaching language 

skills but also about teaching the culture of the target language. Furthermore, a series of 

observations were made such as in the case of cultural elements and authentic material where 

it was noted that there was not enough cultural content in the Ecuadorian curriculum proposed 

to the English language area for Baccalaureate, and according to the project number six 

established by the Ecuadorian Ministry of Education and Prioritized Emergency Curriculum 

(English Language Area), teaching culture contents with the authentic material in the EFL 

classroom is not applied. In addition, in the observations made on the second grade of 

Baccalaureate classes taught by the tutor teacher, it was noted that the cultural content was not 

reinforced and the materials used for the teaching-learning process were not attractive to the 

students. To carry out the research, the action research design was used, since it allowed 

answering the research question: What are the strengths and drawbacks of the use of authentic 

materials for teaching culture-based lessons in students of the second grade of Baccalaureate at 

“Pujilí” Educational Unit?  The participants were 26 students of 2nd grade of Baccalaureate of 

“Pujilí” Educational Unit.  The results showed that there are some strengths when working with 

authentic materials such as the students’ level, meaningful activities, classroom interaction, 

teacher’s development, clear instructions, and motivation since they allowed students to 

reinforce their cultural knowledge and understanding as well as participate actively during the 

activities and achieve the objectives set. However, class management, low students’ 

participation, low teacher’s support, and corrections were the drawbacks in the use of authentic 

materials for teaching culture-based because these slowed down the construction of cultural 

knowledge. Finally, the research findings revealed that teaching culture in the EFL classroom 

through the proper implementation of culture-based lessons and authentic materials supports 

the teaching and learning of English as a foreign language. 

Keywords:  Authentic material, culture-based lessons, cultural knowledge and understanding, 

EFL 
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RESUMEN 

Esta investigación tiene como objetivo identificar las fortalezas y debilidades del uso de 

materiales auténticos para la enseñanza de lecciones basadas en la cultura en estudiantes del 

segundo año de bachillerato de la Unidad Educativa "Pujilí", porque cuando se habla de la 

enseñanza del inglés, no solo se trata de enseñar las habilidades lingüísticas sino también de 

enseñar la cultura de la lengua meta. Además, se realizaron una serie de observaciones como 

en el caso de los elementos culturales y el material auténtico donde se notó que no había 

suficiente contenido cultural en el currículo ecuatoriano propuesto para el área de inglés para 

Bachillerato, y según el proyecto número seis establecido por el Ministerio de Educación del 

Ecuador y  el Currículo Priorizado para la Emergencia (Área de Inglés), no se aplica la 

enseñanza de contenido cultural con material auténtico en el aula de inglés como lengua 

extranjera. Además, en las observaciones realizadas en las clases de segundo año de 

Bachillerato impartidas por el profesor tutor, se observó que no se reforzaban los contenidos 

culturales y los materiales utilizados para el proceso de enseñanza-aprendizaje no eran 

atractivos para los alumnos. Para llevar a cabo la investigación se utilizó el diseño de 

investigación-acción, ya que permitió responder a la pregunta de investigación planteada: 

¿Cuáles son las fortalezas y debilidades del uso de materiales auténticos para la enseñanza de 

lecciones basadas en la cultura en los estudiantes del segundo año de Bachillerato de la Unidad 

Educativa "Pujilí"?  Los participantes fueron 26 alumnos de segundo año de Bachillerato de la 

Unidad Educativa "Pujilí".  Los resultados mostraron que existen algunos puntos fuertes a la 

hora de trabajar con materiales auténticos como el nivel de los estudiantes, las actividades 

significativas, la interacción en el aula, el desarrollo del profesor, las instrucciones claras y la 

motivación, ya que permitieron a los alumnos reforzar sus conocimientos y comprensión 

cultural, así como participar activamente durante las actividades y alcanzar los objetivos 
marcados. Sin embargo, la gestión de la clase, la escasa participación de los alumnos, el escaso 

apoyo del profesor y las correcciones fueron las debilidades del uso de materiales auténticos 

para la enseñanza de lecciones basadas en la cultura debido a que ralentizaron la construcción 

de conocimientos culturales. Por último, los resultados de la investigación revelaron que la 

enseñanza de la cultura en el aula de EFL a través de la implementación adecuada de lecciones 
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basadas en la cultura y materiales auténticos apoya la enseñanza y el aprendizaje del inglés 

como lengua extranjera.  

Palabras clave: Conocimiento y comprensión cultural, EFL, lecciones basadas en la cultura, 

material auténtico  
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Knowledge area: Education 

Research line: Education, communication and graphic design for human and social 

development. 

Research line of the career: Innovation in teaching and learning English as a foreign language. 

2. PROBLEM STATEMENT  

English is one of the most widely spoken languages around the world. Many people continue 

to learn English because it helps them in their professional and academic development, and the 

teaching of English has also increased in schools. However, teaching English is not only about 

teaching the language skills, but also about teaching the culture of the target language. The 

teaching of culture within the EFL classroom is considered a way to improve the authenticity 

of communication so that if students know the foreign language, they can be successful when 

interpreting texts or using the target language (Thanh, 2019). Thus, teaching culture helps 

students to acquire cultural knowledge of the English language and, in turn, to achieve adequate 

language proficiency. 

In Latin America, speaking English in addition to Spanish has always been seen as an extra 

rather than a necessity. However, the reality suggests something completely different when 

people are faced with contexts such as studying in high school, university or looking for a job; 

In this regard, not mastering English can be a serious disadvantage. In this region, mastering 

English is rare, and the EF English Proficiency Index (EF EPI) results show that Latin America 

is at 50.33 on average compared to other regions, the lowest growth rate since 2017 (Guardione, 

2019).  

Ecuador is a multicultural, ethnic country full of different nations, languages, and cultures; its 

population is mostly composed of indigenous people, blacks, whites, and mestizos; this ethnic 

diversity makes Ecuador a culturally rich country (Guarderas, 2009). According to the Ministry 

of Education (2016), one of the skills Ecuadorian students need to succeed in local and 

international communities in the 21st century is to develop an understanding of the world, of 

other cultures, and their own, as well as to communicate understanding and views to others 

through English. Therefore, English is not only a tool for personal development but also a 

cultural understanding of the world. However, Joe (2017) says that:  

Evolution of English in Latin America and Ecuador in particular is yet to meet quality, 

vision, and government expectation substantiated by government investment and budget 
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in education. They have been various subsisting complaints on the part of learners on 

curriculum, strategy, methodology and attitude of teaching the subject either in the high 

school, colleges and other institutions of higher learning. (p. 183)  

In this sense, teaching English as a foreign language in Ecuador and Latin America requires a 

process or strategies that enable better learning. The implementation of authentic materials in 

schools is considered one of the important strategies to enhance and develop students' cultural 

knowledge when learning English as a foreign language. Authentic materials in teaching 

English help teachers to foster and increase students' interest, promote interaction and practice 

of various skills, and achieve a direct relationship with the real language and contextual, such 

as the language used outside the classroom. Qamariah and Ilmiah (2016) say that “authentic 

materials (either written or spoken) are ones that are designed for English native speakers and 

were not designed for language students” (p. 23). Therefore, the use of authentic materials is 

essential for the effective development of learners’ cultural knowledge and competence, as 

these materials help learners to be exposed to authentic, familiar, and current language and to 

discover different aspects of the cultures of the countries in which the second language is used. 

In other words, students can acquire complete communicative and intercultural competence 

through authentic materials.  

When analyzing the Ecuadorian curriculum proposed to the English language area for 

Baccalaureate, according to the cultural elements suggested in the 3P (Perspectives, practices, 

and products) model stated by Frank (2013), it is not possible to find enough cultural content 

in the curriculum. Even if certain aspects can be found in terms of practices and products, there 

is a lack in terms of perspectives. Perspectives are considered as what people of a culture think, 

feel or value, including aspects such as what is important in life or beliefs and values that young 

people should have to relate to older members of their community (Frank, 2013) (See Annex 

1). Furthermore, according to project number six established by the Ecuadorian Ministry of 

Education and Prioritized Emergency Curriculum (English Language Area), teaching culture 

contents with the authentic material in the EFL classroom is not applied (See Annexes 4 and 

5). 

In addition, congruent with the observations made on the second grade of Baccalaureate classes 

taught by the tutor teacher at “Pujilí'' Educational Unit, it was observed that when culture-based 

lessons were imparted, the activities were superficial and their objective was to complete what 

it was established is in the book, so cultural knowledge was not reinforced. Furthermore, the 
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materials used for the teaching-learning process of cultural content were not adapted to the 

students’ needs because the materials were not attractive, and learners simply completed the 

material without analyzing it. In addition, this material did not motivate the students because 

extra didactic material was not used to make the students feel interested in learning about a 

culture foreign to their own (See Annexes 2 and 5). 

On the other hand, learners in the second grade of Baccalaureate, who join the one-hour-per-

week synchronous English classes, are a maximum of five students, as most of them do not 

have Internet at home or megabytes on their electronic devices (See Annex 6). As a result, these 

students do not have the opportunity to improve their cultural knowledge and to acquire the 

necessary skills to learn the cultural elements involved in both Spanish and English languages.  

This study will benefit teachers and students of the "Pujilí" Educational Unit, who will be able 

to participate in the planning and teaching of culture-based lessons. Thus, teachers will be able 

to benefit from the results of this research and implement culture-based lessons in their classes. 

Finally, this study will benefit the students who participate in it, as their learning experiences 

will be improved by the findings. Therefore, this research aims to answer the following research 

question:  

What are the strengths and drawbacks of the use of authentic materials for teaching culture-

based lessons in students of the second grade of Baccalaureate at “Pujilí” Educational Unit? 

3. OBJECTIVES  

3.1. Overall objective:  

● To analyze the strengths and drawbacks of the use of authentic materials for teaching 

culture-based lessons in students of the second grade of Baccalaureate at “Pujilí” 

Educational Unit. 

3.2. Specific objectives:  

● To conceptualize the role of authentic materials for teaching English culture-based 

lessons. 

● To apply culture-based lessons in students of the second grade of Baccalaureate in 

English classes. 

● To identify the strengths and drawbacks of the use of authentic materials for teaching 

culture-based lessons. 
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4. ACTIVITIES AND TASK SYSTEM IN RELATION TO THE OBJECTIVES 

PROPOSED  

Table 1: System of tasks in relation to the specific objectives proposed 

Specific Objective Activities Verification Means 

To conceptualize the role of 

authentic materials for teaching 

English culture-based lessons. 

Searching for relevant literature 

about the main concepts related to 

the topic. 

Theoretical framework. 

To apply culture-based lessons in 

students of the second grade of 

Baccalaureate in English classes. 

Developing an action research 

process to apply culture-based 

lessons. 

Informed consents, observation 

guide, culture-based lessons, 

teacher’s reflection table, peer’s 

observation table, and students’ 

observation survey. 

To identify the strengths and 

drawbacks of the use of authentic 

materials for teaching culture-based 

lessons. 

Analyzing the participants’ excerpts 

from the instruments: teacher’s 

reflection table, peer’s observation 

table, and students’ observation 

survey. 

Analysis and discussion of results. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



6 
 

 

 

5. JUSTIFICATION  

English is one of the most used and spoken languages in the world because it allows people to 

evolve personally, academically, and professionally, so several educational institutions in 

Ecuador and the world integrate it into the curriculum. The reason that motivated the study of 

this research is that there is no evidence of the use of authentic materials in culture-based 

lessons, as a part of teaching English as a foreign language. Therefore, teachers and students 

should understand that the mastery of English is linked to the learning of its culture, which 

helps students to recognize the cultural elements (products, practices, and perspectives) that are 

part of a language (Frank, 2013). In addition, the use of authentic materials in teaching English 

and culture-based lessons is a key tool for effective English proficiency, reinforcing 

intercultural competence, and improving cultural knowledge and understanding of the language 

(Bernal, 2019). 

The impact and relevance are in line with the contributions of this research, it means to 

encourage educational institutions in Ecuador to implement culture-based lessons during the 

teaching and learning process of English as a foreign language by using authentic materials, in 

order to strengthen the English teacher’s practice and the students’ cultural knowledge and 

understanding. 

The direct beneficiaries of this research are six English teachers and the indirect beneficiaries 

are 1409 students of the “Pujilí” Educational Unit, as they will be the main actors in the process 

of teaching and learning English and culture-based lessons by using authentic materials. 

Therefore, such lessons will enable students to learn English in its natural form, both spoken 

and written, and will help students to improve their cultural knowledge and understanding of 

both their own and foreign cultures. 

Finally, the practical utility has to do with the improvements that can be introduced in the 

planning of culture-based lessons, taking into account the strengths and drawbacks found during 

the implementation of such lessons in English classes. In addition, future work could be done 

on some tips that would enable English teachers to teach culture-based lessons through 

authentic materials in an efficient way. 
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6. SCIENTIFIC AND TECHNICAL FOUNDATION  

6.1. Background 

There are several studies related to the integration of culture in EFL classes and the use of 

authentic materials in foreign language classrooms, as important contributions to the 

background foundation. 

On one hand, Al-Amir (2017) in her research investigated how non-native EFL teachers 

perceive the integration of culture in EFL classrooms and how they view the different aspects 

of such integration. The participants were 25 female teachers of the University of Jeddah. The 

author applied a questionnaire that had a three-point Likert Scale (agree, neutral, disagree). 

Results indicated that non-native EFL teachers at the University of Jeddah positively view the 

study of culture, indicating that there is a growing awareness of the importance of facilitating 

students’ cultural competence along with linguistic knowledge. Furthermore, teachers’ 

perceptions were in favor of the promotion of multicultural competence more than the 

intercultural one. The author identified that curriculum designers are required to allow the 

integration of more cultural elements into language classrooms and to train EFL teachers on 

how to teach culture pedagogically. 

On the other hand, Solgi and Tafazoli (2018) in their research investigated what students think 

about the effects of the culture class they attended; the participants were 32 female 

undergraduate students of computer major in one of the universities in Iran. The authors applied 

two instruments, the first instrument was 10 hours of lecture-type sessions, as well as research 

project presentations, which were held during the culture course, and the second instrument was 

the five-item questionnaire adapted from Bada (2000). Results obtained focus mainly on the 

benefit of culture class because these findings suggest that a culture class is significantly 

beneficial in terms of language skills, raising cultural awareness, changing attitudes towards 

native and target societies, and contribution to the teaching profession. The authors concluded 

that culture and language are intricately interwoven so that one cannot separate the two without 

losing the significance of either language or culture. If any one of them is separated the other 

remains incomplete. 

In addition, Baltaci and Taniş (2018) investigated Turkish EFL pre-service and in-service 

teachers’ perceptions of the place of culture in English language teaching in addition to 

uncovering the difficulties they face while teaching/integrating culture into their practice. The 

participants were 20 pre-service teachers who were in their final year in English Language 
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Teaching and 20 in-service teachers who were working as English Language instructors at 

preparatory schools. This research applied a mixed-method approach to have a deeper 

understanding of the phenomenon. Results revealed some differences between these groups 

about their cultural practices, difficulties of teaching culture, and ways of integrating culture 

into their practice. While in-service teachers stated that they regarded and employed textbooks 

as the main way of integrating cultural content into their teaching, pre-service teachers reported 

that they were in favor of utilizing authentic materials for cultural integration. The authors 

identified a difference that might be an outcome of the gap between theory and practice. 

Deviated from the ideals of the realities of the educational system, curriculum in practice, and 

classrooms, in-service teachers, unfortunately, have been obliged to remain within the borders 

of prescribed curricula and time limitations, which limits language learners’ opportunities to 

have cultural intake during their language learning processes. 

Moreover, Estaji and Savarabadi (2020) examined the cultural awareness of EFL teachers 

concerning EIL; the participants were 16 Iranian EFL teachers. To collect data, a semi-

structured interview was conducted to investigate the teachers’ perception of EIL and teaching 

culture at the outset of the study. Results obtained focus mainly on the teacher's perception of 

culture because EFL teachers had a high perception of the crucial role that inclusion of culture 

plays in teaching a language. However, before receiving the course instruction, the tendency 

was mostly to teach the target culture, and the importance of introducing a variety of cultures 

was ignored. Besides, it was observed that the teachers attempted to enable their learners to use 

English as a means to communicate with not only the local interlocutors (classmates, 

colleagues, friends) but also native speakers of English and international interlocutors as well. 

The authors concluded that in the pursuit of globalization, teachers need to be culturally 

competent enough to provide learners with an awareness of cultural and linguistic differences 

in a variety of English, as well as strategies for handling these differences. 

Furthermore, Bernal (2019) in her research identified the role of authentic materials and tasks, 

based on cultural topics, in the development of intercultural competence in third-level English 

students. The participants were 22 students, 13 females and 9 males, sixth semester, third level 

English, from a private university in Tunja, Colombia. The author used a grounded approach 

method based on Freeman’s 1999 study with the objective of triangulating the information 

collected and defining patterns. Results indicated that the implementation of authentic materials 

and tasks constructed on cultural aspects promoted the development of certain behaviors and 
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attitudes surrounding interculturality. The author concluded that when students are exposed to 

authentic materials and tasks based on culture, they have the opportunity to develop their 

intercultural competence, to expand their knowledge not only in language as a code but also to 

be exposed to real language, to real situations that occur in their contexts. 

Also, Akbari and Razavi (2015) in their research investigated Iranian EFL teachers’ attitudes 

and beliefs regarding the use of authentic materials at the high school level in Iran according to 

communicative language principles, focusing on both reading and listening skills. Fifty-seven 

male and female English teachers who had passed the teacher training course (TTC) in 

Tabadkan English Department in Mashhad were randomly selected regardless of their 

nationality, teaching experience, or academic qualifications. The authors employed a 

quantitative method and a survey questionnaire composed of selected and open-response items 

in order to find out Iranian EFL teachers’ attitudes and beliefs about the use of authentic 

materials in their English classes. Results indicated that all teachers had a positive attitude 

toward providing authentic materials in their classes because these materials allowed them to 

improve students’ skills and expose them to the real English language. The authors identified 

teachers’ attitudes toward the use of authentic materials in the EFL classroom in Iran. 

Likewise, Hayikaleng (2019) in his research investigated the effects of using authentic materials 

on students’ achievement towards English reading comprehension among Narathiwat technical 

college students. The participants were 38 second-year vocational students majoring in 

accounting from Narathiwat Technical College, Narathiwat province, south of Thailand. The 

author employed a quantitative study with a descriptive research design and six reading 

comprehension passages; each passage was composed of six multiple-choice questions. Results 

indicated that the use of authentic materials in English classes enabled teachers to improve 

students' reading comprehension, capture their attention in lessons, help them to understand 

texts in a simple way, and to acquire new vocabulary. The author identified the use of authentic 

materials as one way to enhance students' reading comprehension. 

Finally, Albiladi (2019) in his research explored language learners’ perceptions about the 

benefits and challenges of using authentic materials in English reading classes. The participants 

were 16 adult students, 8 women, and 8 men, from an intensive English language program in 

the United States. The author employed a qualitative research method, classroom observations 

for four different reading classes, and face-to-face interviews with participants in order to 

understand their perspectives on authentic materials. Results indicated that authentic materials 
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play an important role in improving students' reading skills, as offering them materials they 

prefer will motivate them to read. The author concluded that the identification of the preferred 

language learning materials from students’ perspectives sheds light on the importance of 

incorporating students in the learning process. 

6.2. Theoretical framework 

6.2.1. Language  

A language is a fundamental tool because it allows individuals to interact in society. Despite 

being a familiar term, not many know its definition, so it is said that language is a set of signs 

that convey meanings or that it has in itself a cultural value; it is also used to communicate 

ideas, emotions, desires through a system of symbols produced voluntarily. In general, language 

can be considered as a system of verbal and non-verbal signs used to express something 

(Patrikis, 1988; Kramsch, 1998; Sapir, 1968, as cited in Tran, 2010). Thus, language allows 

individuals to interact with the society and context in which they find themselves, as well as to 

express ideas and feelings voluntarily, verbally or nonverbally. 

Moreover, it has existed since human beings began to communicate to satisfy different needs, 

thus being a means of communication, and communication almost always takes place in some 

social context. In addition, language is intertwined with an individual's personal and social 

characteristics, as well as the beliefs and practices of his or her community (Tran, 2010; Amberg 

and Vause, 2009). Language has existed since humans needed to communicate, thus becoming 

a means of communication and a way of expressing the personal and social characteristics of 

an individual.  

6.2.2. Culture  

Culture is a set of features that distinguish a community, focusing on its way of doing things, 

as well as its traditions and values. According to Lebrón (2013) “it is defined as a set of values 

and beliefs, or a cluster of learned behaviors that we share with others in a particular society, 

giving us a sense of belongingness and identity” (p. 126). Hence, it is all the elements that an 

individual shares with the society in which he/she finds him/herself. 

Thus, “elements of culture refer to things like the beliefs, values, customs, products, and the 

communication styles of a given culture or society” (Cohen et al., 2003, as cited in Frank, 2013, 

p. 3). Therefore, culture is a way of looking at people's lives in a given context, their way of 

thinking, communicating, and constructing a knowledge set that they share.    
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6.2.3. Importance of language in cultural knowledge 

Language is used in a cultural phenomenon to exchange ideas and opinions or share 

experiences. It is so involved in it that without a proper understanding of the cultural 

environment and the social behavior of language use, misinterpretations and a breakdown of 

linguistic communication can occur, in turn, errors and misunderstandings could exist because 

handling a language is not only handling information, but it functions as social behavior in a 

given cultural context (Emitt and Komesaroff, 2003, as cited in Soomro et al., 2015). In this 

sense, language plays a fundamental role in culture, since without it is not possible to 

understand the cultural context of a place, that is, language not only allows communication but 

also cultural understanding.  

6.2.4. The role of culture in teaching English as a foreign language 

Cultural knowledge has become a vital part of the EFL curriculum, so teachers can assist 

language learners to become successful communicators in English by teaching culture (Thanh, 

2019). That is to say, cultural knowledge has been added to EFL teaching, so teachers are in 

charge of guiding their students so that they can communicate effectively. Furthermore, 

Aldawood and Almeshari (2019) state that “cultural aspects of a language include knowledge, 

clothing, and habits of people living in a particular society in which the language is spoken. 

Culture has a significant effect on the language and how people use it” (p. 331). Thus, the 

aspects that make up a culture involve the knowledge, clothing, and habits that a society shares 

along with the language they speak, and the culture has an impact on the language in terms of 

how it is used. 

Language and culture are two inseparable entities; therefore, language learning is also cultural 

learning because knowing all the linguistic elements of a language does not guarantee being 

able to communicate with it (Purba, 2011). So, Mohammed (2020) says that:  

When foreign language learners that have been taught the culture alongside the language 

encode their messages, they will not do so from a void, but from a deep understanding 

of what they are saying, its implications and history. They will be able to do much more 

than communicate simple needs and ideas, and they will be much better equipped to 

interact within the target language culture and truly give something back and participate 

in it. (p. 23)  

Then, foreign language learners who have been taught culture will be able to communicate 

more effectively by using their target language. They will be able to interact within the target 
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culture and bring more than just needs and ideas. According to Thanh (2019), “one such non-

linguistic aspect is teaching culture in language classrooms to assist language learners to 

become successful communicators in English” (p. 9). Thus, culture in English learning fosters 

empathy towards members of other cultures and tries to make students learn critically about 

their own culture. 

Teaching culture in language classrooms is not a new idea; on the contrary, there is a history of 

using culture in teaching a foreign language. In fact, the integration of culture in the EFL 

classroom is inevitable due to three fundamental reasons. First, culture and language are 

inseparable; second, since they are inseparable the teaching of language is itself the teaching of 

culture; and, the last reason is that it is inevitable to incorporate culture in the EFL curriculum 

since it aims at the mastery of communicative competence (Purba, 2011; Bernal, 2019). Barekat 

and Nobakhti (2014), indicate that:  

Realistic elements of culture we should include are notions like when and what people 

eat, how they earn money, the ideas they have toward their friends and families, how 

they show approval or disapproval of something, educational attitudes, time and space 

patterns, work values, and etc. In this sense, culture is a set of solutions to the problems. 

(p. 1060) 

In other words, teachers should consider teaching realistic elements within their lessons as well 

as everyday situations such as what people eat or the ideas they have about their families and 

friends, different patterns of the target culture like attitudes, values, etc. 

6.2.5. Incorporating cultural content in English classes 

Teaching cultural content in English classes is essential because it allows students to learn about 

the values, beliefs, ideas, and behaviors that members of a particular community have learned, 

practiced, and shared for generations (Lebrón, 2013). In addition, Thanh (2019) says that 

“teaching culture is suggested as a way to enhance the authenticity of the communication. If 

students know the foreign language and foreign culture, they may be more successful 

interpreting English texts and using the language” (p. 10).  

Therefore, Frank (2013) proposes the following strategies for culture learning through authentic 

materials in order to make students more interculturally competent: 

Cultural collections. They encourage curiosity and openness to English-speaking 

cultures. For example, popular movies, music, literature, online sites, and everyday 
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items like stamps, currency, toys, musical instruments, menus, travel brochures, 

magazines, and newspapers from English-speaking countries, or from a specific 

country. 

Web quests. They promote cultural awareness. For example, a skit, PowerPoint, 

pictures, video clips from YouTube, posters, collages, brainstorming, etc. 

Cultural “informants”. They invite native speakers or proficient non-native speakers 

of English to come to class and speak on a specific aspect of their own culture. For 

example, Internet sources, questions, books, news, interviews, among others. 

Role plays. They get learners involved interactively in a lesson to allow them to 

empathize with members of other cultures and practice making “mistakes” without 

serious consequences. For example, scenarios, directions, an outline, feedback, 

vocabulary, phrases, questions, and a short checklist. 

Cultural observations. They help learners to critically evaluate the cultural practices 

and products of their own culture and those of another country. For example, books, 

poetry, newspapers, magazines, radio clips, television shows, movies, video clips, or 

music. 

Cultural journals. They allow students to reflect on what they experience and discuss 

in class. A journal can be a way for teachers and students to communicate privately, or 

it can be something for students to share with classmates. For example, a journal. 

Thus, the incorporation and teaching of cultural content in EFL classes, according to the 

authors, is important because, with the use of specific strategies for teaching and learning about 

culture, students are able to understand and learn about cultures other than their own and, in 

turn, use the English language appropriately, either orally or in writing. 

6.2.6. Authentic materials 

Authentic materials are objects created by native speakers for non-pedagogical purposes that 

include samples of the real language, such as photographs, videos, texts, and other resources 

(Hayikaleng, 2019; Akbari and Razavi, 2015). In addition, Bernal (2019) says that “authentic 

materials are taken as the material that is not designed for teaching purposes; it means that the 

material utilized is not commercially produced to teach a target language itself, which can 

include EFL/ESL textbooks, audiotapes, workbooks, worksheets, etc.” (p. 31).  
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Therefore, authentic materials are those that have been elaborated with a communicative and 

social purpose, in other words, that have not been created for educational purposes, and that 

can also be found in audio, visual, and printed form. 

6.2.7. Types of authentic materials 

There are several types of authentic materials that help English teachers motivate and encourage 

students to learn English as a foreign language as it is used by native speakers. Al Darwish 

(2014) mentions that “to get beyond the limitations of a text or any other specially developed 

instructional sources which are known as created materials, many EFL/ESL teachers adapt or 

become accustomed to authentic materials and media” (p. 120). Also, Al Darwish (2014) points 

out that there are four types of authentic materials that EFL/ESL teachers can use in English 

classes, these are: 

Authentic listening/viewing materials. Silent films, TV commercials, quiz shows, 

cartoons, movies, professionally audio-taped short stories and novels, children’s songs, 

and home videos. 

Authentic visual materials. Slides, photographs, paintings, drawings by children, 

calendar pictures, pictures from travel, postcard pictures, and wordless picture books. 

Authentic printed materials. Cartoons, advertisements, short stories, children’s songs, 

restaurant menus, wide street signs, postcards, cereal boxes, candy wrap, world and city 

maps, calendars, comic books, etc.  

Realia used in EFL/ESL classrooms. Dolls, puppets, currency, keyrings, scissors, 

folded paper, toothpaste, toothbrushes, combs, stuffed and toy animals, wall clocks, 

balloons, walkie-talkies, candles, fly swatters, etc.  

All types of authentic materials can be used by ESL/EFL teachers to help them have more 

effective and interesting classes and to improve the English teaching-learning process. 

6.2.8. The role of authentic materials in teaching culture-based lessons 

Authentic materials play an important role in teaching culture-based lessons, as they help 

teachers to correctly apply cultural content in lessons and expose students directly to the target 

language. Bernal (2019) argues that: 

When students are exposed to authentic materials and also to tasks based on culture, 

they have the opportunity to develop their intercultural competence, to expand their 
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knowledge not merely in the language as a code but also to be exposed to real language, 

to real situations that happen in their contexts. (p. 43) 

In addition, English teachers to teach culture-based lessons through the use of authentic 

materials can be creative in planning such lessons and adapt the material to the students’ need 

not only to develop grammatical skills but also to reinforce their ability to understand the target 

language and its use (Bernal, 2019). 

6.2.9. Authentic materials and skills development  

The use of authentic materials in English classes are also useful for teaching and achieving 

effective mastery of English skills such as reading. There are teachers who present positive 

opinions and consider authentic materials as an appropriate tool to improve students' reading 

skills by exposing them to the target language (Akbari and Razavi, 2015). In addition, according 

to Hayikaleng (2019) “the use of authentic materials is one way to enhance students’ reading 

comprehension” (p. 26). Similarly, the use of authentic materials that students enjoy allows the 

teacher to motivate and integrate students into the teaching and learning process and, in turn, 

reinforce their reading skills (Albiladi, 2019). 

Furthermore, some authors recommend the use of authentic materials for several reasons, such 

as increasing students' motivation and understanding. Puspita et al. (2020) state that: 

According to teaching reading, authentic materials are recommended as a tool in 

learning process. Some studies proved that using authentic materials are good choice. 

The effect shows that teacher able to create the enjoyable learning by providing real 

world in class through authentic material while it’s effective to increase student 

motivation and comprehend. (p. 131) 

6.2.10. Intercultural communication competence  

Competence in intercultural communication is the ability of an individual’s understanding of 

key issues involved in the communication of language in culturally different contexts. These 

cultural differences convey dissimilar meanings and values attached to a social system 

demanding a great deal of understanding on the part of speakers taking part in intercultural 

Culture in Second Language Learning communication (Koester and Lustig, 2010, as cited in 

Soomro et al., 2015). Overall, intercultural communicative competence is a person's ability to 

recognize and appreciate one’s own and others’ multiplicities and how to react to them. This in 

turn serves to improve a person's social, professional, and well-being adaptation.  
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6.2.11. Planning culture-based lessons  

Teachers should have a good presence and teach with patience and respect, and they should try 

to plan their classes in advance to have a positive impact on their students. Furthermore, Beach 

(2020) says that “planning is presented as a process for developing desired organizational 

change focused on creating an alternative future more conducive” (p. 19). Therefore, teachers 

should plan their classes as an organized process that focuses on having a positive outcome.  

For instance, Frank (2013) suggested some strategies for language teaching but highlighted the 

cultural content. Teachers should know which elements of the culture to implement in their 

lessons; the 3Ps model is useful for this purpose. Frank (2013) describes this model as follows: 

Perspectives (what members of a culture think, feel, and value). This includes ideas 

about the importance of life, beliefs, and values that young people should have to relate 

to older members of their community.  

Practices (how members of a community communicate and interact with each other). 

This includes the behaviors of the culture as well as the way people communicate in a 

specific society, and this can vary from one culture to another, not only in terms of 

language but also in terms of personal and social characteristics. 

Products (things that members of a community create, share and pass on to the next 

generation). This includes the technology, toys, music, food, etc., of a society. 

Once the cultural element to be taught has been selected, teachers should look for authentic 

material that contains the cultural element. As part of this, the important factors in choosing 

authentic material are the suitability of the content, usability, readability, and presentation as 

the objective is that the content to be added to the lesson is appropriate and fits the interests and 

needs of the learners (Berardo, 2006). Teachers select authentic materials that are familiar to 

students to help them understand easily and focus on selecting materials that match students' 

needs and interests to engage them in learning English language skills and to demonstrate their 

skills in and out of the classroom, adopting English language teaching using real-life situations 

(Hayikaleng, 2019; Srinivas Rao, 2019).  

To achieve student understanding, the PWP framework can be useful because, in it, the 

activities of the different stages are done in such a way that students can follow them 

sequentially. According to Toprak and Almacioğlu (2009), students should be motivated to use 

strategies when reading in a foreign language and therefore the teacher should elaborate easy 
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exercises to gather information through specific strategies, and these exercises can be divided 

according to the stage of reading they are in: 

Pre-reading (warm-up, into, before reading). The activities here introduce the learners 

to a particular text or provide background knowledge as well as generate interest and 

help them to approach the text in a meaningful way. The pre-reading phase helps 

students define the criteria and central theme of the text they have been presented with. 

While-reading (during, through reading). During this phase, exercises help students 

develop reading strategies, decode messages and improve their control over the target 

language. In this, the teacher should explain what strategies the students need most to 

practice their reading, in addition to offering "guided reading" exercises. 

Post-reading (after, follow up, beyond reading). The exercises at this stage check the 

students' comprehension and then lead them to a deeper analysis of the text, i.e., it is not 

intended that students memorize what they are reading but that they can summarize 

what the author mentions from their point of view.  

PWP framework because it allows students to develop reading strategies that they can 

assimilate and use with the texts. Innovation is important in the teaching process since today's 

students are different from those of past decades, and over the years new strategies have been 

developed (Díaz et al., 2019). Therefore, Díaz et al. (2019) indicate that "innovation is a key 

factor, which can help teachers and students to have significant learning experiences, by 

creating motivating and meaningful activities and tasks, as well as incorporating new 

components to the lessons" (p. 14). Good planning and preparation ensure quality instruction 

and, therefore, minimizes problems in the classroom and prevents disruptions and bad behavior, 

so some studies indicate that the key factor contributing to student success is the quality of 

teaching demonstrated by teachers (Novozhenina and López, 2018; Cando, 2014; Mizell, 

2010). 

6.2.12. Teaching culture-based lessons  

One of the most important teaching skills is to give clear instructions, as this helps teachers to 

prepare lessons correctly and manage the class correctly. When giving instructions, there are 

many things to consider such as when the instructions are given, the language used, and the 

purpose of the instructions as it is not just about performing a task or activity (Sowell, 2017; 
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López, 2018). Thus, teachers should use simple language, avoid lengthy instructions, and check 

students' understanding before doing activities to avoid time-wasting or confusion. 

Teaching culture does not mean that language skills are taken lightly. Since authentic material 

aids language learning, teachers can plan different activities to improve reading comprehension 

and its sub-skills: vocabulary and pronunciation. Vocabulary activities can help reduce the 

complexity of the text, and authentic reading text can be used to practice pronunciation by 

reading aloud. In addition, post-reading activities can include other language skills. Students 

can deepen their understanding of cultural issues through oral or written activities that 

encourage student participation, critical thinking, and engagement in social practice so that they 

can develop their relationships and identities in the classroom (Issa et al., 2020). 

Culture-based lessons are focused on the cultural topic; however, it is important to monitor the 

students' language learning and make corrections to direct the student's attention and avoid 

mistakes, therefore feedback can also be provided that will make them aware of their 

performance and as a result, the student will be successful (Farahani and Salajegheh, 2015; 

Kiliç et al., 2021). 

Besides, for teaching culture-based lessons it is important to promote interaction in the 

classroom as it allows teachers to create a pleasant environment and a friendly relationship 

between students during the learning process, having them become effective foreign language 

communicators. Moreover, interaction in the classroom encourages the active participation of 

the learners and thus helps them to understand and improve their critical thinking skills. Thus, 

encouraging interaction in the classroom makes it possible for teachers to accept the students' 

opinions and motivates them to speak up in the classroom (Nuraini, 2015; Issa et al., 2020; 

Asbah, 2015). 
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7. METHODOLOGY   

7.1. Qualitative approach 

The present research was developed based on the qualitative approach because it allowed the 

researchers to know the elements of the reality presented in the use of authentic materials for 

teaching culture-based lessons in the English subject. Therefore, the enunciated approach made 

it possible to establish direct interaction with the object of study. The qualitative approach is 

inductive, according to Hernández et al. (2014) “it uses data collection and analysis to refine 

research questions or reveal new questions in the interpretation process” (p. 7). Therefore, the 

qualitative approach played an important role in this study, since it helped researchers to have 

a detailed understanding of processes, concepts, descriptions, and other information, to answer 

the established research questions or reveal new ones in the interpretative process. 

7.2. Practical action research design 

This research used the practical action research design, which is defined by Creswell (2012) as 

a kind of method that “involves a small-scale research project, narrowly focuses on a specific 

problem or issue, and is undertaken by individual teachers or teams within a school or school 

district” (p. 580). In this regard, this design was appropriate for the development of this research 

because this study was focused on the strengths and drawbacks of the use of authentic materials 

for teaching culture-based lessons, as a specific problem that occurs in the “Pujilí” Educational 

Unit. In addition, by following systematic procedures stated by the action research method, 

researchers could seek solutions to improve the problem, by monitoring, analyzing, 

interpreting, and reflecting on the collected data.  

7.3. Action research process 

The action research study was developed following six steps (Ferrance, 2000). First, the 

identification of a problem area; here, it was decided to design instruments to help the 

researchers to identify the problem. As a result, a checklist and an observation guide were built, 

considering aspects such as the teacher’s practice, the planning, materials, and the prioritized 

curriculum for the emergence of the English subject of the Ministry of Education of Ecuador 

(See Annexes 1 and 2). 

Second, gather data, in this step, to collect the information as a basis of the implementation, 

the observation guide and the checklist were applied. The collecting data process lasted four 

weeks before the implementation; the completed guides can be checked in Annexes 1 and 2. 
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Third, interpret data, in this step the information from the observation permitted to identify 

the meaningful strategies, didactic materials, and activities to incorporate culture content as a 

part of the lessons designs and lack in the perspective standard identified in the prioritized 

curriculum for the emergence of the English subject of the Ministry of Education of Ecuador 

(2020). 

On one hand, from the observation, it was identified that the teacher did not include meaningful 

strategies to incorporate cultural content as a part of the lesson designs. On the other hand, in 

the prioritized curriculum for the emergence of the English subject of the Ministry of Education 

of Ecuador, there were topics concerned with culture (See Annex 4); however, in daily classes, 

the teacher just included these contents as an isolated non-integrated cultural activity (See 

Annexes 3 and 5). In addition, a literature review was done in order to help researchers 

understand the problem and to achieve the first specific objective focused on conceptualizing 

the role of authentic materials for teaching English culture-based lessons. 

Through the analysis of the information from the observation process and from the relevant 

literature, it was possible to conclude that a good strategy to teach culture in English classes is 

the use of authentic materials (Akbari and Razavi, 2015, Bernal, 2019, Hayikaleng (2019), and 

Albiladi, 2019). 

Fourth, act on evidence; in order to achieve the second specific objective focused on applying 

culture-based lessons in students of the second grade of Baccalaureate in English classes, an 

action plan was designed. This intervention permitted the researchers to interact with students 

through the teaching-learning process in a real context, having a meaningful experience. 

The action plan consisted of designing four culture-based lessons following the Pre-reading, 

While-reading, and Post-reading [PWP] framework with an emphasis on reading skills (See 

Annex 8), these lessons led to a process of planning, teaching, and assessment (See Annexes 7, 

9 and 10). These lessons included authentic material and the development of posters (cultural 

collections) according to the students' English level, and they were applied for four weeks (See 

Annex 11). 

Fifth, evaluate results, as an assessment of the intervention, the researchers implemented a 

reflection process, by the use of three instruments called my teacher's reflection table; my peer's 

observation table, and my students' observation survey (See Annexes 12, 13, and 14); these 

elements helped investigators know the participants’ different points of view of the 
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implementation of the lesson plans. In addition, this evidence permitted the researchers to assess 

the intervention and understand the possible changes in the lesson plans designed to get better 

results. 

Sixth, next steps, once the researchers made these reflections, they were able to improve their 

culture-based lessons and thus generate meaningful learning in the students. 

7.4. Analysis of the reflective process 

In order to achieve the third specific objective congruent with the action research process, the 

researchers decided to perform a deeper analysis of the participants’ comments included in the 

instruments used for the reflection process: my teacher’s reflection table, my peer's observation 

table, and the students’ observation survey. For this data analysis, the bottom-up approach was 

applied following the steps suggested by Creswell (2012) “qualitative researchers first collect 

data and then prepare it for data analysis. This analysis initially consists of developing a general 

sense of the data, and then coding description and themes about the central phenomenon” (p. 

237). With this in mind, the researchers read all the information written in the instruments (my 

teacher’s reflection table, my peer's observation table, and the students’ observation survey) to 

find out the teacher's, peer’s and students’ comments about the strengths and drawbacks of the 

lessons. Because of this analysis, two main categories were found: strengths and drawbacks. 

From the exploration of the categories, several subcategories emerged, as it is shown in Table 

3. Finally, once all the information was analyzed, the researchers applied triangulation to 

validate the accuracy of the findings. This analysis helped the researchers to better understand 

the results of the implementation.  

Table 3: Categories and subcategories  

Categories Subcategories 

Strengths 

● Authentic Material According to the Students’ 

Level 

● Meaningful Activities 

● Classroom Interaction 

● Teacher’s Development 

● Clear Instructions 

● Motivation  

Drawbacks 

● Classroom Management 

● Low Students’ Participation 

● Low Teacher’s Support 

● Corrections 
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7.5. Ethical considerations  

Following Creswell (2012), as part of this action research study, an ethical procedure was 

considered, it included the completion of informed consents addressed to the director, English 

teacher and students of the “Pujilí” Educational Unit (See Annexes 15, 16, and 17); thus, the 

researchers were able to obtain and use reliable results from each of the participants in this 

research. Moreover, the researchers, by carrying out these informed consents, respected the 

principle of democracy (Cohen et al., 2007), since the participants signed the informed consents 

of their own free will after being clearly informed of the purpose of this research. 
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8. ANALYSIS AND DISCUSSION OF RESULTS  

To obtain the strengths of the use of authentic materials for teaching culture-based lessons, the 

researchers analyzed excerpts from teacher’s, peer’s, and students’ reflections. The main 

strengths identified were as follows: 

Authentic material according to the students’ level 

Excerpts from teacher’s reflection: 

“I was able to find a text (authentic material) created by native speakers that matched 

the students' English level. It helped them to learn new vocabulary, strengthen their 

reading skills and improve cultural knowledge and understanding” (Teacher’s reflection 

1). 

“I found a blog created by native speakers (Cairo Airport Company) that allowed 

students to reinforce their cultural knowledge and understanding about cultural elements 

such as food, clothing and musical instruments” (Teacher’s reflection 4). 

The results showed that the application and implementation of culture-based lessons in English 

lessons had several strengths. One of the strengths of this study was the authentic material 

according to the students’ level. The teacher stated that he was able to find a text created by 

native speakers that matched the students’ English level. Thus, the teacher, through the use of 

this text, helped the students learn new vocabulary, strengthen their reading skills, and improve 

their cultural knowledge and understanding. In addition, the teacher indicated that he was able 

to find a blog created by native speakers that allowed the students to understand cultural 

elements such as food, clothing, and musical instruments. 

When choosing authentic materials according to the students’ English level, it is important to 

consider three main criteria for evaluating potential materials: a) Suitability of content, which 

refers to making students interested in the material, adapting it to their needs; b) Exploitability, 

which aims to assess whether the selected authentic material can be used for academic goals; 

otherwise, even if it is created in English, it will not be useful; and, c) Readability, which 

focuses on analyzing the structural and lexical difficulty of a text; so, it is essential to assess 

both the students’ English level and the selected material (Berardo, 2006). Likewise, Bernal 

(2019) says that: 

When students are exposed to authentic materials and also to tasks based on culture, 

they have the opportunity to develop their intercultural competence, to expand their 
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knowledge not merely in the language as a code but also to be exposed to real language, 

to real situations that happen in their contexts. (p. 43)  

Meaningful activities 

Excerpts from teacher’s reflection: 

“I was able to develop the lesson appropriately by using the activities of the PWP 

Framework: picture matching exercise, true/false questions, multiple-choice exercises, 

putting sentences in order, filling in a cloze passage, and making a poster. These 

activities allowed me to capture the students’ attention from the beginning to the end of 

the class and also helped students understand the topic” (Reflection 2). 

Excerpts from peer’s reflection: 

“The teacher took into account that the content of each activity was in accordance with 

the students’ English level” (Reflection 1). 

“The teacher used creative activities such as a picture matching exercise, true/false 

questions, putting sentences in order, filling in a cloze passage, and making a poster. 

These activities helped him to capture the students’ attention and interest during the 

lesson” (Reflection 3). 

Meaningful activities were another strength of the implementation of the culture-based lessons. 

The teacher and the peer stated that the lesson was developed through activities from the PWP 

framework, which included picture-matching exercises, true/false questions, multiple-choice 

exercises, putting sentences in order, filling in a cloze passage, and making a poster. In addition, 

the peer indicated that the content of the activities matched the students’ English level, which 

enabled them to understand the topic. Therefore, the development of these meaningful activities 

helped the teacher to capture the students’ attention and interest during the lesson. Toprak and 

Almacioğlu (2009) mention that:  

To encourage students to use effective strategies when reading in a foreign language, 

the teacher can develop simple exercises to elicit information via targeted strategies. 

These exercises can be divided by the stage of reading at which they occur such as pre-

reading while reading activities and so on. (p. 20) 

Furthermore, the creation of meaningful activities is a key element that helps teachers and 

students to have relevant learning experiences, and to incorporate new components in lessons 
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by innovating and trying new methodologies and techniques that allow teachers to teach various 

topics appropriately and students to achieve meaningful learning (Díaz et al., 2019). 

Classroom interaction  

Excerpts from teacher’s reflection: 

“I was able to engage the students' attention and maintain their participation at all times 

by sharing my ideas and theirs” (Reflection 1). 

Excerpts from students’ reflection: 

“El respeto y la participación”. [Respect and participation] (Reflection 3: Question 4 - 

Survey 3). 

“La buena interacción en la clase”. [Good interaction in class] (Reflection 4: Question 

4 - Survey 4). 

“Las clases son muy divertidas”. [The classes are very fun] (Reflection 1: Question 4 – 

Survey 1). 

“Hizo todo lo posible para que la clase sea interesante”. [He tried his best to make the 

class interesting] (Reflection 1: Question 4 – Survey 1). 

“Clase muy interactiva”. [Very interactive class] (Reflection 2: Question 4 – Survey 

2). 

“Hace dinámica para entender mejor”. [He makes dynamic to understand better] 

(Reflection 2: Question 4 – Survey 2). 

“Su creatividad en la clase”. [His creativity in the class] (Reflection 2: Question 4 – 

Survey 2). 

Excerpts from peer’s reflection: 

“The teacher was able to maintain an active participation of the students in the 

development of each activity included in the lesson” (Reflection 3). 

Classroom interaction was another strength of the application of culture-based lessons. The 

results showed that the teacher was able to capture the attention and maintain the active 

participation of the students during the development of the lesson activities by sharing the 

teacher and students’ ideas. In addition, students mentioned that there was respect, interaction 
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and participation in the class. According to Nuraini (2015) “effective classroom interaction has 

two implications. The first one concerns a pleasant atmosphere in the classroom with friendly 

relationships among the participants of the learning process. The second one, encourages 

students to become effective communicators in a foreign language” (p. 30). Likewise, 

“students’ classroom participation is considered an essential concept in developing an 

understanding of classroom learning and the improvement of critical thinking skills in the case 

of students in higher education” (Loftin et al., 2010, as cited in Issa et al., 2020, p. 323). Students 

also noted that the teacher was creative in making the class interesting, fun and dynamic. 

Johnson (2017, as cited in Aldujayn and Alsubhi, 2020) argues that “classroom creativity is 

generated through the interplay between teachers’ and students’ energies, arising much from 

teachers’ facilitation as much as students’ productivity” (p. 163). 

Teacher’s development  

Excerpts from students’ reflection: 

“Que siga enseñando como lo está haciendo”. [He should keep teaching the way he is 

teaching] (Reflection 1: Question 4 – Survey 1). 

“Pues que siga así de bien”. [He should continue to do it well] (Reflection 1: Question 

6 – Survey 1). 

“La capacidad de dar clases”. [The ability to teach] (Reflection 2: Question 4 – Survey 

2). 

“Enseña de la mejor manera”. [He teaches in the best way] (Reflection 2: Question 4 

– Survey 2). 

“El esfuerzo de que la clase sea más interesante”. [The effort to make the class more 

interesting] (Reflection 2: Question 4 – Survey 2). 

“Todo está bien”. [Everything is fine] (Reflection 2: Question 4 – Survey 2). 

“Es un excelente profesor”. [He is an excellent teacher] (Reflection 3: Question 4 – 

Survey 3). 

“Es muy paciente”. [He is very patient] (Reflection 4: Question 4 – Survey 4). 

“La presencia y el respeto”. [The presence and respect] (Reflection 4: Question 4 – 

Survey 4). 
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“El buen desempeño”. [Good performance] (Reflection 4: Question 4 – Survey 4). 

Teacher’s development was another strength of the application and implementation of the 

culture-based lessons. Students said that the teacher taught and performed properly in the 

lessons and fostered respect in the classroom. In addition, they noted that the teacher was patient 

and had a good presence, which made him an excellent teacher who went out of his way to 

make the lessons interesting, and everything went well. Novozhenina and López (2018) 

mention that “continuing professional development becomes the key to effective teaching and 

thus a way to progress in the teaching-learning process” (p. 114). Likewise, Cando (2014) says 

that “a teacher in close proximity to students not only shows support but also prevents them 

from disrupting the class. Standing or sitting close to those students who are showing signs of 

losing focus will quell misbehavior” (p. 39). Moreover, Beach (2020) considers that “planning 

is presented as a process for developing desired organizational change focused on creating an 

alternative future more conducive” (p. 19). 

Clear instructions 

Excerpts from students’ reflection: 

“Hubo una muy buena explicación”. [There was a very good explanation] (Reflection 

1: Question 4 – Survey 1). 

“Las explicaciones de las clases son muy claras”. [The explanations of the classes are 

very clear] (Reflection 1: Question 4 – Survey 1). 

“Explica muy bien y es chévere”. [He explains very well and he is cool] (Reflection 1: 

Question 4 – Survey 1). 

“Entusiasmo y explicación detallada”. [Enthusiasm and detailed explanation] 

(Reflection 4: Question 4 – Survey 4). 

The results showed that clear instructions were another strength of the implementation of 

culture-based lessons. The students stated that the teacher was enthusiastic about giving them 

good and clear instructions during the lessons. Sowell (2017) argues that “good instruction-

giving is an essential part of an effective lesson and an important part of classroom 

management” (p. 19). In addition, López (2018) says that:  

Regarding giving instructions in a foreign language class, there is a number of factors 

to take into consideration, such as the moment instructions are given, the language used, 
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the purpose of the instructions (as not all of them are about doing a task), the use of 

support, the check for understanding or the order and length of the instructions. (p. 20) 

Motivation 

Excerpts from students’ reflection: 

“Que siga motivando a los estudiantes”. [That he continues to motivate the students] 

(Reflection 1: Question 4 – Survey 1). 

“El buen ánimo que tiene”. [The encouragement he has] (Reflection 2: Question 4 – 

Survey 2). 

“El docente incentiva la clase”. [The teacher incentivizes the class] (Reflection 3: 

Question 4 – Survey 3). 

Finally, motivation was the last strength in the application of culture-based lessons. Results 

demonstrated that students found the teacher to be a motivating entity in the classroom, also, 

they mention that the teacher incentives the class. Motivation can be characterized as the 

learners' interest in participating in the preparation of language learning and is the main 

condition for undertaking a learning task, and motivation must ensure that the learners will 

achieve their commitment. (Meşe and Sevilen, 2021). In this way, keeping the students 

motivated is of great importance to achieve the learning process, in addition, this can guarantee 

the achievement of the objectives set. 

To discover the drawbacks of the use of authentic materials for teaching culture-based lessons, 

the researchers analyzed excerpts from teacher’s, peer’s, and students’ reflection. The main 

drawbacks identified were as follows: 

Classroom management  

Excerpts from students’ reflection: 

“Pues un poco más dinámica la clase”. [The class should be a little more dynamic] 

(Reflection 1: Question 6 – Survey 1). 

“Las clases deberían ser más dinámicas”. [The classes should be more dynamic] 

(Reflection 3: Question 6 – Survey 3). 

The results showed that students suggest that classes should be more dynamic. In this way, it 

can be said that the teacher's classroom management is weak in certain aspects. Yazdanmehr 
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and Akbari (2015) state that "the notion of classroom management is certainly more extensive 

than student discipline. Included in it is everything teachers needed to do to enhance student 

involvement and cooperation in classroom tasks and to establish a productive working 

environment" (p.  2). Therefore, teachers should plan classes that allow students to feel involved 

in the class and encourage their participation, thus making the class more dynamic.  

Low students’ participation 

Excerpts from students’ reflection: 

“Que participemos todos los estudiantes”. [That all students participate] (Reflection 1: 

Question 6 – Survey 1). 

“Que todos los estudiantes deberían participar”. [That all students should participate] 

(Reflection 1: Question 6 – Survey 1). 

The results showed a drawback in terms of student’s participation since not all students were 

able to participate during the lessons. Likewise, “the definitions of participation in the 

classroom have typically been found to be associated with specific behaviors such as answering 

or asking questions” (Mustapha et al., 2010, as cited in Issa et al., 2020, p. 323). Also, students' 

participation is vital within the classroom as it develops a better understanding of classroom 

learning and enhances critical thinking skills in the case of higher education students (Loftin et 

al., 2010, as cited in Issa et al., 2020). Therefore, teachers should take into account the 

participation of students and make sure that everyone is included in the class, as this is 

conducive to their learning. 

Low teacher’s support 

Excerpts from students’ reflection: 

“Que nos ayuden en lo que no podamos”. [To help us in what we cannot] (Reflection 

1: Question 6 – Survey 1). 

The results revealed that the students suggested that the teacher must help them in the things 

they cannot do so that they can develop in a better way. In this sense, the learner can learn about 

his performance through the feedback given by his teacher. Because of this, the learner can 

improve his skills and be successful; however, if he does not receive this feedback, he will have 

doubts about his work. Feedback is considered effective when it has a positive result on the 

student's development (Kiliç et al., 2021). Thus, teachers should help their students in all the 
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activities they do and supervise their work. In this way, they will know the progress their 

students are making. 

Corrections 

Excerpts from peer’s reflection: 

“The teacher should correct the students’ pronunciation after they have read the text so 

that he avoids interrupting the students’ participation” (Reflection 1). 

Finally, corrections were the last drawback in the application of culture-based lessons. Results 

showed that it is important that the teacher tries to make the class flow smoothly; he should 

seek the participation and reliance of the students. That means teachers should avoid 

interrupting their students while they are participating. It is accepted as commonplace that 

correction that breaks the flow of students' discourse should be avoided, in other words, students 

should be allowed to continue their communication even if there are some errors (Farahani and 

Salajegheh, 2015). Therefore, the teacher must make sure that the students finish their 

participation before correcting them to avoid interrupting them. 
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9. RESEARCH IMPACTS (TECHNICAL, SOCIAL, ENVIRONMENTAL, 

EDUCATION OR ECONOMIC): 

This research generates several research impacts, which are: educational, social, and cultural. 

These impacts create different approaches for the development of new methodologies, didactic 

materials and activities focused on teaching culture-based lessons through the use of authentic 

materials in English classes. 

The educational impact can be evidenced in the educational practice developed between the 

teacher and students regarding the teaching and learning of cultural content in English classes 

through the use of authentic materials, by taking into account the strengths and drawbacks found 

in the implementation of culture-based lessons in order to help students improve their cultural 

knowledge and understanding appropriately. 

The social impact is identified through the awareness and sensitization of the English teachers 

of the “Pujilí” Educational Unit to implement culture-based lessons through the use of authentic 

materials in English classes so that students are able to know and understand the people’s own 

characteristics and their way of life within a community. 

The cultural impact is evident in culture-based lessons, as they include cultural topics that help 

students learn and understand the cultural elements of society and the cultural diversity that 

exists in the world, in order to reinforce their cultural knowledge and respect for their own 

culture and that of others. 

 

 

 

 

 

 

 

 

 



32 
 

 

 

10. CONCLUSIONS AND RECOMMENDATIONS 

10.1. Conclusions  

On the one hand, the main strengths of the use of authentic materials for teaching culture-based 

lessons were: a) authentic material according to the students’ level; b) meaningful activities; c) 

classroom interaction; d) teacher’s development; e) clear instructions, and f) motivation. The 

use of texts from blogs created by native speakers (authentic material) played a key role in 

teaching cultural content, as these texts helped students to reinforce their cultural knowledge 

and understanding and their reading skills. Also, the development of meaningful activities 

allowed students to adequately understand the topics taught. Students were able to actively 

participate and were interested in doing the activities included in the lessons. In addition, the 

teacher performed well in the classes, gave clear instructions in each activity, and made an 

effort to make the lessons interesting and interactive. Finally, motivation was an essential 

element in each lesson because it allowed the teacher and students to achieve the set objectives 

and build new cultural knowledge. 

On the other hand, the main drawbacks of the use of authentic materials for teaching culture-

based lessons were: a) classroom management, b) low students’ participation, c) low teacher’s 

support, and d) corrections. One of the main drawbacks in the use of authentic materials for 

teaching culture-based lessons was class management since students suggest that classes should 

be more dynamic, that is, the teacher appeared to be not very interactive during the lessons. 

Another drawback was the low student participation since not all students were able to 

participate during the lessons. The next drawback was low teacher support, as students 

suggested that the teacher should help them with things they cannot do so that they can develop 

in a better way. Finally, the last drawback was correction. It can be said that the teacher must 

try to make the class flow efficiently, that is, teachers should avoid interrupting their students 

while they are participating. 

The results were limited by the following aspects: a) sample size since students who attended 

the synchronous classes were a maximum of six, which limited the scope of the lessons. 

Moreover, students who met in the classes were not the same, which made it difficult to obtain 

continuous results; b) lack of available and/or reliable data, as students were not always able 

to complete the surveys, and most of them took days to answer them. Furthermore, it was not 

possible to obtain detailed results on students’ observations because the surveys included some 

closed questions; and c) reflection process, the researchers made some mistakes in the 
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development of the reflections, as they focused on explaining in some reflections only what 

happened and not why certain events occurred during the implementation of the culture-based 

lessons. 

10.2. Recommendations 

First, it is recommended that Ecuador’s educational institutions develop culture-based lessons 

by using authentic materials, taking into account the strengths and drawbacks found in the 

research in order to implement the lessons appropriately. 

Second, English teachers should integrate activities and strategies focused on teaching cultural 

content in all English classes and in the English curriculum, as the results obtained in the 

research showed that teaching cultural content helped students to reinforce their cultural 

knowledge and to participate in other cultures. 

Third, it is recommended that English teachers keep in mind the drawbacks and limitations 

found in the research to develop culture-based lessons so that they do not make the same 

mistakes, but turn them into opportunities to improve lesson implementation. 

Fourth, future researchers are recommended to investigate the importance of using authentic 

materials in teaching culture-based lessons as a strategy that helps English teachers teach 

culture in EFL. 

Finally, it is recommended that culture be taught within the process of teaching and learning 

English as a foreign language so that students respect and value the intercultural richness of the 

country and the world. 
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12. ANNEXES 

12.1. Annex 1. Checklist 
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12.2. Annex 2. Observation Guide to Identify the Problem Area 

Observation guide 

Identifying the problem area 

Observers Luis Maycol Balladares Caisa & Malena Nataly Tapia Vargas 

Topic Culture and entertainment 

Elements Yes No Observations 

The development of cultural content 

allows students to reinforce cultural 

knowledge. 

 X 

The activities are superficial and the students are only 

engaged in completing what is exposed in the project. 

In addition, the teacher included the cultural content as 

an isolated and not integrated activity. 

The materials used for the teaching 

and learning process of cultural 

content are adapted to the students’ 

needs. 

 X 

The materials used do not attract the students' attention, 

as they only complete the worksheets that the teacher 

asks them to complete. 

The type of didactic material used 

by the teacher motivates the 

students. 

 X 

The teacher does not use extra didactic material that 

evidences the use of authentic material that motivates 

students to learn more about the culture they are 

learning about. 

 

 

 

 

 

 

 

 

 



43 
 

 

 

12.3. Annex 3. Activity 5 of Project 6 does not Use Authentic Materials 
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12.4. Annex 4. Prioritized Curriculum for the Emergence of the English Subject of the 

Ministry of Education of Ecuador with Cultural Content 
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12.5. Annex 5. Worksheet made by the Tutor Teacher with Cultural Content based on 

the Project 6 
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12.6. Annex 6. Students who Attended Synchronous English Classes 
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12.7. Annex 7. Planning of Culture-based Lessons 

During the development of the pre-professional practices, the application of culture-based 

lessons was taken into consideration. To do this it was decided to teach culture to improve 

reading skills through the use of the PWP framework, authentic material, and the development 

of posters. 

● First, it was chosen a text from a blog written by native speakers and adapted it to be 

visually attractive to the students. Also, was taken into consideration the English level 

of the students. Thus, they did not have much trouble understanding the classes. 

● Second, was conducting the AHWO analysis, it took into account the elements of the 

culture to be taught, considering four aspects. First, the knowledge about, here the 

students obtained information about the culture in a general way, then the knowing how 

where it was explained certain attitudes and behaviors that are developed in different 

cultures, next there is the knowing why in which it was treated to give explanations and 

reasons for various situations that occur in other cultures and finally the knowing 

oneself, here it was sought that student could reflect on the knowledge they received 

and could give ideas on the topic. 

● Third, a learning objective was set based on the students in terms of what they were 

intended to learn, and for the realization of this objective, it was taken into account two 

of the stages that the students developed during the lesson (final during stage and post-

stage), and were planned activities that allowed the students to reach this objective. For 

the design of the lesson plans, it was described the action points that helped the teachers 

to improve their lessons, as well as how they evaluated their students' progress and some 

preliminary considerations about the situations that arose during the development of the 

lessons. 

● Finally, a worksheet was designed containing creative activities, which in turn were 

divided into several stages: warm-up stage, pre-stage, early during stage, later during 

stage, final during stage, and post-stage. In addition, for the development of these stages, 

it was considered that they had to go from the simplest to the most complicated so that 

the students could follow the rhythm of the lesson. 
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12.8. Annex 8. Culture-based Lessons 

First Lesson  



50 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



51 
 

 

 

Second Lesson  
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Third Lesson 
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Fourth Lesson  
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12.9. Annex 9. Teaching Culture-based Lessons. 

The culture-based lessons were applied and implemented during the pre-professional practices 

at the “Pujilí” Educational Unit, in the students’ regular classes of the second grade of 

Baccalaureate, in the subject of English as a foreign language. It is important to highlight that 

each lesson lasted approximately 40 minutes, which were destined to be synchronous English 

classes. It developed a worksheet that included different innovative activities for each stage of 

the framework.  

● First, it integrated didactic activities in the warm-up stage through pictures and 

questions so that students could acquire prior knowledge and information about the 

topics, as well as interact with their peers and the teachers. 

● Second, it included matching exercises in the pre-stage so that students could learn and 

anticipate the new vocabulary before reading the texts. Third, it provided learners with 

a text on each topic in the early during stage, so they were able to reinforce their reading 

skills and understand what the lesson was about. Fourth, in the later during stage, they 

were asked the students to answer some true/false questions and multiple-choice 

exercises, which allowed them to assess their reading comprehension. Fifth, different 

activities were developed for the final during stage, such as putting the sentences in 

order and filling in a cloze passage according to the text. It was used by Google Forms 

to create a quiz at this stage. 

● Finally, it was asked to the students in the post-stage to make a poster on each topic. A 

rubric was developed which included four parameters (creativity, content and pictures, 

spelling, and paraphrasing) that helped the teachers to assess the posters created by 

students. Therefore, learners had to carefully read the parameters included in the rubric 

to make a good poster about the topic. The creation of the posters was always the post-

activity for each lesson. 
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12.10. Annex 10. Assessing Culture-based Lessons 

For the assessment process of the final during stage and post-stage, it was carried out with 

diverse creative activities by using some technological and academic tools. On the one hand, a 

quiz was created in Google Forms to assess the final during stage of each lesson. It involved 

activities such as putting the sentences in order and filling in a cloze passage according to the 

reading. In addition, it provided a grade for each student and could be known how well learners 

understood the text. Likewise, it helped the teachers to develop a final during-stage assessment 

report to analyze the effectiveness of each lesson. 

On the other hand, students were asked to make a poster for the post-stage of the lessons. Two 

annexes were added to the worksheet for the development of this stage: the first annex was an 

example of a poster so that learners were aware of how a poster is made and what information 

it includes; and the second annex was the rubric that contained four parameters (creativity, 

content and picture, spelling and paraphrasing) that allowed teachers to assess the learners’ 

posters. Each parameter received a score of 2.5 and the total sum of the four parameters had a 

score of 10. 

Consequently, students had to read each parameter of the rubric to make a great poster about 

the lesson and obtain a high grade. It is essential to mention that the post-stage allowed learners 

to expand their knowledge about the topic because they were able to obtain and research more 

information from other sources. The students made their posters at home because they did not 

have enough time to work during class hours, and later they sent the teachers their posters to 

the WhatsApp group. 
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12.11. Annex 11. Example of a Poster made by a student, and the Evaluation Rubric 
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12.12. Annex 12. My Teacher’s Reflection Table 

My Teacher’s Reflection Table 

Topic:  

About students’ learning: How useful was this lesson to improve students’ cultural knowledge and understanding? 

Positive points  

Negative points  

Any suggestion?  
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12.13. Annex 13. My Peer’s Observation Table 

My Peer’s Observation Table 

Topic:  

About students’ learning: How useful was this lesson to improve students’ cultural knowledge and understanding? 

Positive points  

Negative points   

Any suggestion?   
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12.14. Annex 14. My Students’ Observation Survey 

● Nombres y Apellidos 

● ¿Entendió la lección desarrollada? 

− Si  

− No  

1. ¿Cree que el docente tuvo un desempeño adecuado durante la clase? 

− Si  

− No  

2. ¿Considera usted que el tema presentado ayuda a mejorar su conocimiento y 

comprensión cultural? 

− Si  

− No  

3. Escriba 2 ASPECTOS POSITIVOS que usted observó en el docente durante la 

clase. 

4. Escriba 2 ASPECTOS NEGATIVOS que usted observó en el docente durante la 

clase. 

5. Escriba 2 SUGERENCIAS que el docente deba tomar en cuenta para mejorar sus 

próximas clases. 
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12.15. Annex 15. Informed Consent of the Director of the “Pujilí” Educational Unit 
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12.16. Annex 16. Informed Consent of the English Teacher of the “Pujilí” Educational 

Unit 
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12.17. Annex 17. Informed Consent of a Student of the "Pujilí" Educational Unit 
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12.18. Annex 18. Process for Developing Culture-based Lessons 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



68 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



69 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



70 
 

 

 

 

 

 


